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SPECIAL NOTE

Copies of this document, "An Evolving Program for Black Studies Curric-
ulum Development, 1972-1982: A Ten-Year Documentary History of Introduction
to Afro-American Studies and other Related Activity of Peoples College",
were reproduced with funds provided by the National Endowment for the
Humanities for use in a workshop entitled '"'Developing Humanities-Based
Model Courses for a Core Curriculum in Afro-American Studies.'" The work-
shop was funded by N.,E.H, and sponsored by the Chicago Center for Afro-
American Studies and Research and held at the University of Chicago,

July 6-18, 1982, A main task of the workshop, involving Black Studies
professionals from around the U;S.,was a critical review and evaluation of

Introduction to Afro-American Studies.




Preface

This document is an effort to share with others materials developed
by Peoples College and its members in support of the Black Studies move-
ment over the past ten years. It focusses specifically on curriculum
development, especially the textbook Introduction to Afro-American Studies.
It includes materials produced directly by Peoples College and published
by Peoples College Press, as well as materials produced by organizations
in which members of Peoples Collegehave been active (e,g., the Illinois
Council for Black Studies, the National Council for Black Studies, etc.-

While the document is extensive, it is by no means complete. New
materials which will undoubtedly surfacewill be added to it.

We hope that the compilation will serve a useful purpose:

(1) by demonstrating the long-standing commitment of Peoples

College to Black Studies and to developing materials
which can contribute to the struggle to secure a more
permanent place for it in U.,S. higher education,

(2) by demonstrating our continuing efforts to link the work
of Black scholars and activists-intellectuals inside the
academy to the concerns and motion of the masses of Black
people., This is the legacy that the best of Black intel-
lectual tradition offers,

(3) by giving others a fuller picture of these continuing efforts

that they. can be criticized and improved, thus involving
more and more people in this important collective enterprise

The crisis is deepening and our need is more obvious for educational
materials and programs which aid Black people and others in exploring the
dimensions of our current situation, its historical roots, and alternative

solutions to mounting problems., As this occurs, we look forward to your

comments and criticisms of these documents, to learn of and support your
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efforts, and to develop a greater collective capacity to take care of

the necessary business in the remainder of the 1980s and beyond.

In Unity for
Academic Excellence and Social Responsibility
in Black Studies,

PEOPLES COLLEGE

July 1982



WHAT IS PEOPLES COLLEGE?

PEOPLES COLLEGE is an organization of revolutionary Black people
dedicated to fight against racism, imperialism, and all forms of
exploitation and oppression, Its goal is total freedom for Black People,
all oppressed people, and all people who are victims of class exploitation
which will require fundamental changes in the U.S. capitalist system,

Peoples College was founded in Nashville, Tennessee in 1970, It
represented reclaiming the activist~-intellectual legacy of a previous
Peoples College founded at Fisk in the 1930s by Charles S. Johnson, noted
sociologist. Now based in Chicago, the key theme that has guided the work
has been "education for liberation,”" Peoples College has been actively
involved in many activities in the Black liberation struggle. We have been
active participants in the Black Studies movement, Another area of activity
has been African liberation support work: building African Liberation Day
demonstrations in the early 1970s, the FREE ZIMBABWE campaign, the anti
krugerrand struggles in Chicago, and African Liberation Sunday in 1978.

Peoples College also operates TIMBUKTU: THE BLACK PEOPLES BOOKSTORE, a
non profit educational center at 2530 S, Michigan Ave., Chicago. Peoples

College has also published the BLACK LIBERATION MONTH NEWS for over ten years.
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TOWARD A TEN-YEAR SUMMATION OF INTRODUCTION TO AFRO-AMERICAN STUDIES

A Preliminary Outline

Introduction to Afro-American Studies has deep roots in the rich soil
of the Black liberation movement which surged forward in the late 1960s
and the early 1970s, and the Black Studies movement which was its manifes-
tation on campuses throughout the U.S. This period nurtured many important
new ideological transformations, political orientations, and organizational

forms. Introduction to Afro-American Studies was one aspect of a more

general efforts of Peoples College, which also was founded during this period
(1970), to bring greater consciousness to the fundamentally spontaneous
character of the Black Liberation/Black Studies upsurge.

Introduction to Afro-American Studies, called Intro, as a product of

this period reflects the increasing radicalization of a generation of young
Black activists and scholars who sought to make their academic training and
intellectual work "relevant' to the needs of Black people fighting for
freedom, a fight that had been rendered tremendous blows by the assasin-
ation of Malcolm and King, and subjected to both increased repression and
cooptation, This spirit of Black intellectuals serving the struggle in a

radical way is perhaps best expressed in a document called The Declaration

Against Imperialism, adopted by a 1975 conference of more than 100 people,
including leading scholars and activists., This conference also called for

the development of study guides for academic courses and community-based

study guides. These guides could clarify the history and current conditions
of Black people, and lay a firm foundation for more intelligent and committed
involvement in the ongoing liberation struggle.

Introduction to Afro-American Studies is a collective product in two

senses: (a) of the Peoples College editorial collective which conceived it,
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spearheaded its development, and sustained its subsequent exposure and
improvement for almost a decade; (b) of the broader social movement which
was the cutting edge of struggle and change in the U.,S. - in the broad
society and within the academy. Over the past ten years, deliberate

attempts have been made to expose Introduction to Afro-American Studies

in a variety of contexts.

(a) In the academy: Among the professional organizations where
presentations were made (usually at the annual conference) and where input,
comments, and criticisms were sought were the following: The African
Association of Black Studies, the African Heritage Studies Association, the
Association for the Study of Afro-American Life and History, the Association
for Social and Behavioral Sciences, the Association of Black Psychologists,
the Caucus of Black Sociologists, the conference of the Center for Afro-
American Studies at Atlanta University, the College Language Association,
the National Conference of Black Political Scientists, the National Council
for Black Studies, the New York Conference on Black Studies, the North
Carolina Council for‘Black Studies and others, In addition, many copies

of the first versions of Introduction to Afro-American Studies were mailed

to scholars all over the U.,S. and abroad for their comments. Several
significant conferences where the discussion of Intro and curriculum in
Black Studies was central were also organized.

(b) In the movement:'lgggg was developed in close relationship to the
developing work of movement organizations, especially the African Liberation
Support Committee, the leading Black liberation organization between 1972
and 1975,

Building unity between Black liberation movement activists and the
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scholars working in the context of the academy was a central theme of much
work by Peoples College during this period, and a central theme reflected
in Intro--STUDY AND STRUGGLE,

_Introduction to Afro-American Studies has for ten years raised the

important question of curriculum standardization--as a way of consolidating
the important products and lessons of Black intellectual history, and as

a way to consolidate a base for responding to the crisis and cutbacks
increasingly facing U.S, higher education and Black Studies, But in
raising standardization, the conception was not to become '"the official
textbooks'" of the Black Studies movement nor to dictate all the content of
every Black Studies course, Rather, the conception was to contribute to
developing a consenus that would identify and write on a set of common

aspects that could be studied as the core content of Black Studies: topics,

themes, questions, concepts, personalities, events, books, required courses
etc,

More concretely, our view was that if only 10% of what we taught in
Black Studies introductory courses initially relfected this consensus, we
would be much better off, We would also have a basis for increasing the

consensus to encompass a large portion of the core curriculum,

Introduction to Afro-American Studies faces the future with the dimensions

of the crisis facing Blacks in society and in higher education much clearer
now than when it was initiated. But the symbol for crisis in Chinese is
the combination of the symbol for danger and the symbol for opportunity.

There is the danger that the rightward drift, and increasing institutional

and societal racism and the resulting budget cutbacks will destroy or severely
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weaken Black Studies, This is the obvious trend with social welfare programs,
affirmative action, and the like,

But there is the great opportunity and possibility that Black Studies
professionals can seize the initiative, engage in much need mutual self-
criticism and criticism, and then move ahead to consolidate Black Studies

on a higher level of academic_excellence and social responsibility. This

is especially important as Black people and the Black liberation movement
surge forward as in the previous decade, again seeking relevant (and in-
creasingly militant) answers to respond to and solve the deepening crisis,

Introduction to Afro-American Studies has a history as a collective

product with deep roots in the struggle of Black people. It seeks to reclaim
our history and garner to best of the rich intellectual traditions of Black

people, As has been the case for almost ten years, Peoples College is open to
comments and criticisms of Intro toward making it a better and more useful
product, Because its orientation and that of Peoples College, the organization
which has created and sustained it, is not only to understand the work and the
conditions of Black people but to change them, we are confident that it has

a meaningful contribution to make in the years ahead,

June 1982
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PEOPLES COLLEGE
NATIQNAL BLACK HISTORY

WEEK T

A, How did the original English colonists acquire the land on which they settled

with the landing of Columbus in 14927

The United States of America (USA) was founded on genocide (the systematic mur-

der of most of the Native Americans - Indians), for the purpose of stealing LAND.

Hercenary explorers (like Christopher Columbus) came to the Americas with trin-
kets and guns to buy off or to kill off the original inhabitants of the land.
The seizure of Wounded Knee by Indians in North Dakota served as a sharp reminder

of the current oppression of the Indlan peoples,

sut this genocidal oppression

has deep roots in U,3. history as this excerpt from Dee Brown's Bury My Heart at

Jounded Xnee (1970) illustrates,

Where today are the Pequot? Where are the Narragansett, the
Mohican, the Pokanoket, and many other once powerful
tribes of our people? They have vanished before the avarice
and the oppression of the White Man, as snow before a
summer sun,

Will we let ourselves be destroyed in our turn without a
struggle, give up our homes, our country bequeathed 1o us
by ine Great Spirit, the graves of our dead and everything

* thai is deur and sacred-10-ust-{ know-you-will-cry- with me,

“Never! Neverl”
~—TECUMSEH OF THE SHAWNEES

It BEGAN with Christopher Columbus, who gave the peo-~
ple the name Indios. Those Europeans, the white men,
spoke in diferent dialects, and some pronounced the word
Indien, or Indianer, or Indian. Pecux-rouges, or redskins,
came later. As was the custom of the people when receiv-
ing strangers, the Tainos on the island of San Salvador
generously presented Columbus and his men with gifts and
treated thern with honor. ’ -

“So tractable, so peaceable, are these people,” Columbus
wrote to the King and Queen of Spain, “that I swear to
your Majesties there is pot in the world a better nation.
They. love their neighbors as themselves, and their dis-
course is ever swect and gentle, and accompanied with a
smile; and though it is true that they are naked, yet their
manners are decorous and praiseworthy.”

All this, of course, was taken as & sign of weakness, if

2 ’ BURY MY HEART AT WOUNDED KNIE

not heathenism, and Columbus being a righteous Europetn
was convinced the people should be “made to work, sow
and do all that is necessary and to adopt our ways.” Over
the next four centuries (1492-1890) several million Eu-
ropeans and their descendants undertook to enforce their
ways upon the people of the New World.

Columbus kidnapped ten of his friendly Taino hosts

- and carried them off to Spain, where they could be intro-

duced to the white man’s ways. One of them died soor:
after arriving there, but not before he was baptized 2
Christian. The Spaniards were so pleased that they had
made it possible for the first Indian to enter heaven that
they hastened to spread the good pews throughout the
West Indies.

The Tainos and other Arawak people did not resist con-~

"version to the Europeans’ religion, but they did resist
strongly when hordes of these beurded strangers began.

scouring their islands in search of gold and precious stones,
The Spaniards looted and burned villages; they kidnapped
hundreds of men, women, and children and shipped them
to Europe to be sold as slaves, Arawak resistance brought
on the use of guns and sabers, and whole tribes were de~
stroyed, hundreds of thousands of people in less than a
decade after Columbus set foot on the beach of San Sal-
vador, October 12, 1492. :
Communications between the tribes of the New World
were slow, and news of the Europeans’ barbarities rarely

-overtook the rapid spread of new conquests and settle-

ments. Long before the English-speaking white men ar-
rived in Virginia in 1607, however, the Powhatans had
heard rumors about the civilizing techniques of the Span-
iards. The Englishmen used subtler methods. To ensure
peace long enough to establish a setdement at Jamestown,
they put a golden crown upon the head of Wahunsona-
cook, dubbed him King Powhatan, and convinced him

. that he should put his people to work supplying the white

settlers with food. Wahunsonacook vacillated between
loyalty to- his rebellious subjects and to the English, but
after John Rolfe married his daughter, Pocahontas, he
apparently decided that he was more English than Indian.
After Wahunsonacook died, the Powhatans rose up in
revenge to drive the Englishmen back into the sea from
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which they had come, but the Indians pnderestimated the
power of English weapons. In a short time the eight thou-
sand Powhatans were reduced to less than a thousand.
In Massachusetts the story began somewhat differently
but ended virtually the same as in Virginia. After the En-

glishmen landed at Plymouth in 1620, most of them prob-

ably would have starved to death but for aid received from

friendly natives of the New World. A Pemaquid named.

Samoset and three Wampanoags named Massasoit, Squanto,
and Hobomah became self-appointed missionaries to the
Pilgrims. All spoke some English, learned from explorers
who had touched ashore in previous years. Squanto had
been kidnapped by an English seaman who sold him into

-slavery in Spain, but he escaped through the aid of another

Englishman and finally managed to return home. He and
other Indians regarded the Plymouth colonists as helpless
children; they shared corn with them from the tribal stores,
showed them where and how to catch fish, and got them
through the first winter. When spring came they gave the

white men some seed corn and showed them how to plaml

and cuitivate it. . i

For several years these Englishmen and their Indian
neighbors lived in peace, but many more shipioads of white
people continued coming ashore. The ring of axes and the
crash of falling trees echoed up and down the coasts of
the land which the white man now called New England.
Settlements began crowding in upon each other. In 1625
some of the colonists asked Samoset to give them 12,000
additional acres of Pemaquid land. Samoset know that land
came from the Great Spirit, was as endless as the sky, and
belonged to no man. To humor these strangers in their
strange ways, however, he went-through a ceremony of
rransferring the land and made his mark on a paper for
them. It was the first deed of Iandian land to English
colonists,

Most of the other settlers, coming in by thousands now,
did not bother to go through such a ceremony. By the
time Massasoit, great chief of the Wampanoags, died in
1562 his people were being pushed back into the wilder-
ness. His son Metacom foresaw doom for all Indians un-
less they united to resist the invaders. Although the New
Englanders flattered Metacom by crowning him King Philip

5, Where did the colonies accumulate enouzh capital to tecome

2

of Pokanoket, he devoted most of his time to forraing
alliances with the Narragansetts and other tribes in the
region. .

In 1675, after a series of arrogant actions by the colc-
nists, King Philip led his Indian confederacy into a war
meant to save the tribes from extinction. The Indiansg
attacked fifty-two settlements, completely destroying twelve
of them, but after months of fighting, the fircpower of the
colonists virtually exterminated the Wampanoags and Nar-
raganseus. King Philip was killed and his head publicly
exhibited at Plymouth for twenty years. Along with otier
captured Indian women and chiidren, his wife and young
son were sold into slavery in the West Indies.

When the Dutch came to Manhattan Island, Peter
Minuit purchased it for sixty guilders in fishhooks and
glass beads, but encouraged the Indians to remain aad
continue exchanging their valuable peltries for such_ trn-
kets. In 1641, Willem Kieft levied tribute upon the Mahi-
cans and sent soldiers to Staten Island to punish tie
Raritans for offenses which had been committed not oy
them but by white settlers. The Raritans resisted arrest,

. and the soldiers killed four of them. When the Indiais

retaliated by killing four Dutchmen, Kieft ordered the

" massacre of two entire villages while the inhabitants slet.
-The Dutch soldiers ran their bayonets through men,

women, and children, hacked their bodies to pieces, azd
then leveled the villages with fire. .
For two more centuries these- events were repeated

again and again as the European colonists moved intand

through the passes of the Alleghenies and down the west-
ward-flowing rivers to the Great Waters (the Mississippi)
and then up the Great Muddy (the Missouri).

indegendent?

After the colonies were founded in the Caridbean and on the North Amewians

Lang,
was stolen from Africa.

Zngland,
. Profits reaped from the slave trade,

aundreds of slaves chained together,

the sstilers needed a LiBOR source to cevelop the land,

Ioaill faine

This labor source

4 triangular trade develcped in order to facilitate the
development of this labor and make money Ior the businessmen in

Zurope mainly

The industrial revolution in Europe developed on the basis of bloody

Ships sailed from Zurose with arms, beads,
cloth, and other goods to exchange them for slaves,

They sailed from Africa with

This is the pdddle passage in which many

died because of suifocation and disease due to the inhumane conditions of their

prison ships,
the ships left for Mnzland with

After delivering slaves to the West Indies, 3razil, or the colonies,
goods received in payment for the slave,
rum, indigo, tcbacco, etc., (slave srown or sroduced zoeds), The trianzle w
froa .-Europe-to-Ai‘rica-to-colonies-and-ba.ck-to-Europe. b
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TYS TRIANGULAR TRADE )
(Quotes from asitalism and Slaverv, (L944), by aric 4illiams)

ENGLAND AZRICA

e "In this triangular trade ingland--France, and Ceclonial /
IEEEE America equally--supplied the exports and the ships; ,
Africa supplied human merchandise; the plantations 7
. the colonial raw materials, The slave ships sail-
. ed from the home country with a cargo of manu- /
factured goods. These were exchanged at a
\ profit on the caost of Africa for ilegroes, 7
who were traded on the plantations, at
% another profit, in exchange for a car- //
AN go of colonial produce to be taken
back to the home country.®" p. 51 !///
\\ L~
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The MNegroes were purchased
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with British manufacturing goods.... The profits ob-

"The West Indian Islands became the hub of the British
empire, of immense importance to the grandeur and pro-
soerity of zZngland, It was the Hegro slaves who made
tnesse sugar colonies the most srecious colonies ever
recorded in the whole annals of imperialism.," p. 52

UT374J7 UE UG JOMO

Many writers have studied the significance of this early trade
in Elack men to the development of the contemporary world. Karl Marx
has stated that, among two other factors, "the turning of Africa into
a commercial warren for the hunting of black skins signalised the
rosy dawn of the era of capitalist production," In a more recent
book called How Zurope Underdeveloped Africa, Walter Rodney has dealt
not only with africa's contribution to Zurope's develooment but as
iaportantly, tne impact of the slave irade on the present uaderdevelop-
zent of the Afrdican continent,

"The triangular trade thereby gave a triple stimulus
tained,..financed the Industrial Revolution," p, 52

to Britich industry,

o C. How did the accumulation of capital in the colonies lead up to the
1Zevolutionary ar"?

The colonies used slave labor to accumulate C/APITAL, but most of this capital
had to te sent to Zngland (the mother country). #ven though the coloniss
i helped to support 3ritain, it had no representation in British parliament,
; Laws were passed to prevent the colonies from trading directly with another
i country, England forbade the colonies to import goods from the West Indies
i
¥

or to begin construction of iron-works in the colonies., “hen Ingland passed
the Stamp Act of 1765 and thne Tea Act of 1773, the colonies decided to declare
itself independent and wage armed struggle against ingland,

1 In The Nezro People in American History, WHlliam Z, Foster gives a more
detailed account of this important revolutionary peried.




The first American Revolution was a violent economic, political,
and military collision between the young colonial capitalism scn'\ting
to grow and acquire independ and the d British capital-
ism, which sought to stifie and restrict it. Under King George uL
the combination of landlords, merchants, and industrialists ruled

gland in d with the ile spirit of the times. They
considered the colonies as merely- so many appendages appzfcndy
designed by nature for the profit and glory of British exploiters—
a supposition which sounds familiar enough in these days ?t rut..hl&
imperialint exploitation of colonial peoples. British policy aimed
soecifically to prevent the growth of American industry and trade.
The end result was the Revolution of 1776, in which the American
merchant capitalists, landowners and slaveholders, with their allies
among the masses of the people, broke the controls of the British mas
ters and began their own independent course of national develop-
ment.

CAUSES OF THE REVOLUTION

" From the founding of the Virginia and Masachusetts- colonices,
British policy moved persi ly to gle independent American
economic development. “Whether the king's authority was strong or
weak, whether the party in power was Whig or Tory, British landlords
and merchants worked increasingly to kecp the colonies in leading
strings.”* The economic life of the-colonies was confided to the ten-
der care of the Council of Foreign Plantations in 1660, which be-
came the Board of Trade in 1696. This body was responsible thence-

forth for many crippling laws and regulations, such as the Navigation.

Acts of 166063, giving England a monopoly of the tobacco, rice, in-
digo, and dyewood trades; the Act of 1699, prohibiting the shipment
of wool from one colony to another to protect the English wool-
growers; the Act of 1732, forbidding the export of American-made

43

hats; the Act of 1733, désigned to force the importation of sugar and
molasses directly from the British Wesi Indies, regardless of price;
the Act of 1730, forbidding the ion of iron.works in the
colovies; and the persistent wiping out of all colonial legislation and
practices facilitating the growth of American commeres and indus
try. To put teesh into-these restrictions, England governed the colo-
nies through a whole set of corrupt Royal provincial governors and
judges, appointed by the Crown and altogether beyond the control
of the colonies,

It was one thing, however, for the “home country” to put crip
pling economic decrees on the books and quite a different matter to
enforce them. For over a century, England had been waging a life
and-death struggle with other European powers to establish its control
of the scas, and it was in no position to give very clase attention to
controlling its vigorous American colonies. Hence, by seizing upon
every oppertunity, the latter were able to extend their commerce,
create some industrial beginnings, and to win a small measure of
democracy in the various colonies. The Americans smuggled on a
wide scale, traded with the enemy in times of war, and openly flouted
many ic and political regulati that had been solemnly
proclaimed by the bigwigs in London. These illicit econamic opera-
tions “virtually became the foundation of northern mercantile capi-
talism."*

Upon the conclusion of the Seven Years’ War in 1763, which
definitely crippled the power of France in America and Europe, Eng-
land decided upon a more drastic policy regarding-her American colo-

. nies, which were fast getting out of hand, with their expanding corm-

merce and budding indusiries. Many severe regulations followed—
the restriction of western land speculation and the far-flung fur trade
by the Treaty of 1763, which established a demarcation line along the
Appalachian mountains; the Sugar Act of 1764, which hamsirung the
big American slave trade and put 2 damper on widespread smuggling
and piracy; the Stamp Act of 1765, which hit all commercial activity;
and the Acts forbidding the colonial iisuance of money; the Tea Act
of 1773, ctc. The British also sent troops to terrorize the colonial
population.

The inevitable explosion followed. The American bourgeoisie
(which now sends Communists w0 jail for long terras for even men-
tioning revolution), proceeded to take up arwms against the oppressor,
when its own vital class i were d. Boldly dating
the right of 1 the Decl of Independ ot July 4.
1776, proclaimed to the world: “that all men are created ‘equal, that
they are endowed by their Creator. with certain unalienable Rights,
that among these are Life, Liberty, and the pursuit of Happiness.
That to secure these rights, Governments are instituted among Men,
deriving their just powers from the consent of the governed, that
whenever any Form of Government becomes destructive of these ends,
it is the Right of the People 1o alter or to abolish it. and institute new
Gavernment” .

U, How was slavery provided for in the Censtitution?

[he colonies won nolitical independence from Zritain, out all of her cwm nooulation

was not free,

In fact, slavery was written into the Consitiution (without using the

word, slavery). To ensure the exploitation of free slave labor 1) Slaves were declared
3/5 of a man (for voting purposes of the South), 2) Slaves could be imported with =z

10 tax on cacin slave and 3) Slaves could not escape to another state,
it is incorrect to call the Yimerican Revolution®

consistent with slavery.

Therefore,

a revolution, 3evolutions are not

Logan and Conen 3ive this account of the Constitutional Convention in The imerican

Megro:

The slavery question comes up at the Constitutional Convene
tion. When the delegates to the Constitutional Convention met in
Philadelphia in 1787, the issue of slavery did not concern them greatly.
Under: the Articles' of Confederation the central government lacked
power.to tax and was too weak to deal with.threats of armed violence




from discontented citizens like those led by Daniel Shays.in. Shays’
Rebellion (1786). Businessmen, property owners, and the middle
class in general wished to strengthen the central government. By 1787,
there was perhaps greater concern for the protection of property rights

than human rights. As a result, when the federal Constitution was:
drawn up, the “rights” of slaveowners, as owners of property in slaves,
were indirectly strengthened. The rights of slaves, on the other hand,
were ignored. Although the word “slavery” does not appear in.the
original text of the Constitution, three different sections dealt with the:
practice of slavery. Let us consider them briefly.

1. The “three-fifths” compromise. The most important part of- the
Constitution dealing with slavery was the so-called “three-fifths” com--
promise which was related to representation in Congress. The biggest
issue at the convention was how the “large” states — those with the
largest population — and the “small” states would be represented: in
the national legislature. This issue was largely settled by the- “Great
Compromise.” Each state, regardiess of population; was to have two-
seats in the Senate, but seats m the House: oi Re resentauves were: to
be apportioned on the basis of populatxon. ~ ; ¥

The southern states naturally-wished to have all slaves counted in;
determining population. At the same-time; they wished- not to count.
the slaves-when direct taxes were to be levied on the basis of populas:
tion. The northern states objected to these proposals because they
would increase the power of the South-in the House of Representatives
and would enable slaveholdmg states to escape from paymg theu' ian'
share of taxes. e .

The three-fifths compromxse semed thu dlspute Three ﬁfths oE the
slaves were to be counted in determining both-a state’s representation
and ‘taxes.3. Thxs compromlse, ot couxse, conferred no nghts on the
slaves. .-

2, The lmporraﬂon of :Iaves other sectxon of the Constxtunon
dealt with the foreign slave trade. Northerners generally opposed . re-
strictions on . foreign. commerce,. and some Southerners- feared . t.hut.
such restrictions would curtail the numiber of slaves imported. On the
other hand, some Northerners and some Southerners. wished to end
the importation of slaves. The result. was that another compromise

was written into the Constitution: It provided that Congress could not.

prohibit the importation of siaves before: 1808, But it permitted Con~
gress to impose a tax of not more, than len dollars on each slave

brought into the country‘ Since thu compromxse did not say that
the slave trade would be prohibited after 1807, Congress —if it so
wishcd — would have to-enact a law to end the trade after that time.

3 Article T, Section 2, Clause 3 of the Constitution reads: “Representatives
and direct Taxes shall be apportioned among the several States which may be
included within the Union, according to their respective Numbers, which shall
be determined by adding to the whole Number of free Persons, including those
bound to Service for a Term of Ym
fifths of all othcr Pcrsons

t 4 Article I Secnon 9, Clause 1 mda “The: Migration or lmportnuon of snch
Pemns as any of the States now existing shall think propet to admit, shail not
be prohibited by Congress prior to the Year one thousand eight hundred and
cight, but a Tax or duty may be imposed on such lmportahon. not exceeding
ten dollars for cach Person.” .

and: euludinc Indians. not taxed, three




3. -The provision concerning fugitive slaves:. The third provision in.
the Constitution affecting slavery dealt with the question of runaway
- - slaves.. Though this section, like the others; did not use the word-
- “slave,” its meaning was clear: a slave escaping into another state had
’ to be surrendered upon the claim of the siaveowner. This provision:
was destined to cause friction between the free and the slaveholding.
states.’ " Sl N :
e ‘These. three compromises on slavery' were: necessary' to persuade:
N the required number of delegates-to sign the Constitution. But their:
S inclusion in the:Constitution helped .to insure: the ‘continued enslave-:

. ‘mentof. the. Negro and checked the efforts of Quakers. and othiers who-
e opposed slavery. A number of historians: hold- that the- adoption .of!
S “the- Constitution reinforced and strengthened; the:slave: system. .- Cer<
tainly the Constitution’s provisions concerning slavery placed:a: heavy-
burden upon.the new nation — a burden that would later threaten to-

O\

destroyit. . . . T :

8 Article IV, Section 2, Clauss 3 of the Constitution reads: “No person held
to Service or Labour in one State, under the Laws thereof, escaping into another,
shall, in consequence of any Law or Regulation therein, be discharged from
such Service or Labour, but shall ‘be delivered up on. Claim of the Party to
whom such Service or Labour may be due,” - 2471 v 5 oy w2 gvs

’ : Guaranteeing the legality of slavery in the Constitution assured a constant in-
o creasing supply of cheap labor increased the production of cotton, Hew develop=-

ments in technology even more rapidly busned this process., Jilliam Foster

summarized these developments:

THE RAPID GROWTH OF THE SLAVE SYSTEM

The invention of the cotton gin, resulting in the spectacular growth
of cotton production especially after 1835, had a number of important
economic, political, social, and even military consequences. The
entire development of cotton culture solidified the foundation of
the slave system. Cotton provided an incomparably broader and
stronger basis for human bondage than the comparatively narrow
cultivation of tob and such pl ion crops as rice, indigo, and
eventually sugar came. Before 17go, many people, including large
numbers of planters, had believed that slavery was limited in its scope
and perspective, and that it would eventually pass away of itseif. Now,
after the turn of the century, it took on new strength and vigor,
Cotton gave the slave system a fresh spirit of life. In earlier years the
la had defended their “peculiar institution” somewhat
shamefacedly. After the invention of the cotton gin they boldly and
arrogantly supporied it as a blessing to man (including the slaves)
and ordained by God. The plantation-slave system launched upon
an aggressive course d d to domi and lave the entire
United States.

Increased "cotton production raised the question of slavery from
what had become essentially a sectional issue after the Revolution
to 3 matter of profound national importance. “With the admission
to statchood of Louisiana in 1812, Mississippi in 1817, and Alubama
in 1819, the political and economic power of the ‘cotton kingdom’
became the predominant factor in our national life and remained so
until it was destroyed by the Civil War."»

The wide expansion of cotton’ production before the Zivil War
sentenced the economy of the South to remain agricultural, King
Cotton precluded a substantial growth of industry in its realm for
weveral reasons. First, the plantation capitalists poured all the capital

they could scrape together into land and siaves, the latter absorbing
most of it; consequently, chere was neither the capitai nor the desire
to build Southern industry. Second, the planters, who could not suc-
cessfully use slaves in industrial production, acutely feared the effects
of a “free” industrial proletariat upon their slaves, and this would
have been the inevitable result of any substantial development of
industry in the South. And third, the pl ion-slave system repelled
the immigrant workers then pouring into the United States, as these
workers wanted no competition with slaves, and could not meet it.
“All the labor, all the capital, all the increase of population and

" wealth by immigration from more northern climates, all the accumu.

lations of every trade, or business, or pursuit, were devoted to the one
{cotton] cultivation.”™ For § n slavery to live, industry must be
kept out. The pl ion-slave system d d everything in its own
monstrous growth,

The expansion nf cotton production, with high profits and with
the African slave trade partly closed, vastly increased the demand
for slaves and tended also to raise their price, which rose from about
$300 in 1800 to $1.500 or $2,000 at the outbreak of the Civil War.
Slave prices also varied with the price of cotton. Besides loading
Southern agriculture and industry with an impossible financial burden,
rising slave prices also tended to check the process of manumission,
which had previously been developing. It hecame far more difficuit
for slaves to buy themselves and their families free. With the demand
for and high cost of cotton slaves; an outcry was raised for the legal
resumption of the African slave trade. and there was gross, wholesale
violation of the antislave trading laws on every hand.

Cotton growing was much more intensive than the slave production
of other crops in colonial times. This fact resulted in much sharper
exploitation of the Negro slaves and the institution of more brutal
and rigid systems of control and domination. This, in turn, led to
more insurrections and active forms of slave unrest and revolt. It also
stimulated more militant types of Abolitionism among Negro freedom
and their white allies. The growth of the fighting Abolitionist move-
ment after the turn of the century was definitely linked with the rapid
extension of the realm of King Cotton,
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Did our ancestors readily accept their condition of servitude?

3laves, however, did not accept their condition of slavery., They had been re-

P

) p o . ) ) ;
volting since they left thelr homeland of Africa, They took over the ships on

the wa§ (e.g, Amistad Hutiny),

They refused to work when they reached the

United States and they organized revolt after revolt until "emancipatiop."
(Toussaint L'Overture in Haiti, Nat Turner in Virginia, Denmark Vesey in

Charleston, 3.C.)

Inspired oy this militant resistance, Black men like Henry Highland Garnet sought
to arouse greater resistance in 1843;

Fellow men! Patient sufferers! behold your dearest rights crushed to the
earth! See your sons murdered, and your wives, mothers and sisters do?me.d
to pmstitu'tion. In che name of the mereiful God, and by all that life is
worth, let it no longer be a debatable question whether it is better to choose
Liberty or death. '

In '1822; Denmark Veazie, of South Carolina, formed a plan for the
liberation of his fellow men. In the whole history of human efforts to over-
throw slavery, a more complicated and tremendous plan was never formed.
He was betrayed by the treachery of his own people, and died a martyr to
freedom, Many a brave hero fell, but history, faithful to her high trust, wiil
transcribe his name on the same monument with Moses, Hampden, Tell,
Bruce and Wallace, Toussaint L'Ouverture, Lafayette and Washington.
That tremendous movement shook the whole empire of slavery. The guiley

soul-thieves were overwhelmed with fear. It is a matter of fact, that ac that-

tme, and in consequence of the threatened revolution, the slave States
talked strongly of emancipation. But they blew but one blast o‘f the trumpet
of freedom and then laid it aside. As these-men became quiet. the slave-
holders ceased to tatk about emancipation; and now hchold vour condicion
today! Angels sigh over it, and humanity has long since exhausted her tears
in weeping on your account! .

The patriotic Nathaniel Turner follou.'cd Denmark .VcaZ{c. He was
goaded to desperation by wrong and injustice. By despotism, his name ha.s
been recorded on the list of infamy, and fucure generations will remember
him among the noble and brave.

Next arose the immorral Joseph Cinque, the hero of the Awmistad. He was '
a native African, and by the help of God he emancipated a whole ship-load
of his fellow men on the high seas. And he now sings of liberty on the sunny
hills of Africa and beneath his native palm-trees, where he hears the lion
roar and feels himself as free as that king of the forest.

Next arose Madison Washington that brighe star of freedom, and took
his station in the constellation of true heroism. He was a slave on board the
brig Creole, of Richmond, bound to New Orleans, that great slave mare,
with a2 hundred and four others, Nineteen struck for liberty or death. But
one life was taken, and the whole were emancipaced, and the vessel was
carried into Nassau, New Providence.

Noble men! Those who have fallen in freedom's conflict. their memories
will be cherished by the truc-hearted and the God-fearing in.all future
generations; those who are living, their names are surrounded by a halo of
glory. : ’

Brethren, arise, arise! Strike for your lives and liberties. Now is the day
and the hour. Let every slave throughout the land do this, and the days of
slavery are numbered. You cannot he more appressed than you have been—
you cannoc suffer greacer cruelties than you have aiready. Rather die free-
men than live to be siaves. Remember that you are FOUR MiLLIONS!

It is in your power so to torment the God-cursed slaveholders that they
will be glad to lec you go free. If the scale was turned, and black men were
the masters and whitc men the slaves, everv destructive agent and element
would be employed to lay the oppressor low. Danger and death would
hang over their heads day and night. Yes, the tyrants would meet. with
plagues more terrible than those of Pharaoh. But you are a patient people.
You act as though, you were made for the special use of these devils. You
act a5 though your daughters were born to pamper the lusts of your masters
and overscers. And worse than all, you tamely submit while vour lords tear
vour wives from vour embraces and defile them hefore your eves. In the
name of God, we ask, are you men? ‘\WVhere is the biooad of vour fathers?

- Has it all run out of your veins? Awake, awake; millions of voices are call-

ing you! Your dead fathers speak to you from their graves. Heaven, as with
a voice of thunder. calls on vou to arise from the dust.

Let your motto be resistance! resistance! resistance! No oppressed peo~
ple have ever secured their fiberty without resistance. What kind of resist-
ance vou had better make. vou must decide by the circumstances that
surround you. und according to the suggestion of cxpediency. Bretiren,
adieu! Trust in the living God. Labor for the peace of the human race, and
remember that you are FOUR MILLIONS.




Frederick Douglass, in starting the newspaper Horth Star, souzhi not only to
serve 2ls oppressed broliers and sisters but also to assert to whits a2bolitionist
co-workers that the direction of the movement must rest primarily with Black
Jecgle, -

Frederick Douglass Dedicates His North Star (1847)"

-To Our Oppressed Countrymen . .~ =+ - & u
We solemnly dedicate the “North Star” to the cause of our

long oppressed and plundered fellow countrymen.-. . It shall

+ fearlessly assert your rights, faithfully prociaim your wrongs, and.
earnestly demand for you instant and evenhanded justice. Giv-
. ‘:_'ng no quarter to slavery in the South, it will hold. no truce with: .
oppressors in the North. . . . Remember that we are.one; that. .
. our cause is one, and that.we must help.edch other; ..., ;.. We;-
" have drank:to the dregs the bitter cup of slavery; we have worn,”’
w.the. heavy yoke; . . i and. writhed beneath: the- bloody: lash;..
v e.s We' are.indissolubly. united, -and must fall or.flovrish :
together, . . . . .
" [To All Fellow Abolitionists] R :
"It is neither a reflection on the fidelity, nor a disparagement of
_the ability of our friends and fellow-laborers, to assert *.." ,.that "
the man who has suffcred the wrong is the man.to demand re-
dress, . . . that he who has endured the cruel pangs of Slavery

is the man to advocate Liberty. It is evident we must be our own
repre:emativcs_ and advocates. . : . .

.hat confliet led to the Civil war?

The North began to develop industry based on wage-slavery, while the Souih was
dependent upon slavery (free labor) to maintain its plantation system. 3ach
section of the country needed land in order to expand its markets and sources
of raw materials, 4is the South expanded slave territory was expanded and the
lJorth vietrad this expansion as a threat Lo its sconomy, Both sides undertock

; e cug compromdzes (Misssuri oy 58, = fel
ico, Fugitive Slave Law, Hansas-debraska lct, Tred Seobt
hich Justice Roger =5, Taney said, "the Slack man has no rizhts that
a wniie man is oound to respect.”; Sut there came a time wnen no more com- .
promises could be made and the question was: Wnich economic system would domi-
nate? The South ssceded in order to form its own government and the North
(whicih needed cotton from the South for its textile mills) was determined to
Xeep the Union together,

ALY
TEr

Mus, the struggle cetween Southern vlanters and worthern indusiriaiists was
basic to the Zivil ¥ar,

SOUTHERN PLANTERS VERSUS
NORTHERN INDUSTRIALISTS

The wide and swiit development of the cotton industry sharpened
and matured all the basic contradictions between the Southern plan-
tation system, based on slave labor, and Northern industrialism, based
upon “free” wage-earners. These fundamental and inevitable antago-
nisms enlisted eventually almost every section of the North—indus-
trialists, many merchants, farmers, professionals, and workers. Conse-
guem]y, when the Civil War finally broke out, they were lined up
in a fighting ailiance against the Southern slavocracy. Either the
industrial North or the plantation South had to canqn’er.




The fundamental antagonism between the North and South ongl-
nated in the fact thas, due to the great expansion of cotton prod
the whole South was largely separated from the nauonal market.
This was true not only with regard to Northern commodities but also
capital investment. The Southern planters, who found their best
customers for their cotton in England, tended in turn to buy a large
percentage of the commodities they needed from that counuy. In
fact, the South with its cotton came to develop a sort of colonial
relationship with England, producing raw materials for that country.
and receiving manufactured goods in return—to the partial exclusion .
of commodities from the North. All this was- intolerable to Northern = «
businessmen. For it is a first principle of a national bourgeoisie, espe- .
cially one as vigorous as that of the North, that it must have the {ullest
control over the whole national market in its entire territory. It took
the Civil War to enable the Northern bourgeoisie to put this principle
into effect in the South.

The contradictory interests of the Northern industriaists and the -
Southern planters over the control and regulation of the national
market also expressed themselves in long, chronic, and ever-more
bitter struggles over the question of the tariff. Ever since the Revolu- -
tion of 1776, the Northern capitalists, who wished to safeguard the
home market for themselves, had veered more and more toward a;
policy of protective tariffs. This was also the general position of the
Northern workers and farmers at the time. On the other hand, once:
intensive cotton growing had really gotten under way, the Southern

L usually championed a low tariff, seeking to get the manu--
factured commodities of their key customer, England, as che:ply as
ible. This head gonism over the tariff created an issue.

which was to bedevil American politics for half a century and sharpen
the struggle between the North and the South right up to the Civil
War, In this struggle, the South managed to sew up a firm alliance
with those large sections of Northern businessmen, bankers, and ship-
pers who devoted their main attention to financing, transporting, and
marketing the increasing cotton crop. The latter groups- eventually
became the basis of the Northern “Copperheads” of Civil War times.

Another major source of conflict was the fundamental question
of which wing of the bourgeoisie, North or South, would control the
disposition of the huge amounts of land either already in the hands
of the Federal Government or about to be stolen {rom the Indians or
weak neighbor- gover For i in the great Yazoo land
frauds of 1795 the planters seized one-half of western Georgia—now
Alabama and Mississippi. The planters’ appetite for land was insa-
tiable—they wanted to grab everything west to the Pacific Coast and
south to Brazil, and they even eyed northern territories as potential
slave plantations. On the other hand, inasmuch as the colder climate

* did not facilitate a slaving plantation system based on the production

of cotton and other world market crops, the Northern bourgeoisie
favored getting the land into the hands of free farmers. They wanted
the government to hand over huge tracts of land to speculators, who
would sell it at immense profits. As for the workers and other demo-
cratic groups in the North and West, they, too, wanted to build up a

. great body of free farmers, but by direct government land grants to

actual setders.

All these eversharpening contradictions between the Northern
industrialists and the Southern planters and their respective allies
naturally took on political forms. Initially the most acute form of this
antagonism was the struggle to control politically the many new states
which were coming-into the ‘Union as [ast as they accumulated suffi~
cient population. These state. ﬁghu sometimes grew into miniature

" armed conflicts.” ™ T 7"

Uniting all these individual struggles was a still broader contest—
for control of the presid Congress, the Sup Court, and:
the nation as a whole. It was a life-and-death conflict for power
between the industrial North and the plantation South that was
developing during these decades. One wr the other had to conquer.
This was the basic ing of the “irrepressible conflict.” Its inevita--
ble climax was revolution, the great Civil War of 1861-65.
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was the Civil dar [oughi.over slavery?

The Civil war was an armed struggle between tae Hortaern capitalistvs, i.z..
cankers, factary owaers, raillroad owners, and Soutaern casibtalists, i.e., owa-
ers of lzrgs slave bassd plantations. The struggle was over who would control
the goverazent for their own. grouds' economic and social benefit. leitaer
group represented tha interssts of Black osogle,.nor working class whites,
Foster supports this coservation:

The Civil War was a revolution, the second in United Sut=§
history. It was a bourgeoisdemocratic revolution: Lenin, in estimazing !
it, spoke of “the greatest, world-historic' progrexsive and revolutionary !
significancs of t1e-American Civil War of 136165 |

The Civil War was a revolution, because it brought about "ai

transference of power: from one class to another. Prior to the war, |
the planters had dominated the Federal Governmeat. Up to 1856, the
Soutl had furnished 11 of the 16 presidents, and. most of the othersi
were Northern iools of the slaveholders. The Beards remark that
from “Jackson's time. to the Civil War, the Democratic Party, the;
-party of the siaveholders, had controlled the Presidency and the:
Senate for 24 years, the Supreme Court 26 years, and. toe House 22 |
years? The war drastically, changed this sicuation, putting the|
Northern industrialists firmiy in the political saddle. The war axsa}
substtuted one social system: for another by knmocking out chartel |
slavery and, despite it inoduction of semi-serf sharecropping, sven-!
tually opening up channels for the introduction of capitalist industry {
2ad the wage system into the South. 3

The war was a bourgeois revolution, because the economic andj
polidal changss it brought about did not go beyond the scope of i
the capitalist systern. The general effect of the war was to clear away,
barriers in the path of capitalism and to stimulate that system into
tremendous expinsion. Both South and Nordh, it largely broke the |
fetzers that the slave systern had fastened upon capitalist development. ;

The war was also a democratic revolution, becuse it led to many i
important democratic developments. The most important of these |
were tae emaacipation of the slaves and the enfranchisement of the!
Negro people; the snacament of the Homestead law in 1362, whica,
cleared the way for small farmers to get some of the governmentheld ;
12=d: and the ceadon of 2 political climate in which the trade-union i
movement coulé make great strides. Marx said on this lacer-aspect, |
“As the Americzn War of Independence initiated 2 new era of ascend- |
eacy for the mildle classes, so the American antislavery war will do !
for the working classes.” ;

Zow did the real Lincoln differ with t : bge) ame familia in
r ol £far with the character you b L i
5o id 1 2 ha e e ecaz a k i
grads sciioal history? : T
Lincoln, the zreab Vemancipator - 5 ot -
Lincola, < grea emancipator”™ was a racist., 3s came from the slave statas o
x ; clcy vners ae grew up ruling slaves., Ze escaged from povarty by bacomi -
a LSyt - 3 + - % i P v Secomng
a i;.:,/er, and w7as elected to Lha sresidency by 2 coalition of industx=i 10 i
talists, :hdwast - - : Y. -t I iAmistrial capl-
. 5s, __;..as..fm small farmers, and working class movament Thase -*au:)‘s
including Zlack lsaders like Sred le I icad Lincol fo d_éa 5
¥ ika 5 arick Douglass, bac Li i 3
= ‘ | Stacs s zlass, bacikad Lincoln for diver
:9?}5??.!5), -a0ugil aona without ressrvations, He maintained ths liert L’eﬂv’;.fa
Lriziiszts? 9a3iat af Sawe 7 six oo . . (oS T ez Sasuse
2L13Ts! point ol viaw; not real ongosition to sizvery, just to ;."s a‘daiiior
- [%1 e 1493 -w
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::ut. in tryiag to keep the. union \.oseu.mer he.was forced to fres tu.e slaves and
‘arm them bacauss he needed’ their help in overthrowing thse Southera plantsrs.

Za issued 2 waraing, the Zmancipation Proclazation and on Januwsry 1, 1353,
hesitantly signsd thase final document. dis idea of recoastruction was to par=-
don the South, deny freedmen tha righi to volte, and %o coleonize them in 2a0-
ther land, i.s. Haiti.. .He was killed befors he was aole to implement nis plan,
It is izpertant to compare his position with the position-of the Hatlonal ilegro-
vo—xven‘.ion ~~.o'rexnent nrho had. olans for the resettle.nent of the Slacic ;oom.a.t:.an.

L:ana].n's responsa to a lstter from Horace Greelay is a good exampleof nls :L:x-

terest in saving the Um.an and not nsceasanly‘ freeing the slaves:.

meoln s Reply to Greeley, Aw’ust "2
1862° '

Hon. Horace Greeley
. Dear Sis:

I have just read yours of the ninetesnth untant, addmed .
to myself through the New York Tribuna.
- If there be in it any statements or assumptions of facts
which I may know to be erroneous, 1 do ot cow a.nd he.re
conuovert them. .

Il ere be my inferences wmcn x may belisve: to be
fulsely drawn, I do not now and here argue against them:. ;

. If there be perccpnblo in it an. impatient and dictatorial
me, I waive it in deference to an old friend whose hnrt 1
have- always supposed. to be right.’ -

" As to the policy'I.“seem to-be pursuing,” as you say, I
have not meant to leave any one in doubt I would save the
Union.. I would save it in the shortest way under the.
Constitution.

The socaer the nauonal authority can be restored, the
nearer the Union will be—the Unioa as it was.

. would do-it; and if 1 could do it by freeing soms-and leaving

.domgmorewxllhelpthec:me.

they could at the same time destoy slnvay 1 do pot ngxee
with them.. "

My paramount ob;ect is to save tha’ Unmn. and not uthar ¢
to save or destroy slavery.

If X could save the Union witkout freeing any ;hva,.I
would do it: if I could save it by freeing all the-slaves, 1

others alone, I would also do that.

What I do about slavery and the colored race, I do bmuse
1 believe. it helps to save this Unioa; and ‘what I forbear, I
forbear- becuuse 1 do not believe it would help to save the
Unioa..

I shall do less whenever I shall believe what I am doiog
hurts: the cause, and I shall do more-whenever I beliave

Ishnﬂu-ytoeaﬂwctemnwhenshowntobem
and [ shall adoot newr
ba trim views:

I have here stated my purpose according.to my views
of offcial duty, and [ intend no modificaton of my oft-
expressed personal wish that all men everywkere could be)

Azws 39 f25t 2 they shuil appear to

I£ there be those who would not save the Union unless fr,ee'

t}'ey could at the same time save slavery, 1 donot agree with o, : -

If thers be thoss who would not save tho Union unl&

oy did the Nort: win the war?

There ars three major reasons why the Horth woa tae civil war: 1) the lorta had
an indnsizisl sconocy and could more sasily produca the arms, tranmsjortatien,
comtunications, aad clothing etc.,.necessary to creats and sustain aa army and
navy, 2) the labor: force- of the.industrial.ilorth was better devaloped to figat
a war than the semi-feudal agricultural workers froa the South, and 3) slave
lasor completely disrupted the- Southern economy through J.nd:l.ndual acts of
desertion, :.uov'arslon, and. t.ar'"anam as waJ_}. as a general scriks,

W.E,3. ‘u..:oz.s, in his classic 3lack S Seconstruction, 1860-1830 aas given us an
e,cce].lsnt account of tas ax.gn_.ficance of the a].ac.‘c ganeral Sur‘.ka on the South.

Thus, canﬁmon arnd lack of syst-v-x were z. & :::zu.-al result of the

geaeral suike. Yet, the Negroes had accompiished their first aim i
. those parts of the Soutin dorminated by the Federal army. They had

l;rgely escaped from the plamulon discipline, were recciving wages:
as {rec laborers, 2ad had p'ntc’:wn from violeacs and justice in some
sore of coure :

About 20,500 of them were in the D:s:::c:-o: Columbia; 16,000 in
Virginia; so0,000 in. North Carolina; 50000 in Southr Carolina, and.
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as many more cach in Georgia and Louisiana. The Valley of the
Mississippi was filled with scttlers under the Treasury Department
and the army. Here were nearly 5c0,000 former slaves. But there were
3,500,000 more. These Negroes needed only the assurance that they
would be freed and the opportuaity of joining the Northarn army. |
In larger and larger numbers, they fltered inco the armies of the
North. And in just the proporiion that the Northern armies became
in earnest, and proposed actually to force the South to stay in the
Union, and not 10 make simply a demonstration, in just such propor-
tion the Negroes became valuable as laborers, and doubly valuable
as withdrawing labor from the South. Afier the first foolish year
when the South woke up to the fact that there was going to be a real,
long war, and the North realized just what war meant in blood and
money, the whole relation of the North to the Negro and the Negro
to the North changed. ' .

The position of the Negro was strategic. His was the only appeal
which would bring sympathy from Europe, despite strong economic
bonds with the South, and prevent recognition. of a Southern nadon|
Built on slavery, The free Negroes in he Norch, together with thei

wolitionists, were clamoring. To them a war agzinst the South|
Sﬂ‘#”had t0 be'a war against slavery. Gradually, Abolitionists no|
longer need féar the mob. Disgruntled leaders of church and state
began to talk of freedom: Slowly but surely an economic dispute and
a political test of strength took on the aspects of a great moral crusade.

The Negro became in the first year contraband of war; that is,
property belonging to the enemy and valuable to the invader. And
in addition to that, he became, as the South quickly saw, the key!
to Southera resistance. Either these four million laborers remained
quietly at work to raise food for the fighters, or the fighter stacved.
Simultaneously, when the dream of the North for man-power pro-!-
duced riots, the only additional treops that the North could depend
on were 200,000 Negroes, for without them, as Lincoin said, the North!
could not- have won the war.

But this slow, stubborn mutiny of the Negro slave was not merely
a matter of 200,000 black soldiers and perhaps 300,600 other black
laborers, servants, spies and helpers. Back of this half millioa stcod
3% million more. Without their labor the South weuld starve. With
arms in their hands, Negroes wouid form a fighting fores which could
replace every single Northern white soldier fighting listlessly and
against his will with a black man fighting for freedom.

This action of the slaves was followed by the disaffection of the
poor whites. So long as the planters’ war seemed successful, “there wasi
little active opposition by the poorer whites; but the conscription and!
otfier burdens to support a slaveowners’ war became very severe; thei
whites not interested in that cause Decame recalcitrant, some went:
into acdve opposition; and at iast it was more desertion and disunion’
than anything else that brought about the final overthrow.” ** i

#hat was tha class basls of the Republican Party?

Bstablishment Republicans under the leadership o;‘ ?res‘idgnt Andrew John'son
attempted Southern reconstruction tarough a cggl:..t:.on tetween zl?rtlz.:e.rn in-
dustrial ‘caoital and Southern plantation capital under the dox.uriaulon of
sorthern capital. 3lacks were given only token frsed9m as semi-f euda.}' serfs
{sharecroppers), totally without political and eco:}'.::mlchpof‘er anr\i at the
mercy of Southern whites, This plan gavs auge orofits to those .iorthgrn
capitalists who had bSought up largs tracts of land, sspeclally the railroads.,
Andrew Johnson represented their interests at the Federal level,

Aadical Fesublicans, however, wWers +
and Charles Susmer, They also rsreseatad
interests

capital, but without dsep seated inte

tha leadershiz of Thaddeus Stevens
rn industrial

c
in zaving the Southern ruling class.
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Their nlan to control the Federal government in tneir interests was to creata
iand refors for Zlacks and completely desiroy tnsir competition, Southern
capital, with the. development of a land-based, small farmer Elack-white coali-
tion in control of the South and forever grateful to the Republican party.
Their interests are best explained by material factors and not spiritual
factors like religion of their concera for justice to their fellow man..

dow did Zlack people react after the Civil ‘ar?

After the Civil War there was a revolutionary struggle developing over the
question of land and political power, The most advanced peopls in this
struggle ware Zlack freedmen who had recently served with the Union army,
Their desire to secure land reform by dividing up their former masters' plan-
tations was the.basis of struggle bstwsen.the freednen and the forces of the
two capitalist factions in the Republican Party. During this period Elacks
seized plantations and refused contract labor (slavery in one or two year
agreements). In. many cases Blacks formed militias to protect their new pro-
perty, 2.3. Port Royal, Loulsiana Delta, and many other areas that were long

=]

occupied by Union forces, During this time Zlacks were literally ifighting

for their lives, land, and liberation against the long arm of slavery, racisa,

and capitalism,

distorv:
THE NEGRO PEOPLE'S FIGHT FOR LAND

Uniike the more circumspece Radical leaders, Negro and white,

the ex-slaves wanted the land, believed- they were entitied to it, and| -

were resolved to get it. They logically reasoned that they had been
freed from the planters’ bondage and that the land would have to be
freed likewise. Innumerable writers report.that the belief prevailed
almost universally among the freedmen that the government was
going to give each family “40 acres and a mule.” So deep and wide-
spread was this conviction that swindlers were able to take advantage
of it, selling among Negroes special-red, white, and blue pegs with
which to stake out their expected Jands."® There was a general belief
thae the land distribution would take place on Christmas Day, 1865.
and there was fear in government circies of an insurrection should
no free tand be forthcoming.™

The ex-slaves did more than hope for land. in many cases they
moved in, divided up abandoned plantations, shared out the stored
cotton, tools, and mules. and began to cultivate the land. The Negro
regiments were especially insistent thac land be aliotted. to the

freedmen. The ex-slaves refused to give up the seized lands to the |’

returning planters, but it was the definite policy of the government
that they do s0. As Allen says, “With the insolence of revolution the
untutored ex-slaves were proving themselves far better educated in
the needs of the epoch than their Northern ailies. In many instances
they took possession of the land dangerously near the field of bate.
risking their liberty and even their lives. ™" .

In the face of local reaction, government opposition, and-lack of
support from the Radical Repubti the freed did ge to
get hold of some important chunks of land. Notable was the case of
the 10,000-acre plantation of Jeflerson Davis, president of the Con-
federacy, in Mississippi. General Dana, under the protection of .2
Negro regiment, allotted it 0 them as a home colony. “In a number
of home colonies the Negroes set up a form of self-government and
in some places worked the land on a cooperative basis.”*

The mosi extensive bloc of land secured by the freedmen, how-
ever, was on the Sea Islands, off the Coast of South Carolina and
Georgia. There General Sherman opened up the Sea Islands to the

freedmen, aliouwing each family 40 acres. He took this action under
pressure of the enormous local mass of freed slaves, ac the instigation
of a body of Negro leaders from Savannah,'® and with the sanction of |

Je— . S [N -

Ji.].lla.m -Z. Foster has deseribed this struggle in Ths Fegro Peoole in American

Washington. Eventuaily 40,000 famiiies occupied the coteon and rice |

plantations as far as 3o miles inland. As Allen remarks, the Sex
Islands then became “the most advanced outpost of the Revolution.”

Bug the government welshed on General Sherman’s order and later !
spared no effort to oust the Negro farmers and to return tae land to |
the planters.® The fresdmen resisted so stoudy, Lowever, that even |

as late as 18go they still owned some 6o percent of the land originally
given them. .

During the war the government gave a3 million acres of land as
subsidies to the railroads, buc it had none for the freedmen. The
government’s reactionary policy, in denying free land to the ex-
slaves and protecting the ownership of the former slaveholders, set

the pattern for the future regime in the South. It preserved the |

plantation system and forced the Negroes and poor whites into the

<ategories of sharecroppers and laborers. Very few of them were ever |
able to buy land, although many bankrupt piantations were on sale -
aiter the Civil War. Thus, the basis was laid for turning the South :
into a horror prison for the Negro people and for preserving the .

planters as a reactionary political force, both of which have continved
to plague the county right down to'the present day. Allen hits the
nail squarely on the head when he says: “When the bourgeoisie lent
a ceaf ear to the ay for land, the faze of the Revolution was already
sealed."®
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A latter from the Colorad Peovle's Convention of Souti Carolina is another
example of the reaction of Slack Peogle after the Civil Var:

Memorial to the Senate and House of Representatives
of the United States in Congress Assembled

(Proceedings of Colored Peopls's Convention
of South Carolina)
Gentlemen:

We, the colored people of the State of South Curolmu, in
Convention assembled, respectfully present for your atten-
tion some prominent facts in relation to our present condi~
tion, and make a modest yet earnest appeal to your
considerate judgment.

We, your memorialists, with profound gratitude to al-
mxghty God, recognize the great boon of freedom conferred
upon us by the instrumentality of our late President,
Abraham Lincoln, and the armies of the United States..

“The fized decree, which not all H can move,
Thou, Fate, fulfill it; and, ye Powers, approve.”

We also recognize with liveliest gratitude the vast serv-
ices of the Freedmen's Bureau together with the efforts
of the good and wise throughout the land to raise up an
oppressed and deeply injured people in the scale of civi-
lized being, during the throbbings of a mighty revolution
which must affect the future destiny of the world.

Conscious of the difficulties that surround our position,
we would ask for no rights or privileges but such as rest
upon the strong basis of justice and expediency, in view of
the best interests of our entire country.

e ask first, that the strong arm of law and order be
placed alike over tho entire people of this State; that life
and property be secured, and the laborer free to sell his
labor a3 the merchant hxs gooda.

We ask that a fair and impartial instruction be given to
the pledges of the govemment. to us concerning the land

question.

by

We ask that the three great agents of civilized society— i
the school, the pulpit, the press—be a3 secure in South ;
Carolina as in Massachusetts or Vermont. i

We ask that equal suffrage be conferred upon us, in com- |
mon with the white men of this State.

This we ask, because “all free governments derive their
just powers from the consent of the governed”; and we are ;
largely in the majority in this-State, bearing for a long '
period the burden of onerous taxation, thhout a just repre-
sentation. We ask for equal suffrage as a protection for the
hostility evoked by our known faithfulness to our country '
and flag under all circumstances. ,

We ask that colored men shall not in every instance be
tried by white men; and that neither by custom nor enact~ |
ment shall we be excluded from the jury box.

We ask that, inasmuch as the Constitution of the United I
States explicitly declares that the right to keep and bear ;
arms shall not be infringed and the Constitution is the|
Supreme law of the land—that the Iate efforts of the
Legislature of this State to pass an act to deprive us of |
arms be forbidden, as a plam violation of the Constitution, |
and unjust to many of us in the highest degree, who ha.ve.
been soldiers, and purchased our muskets from the Umtedl
States Government when mustered out of service.

e protest egainst any code of black laws the Legmln-l
ture of this State may enact, and pray to be governed by!
the sams. laws that control other men. The right to as-!
semble in peaceful convention, to discuss the political ques-E
tions of the day; the right to enter upon all the avenues of i
agriculture, commerce, trade; to amass wealth by thrift:
and industry; the right to develop our whole being by alli
the appliances that belong to civilized society, cannot be-
questioned by any class of intelligent legxslatora. i

We solemnly affirm and desire to live orderly and peace- :
fully with all the people of this State; and commendmg
this memorial to your considerate judgment.

Thus we ever pray. :

Charleston, 8. C., November 24, 1865 i
Zion Presbyterian Church.

ihat did the 13th, 14 tn, and 13th amendments do?

1. The 13th amendment (Dec, 13, 1355) zave official sanctions against the

enslavenent of Zlacks, The l‘soelllclls states nad to ratily this amend-
i S ment to golt back into the union, }
2. The L4%h amendment zuaranteed 3lacks the rigat fo vote, (July 23, 1339).
1 ' 3. Tae 15th amendment (iarch 30, 1370) gave the Fight to vote to all male
? citizens,

70 anendments were compromises that ware to drovide reforns for
d a nover bhase in ithe South for the Republican Jarty among Zlacks,
#w0 4lso contained &n aescape clause that the vote was safe unless
es5 of law i,e,, Like the grandfataer clausa, :
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Thirteenth Amendment®

Sgc.- 1. Neither slavery nor involuntary servitude, except§
as a punishment for crime whereof the party shall have been
duly coavicted, shall exist within the United States, or aay
place subject to their jurisdiction, . :

Sec. 2. Congress shall have power to enforce this article
by appropriate legislation. '

Fourteenth Amendment®|

Sec. 1. All persons bom or naturalized in tke United
States, and subject to the jurisdiction thereof, are citizens of
the United States and of the State wherein they reside. No*
State shall make or enforce any law which shall abridge the
privileges or immunities of citizens of the ‘United States; nor
shall any State deprive any person of life, liberty, or property,
without due process of law; nor deny to any person within its
jurisdiction the equal protection of the laws.

Sgc. 2. Representatives shall be apportioned among the
several States according to their respective numbers, counting
the whole number of persons in each State, excluding Indians
ot taxed. But when the right to vote at any election for the:
choice of electors for President and Vice President of the:
United States, Representatives in Congress, the Executive and |
Judicial oficers of-a State, or the members of the Legislature |
thereof, is denied to any of the male inhabitants of such State,
being- twenty-one years of age, and citizens of the United
States, or in any way abridged, excapt for participation in re-
bellion, or other crime, the basis of representation therein
shall be reduced in the proportion which the number of such
male citizens shall bear to the whole aumber of male citizers

- twenty-one years of age in such State.

Sec. 3. No person skall be a Senator or Representative in
Congress, or elector of President and Vice President, or hold
any office, civil or military, under tha United States, or under
any State, who, having previously taken an oath, 2s a member
of Congress, or as an oficer of the United States, or as 2
member of any State legislaturs, or as an executive or judicial
officer of any State, to support the Constitution of the Uritad
States, shail have engaged in insurrection or rebellion against
the same, or given aid or comfort to the enemies thereof, But
Congress may be a vote of two-thirds of each House, remove
such disability.

Sec. 4. The validity of the public debt of tha Uaitad
States, authorized by law, includicg debts incurred for pay-

. ment of pensions and bounties for services i suppressicg io-
surrection or rebeilion, sbail not De quesdoned. But naither
the United States nor any State shall assume or pay any debt

or obligation incurred in aid of insurrection or rebellion -

against the United States, or oaay claim for the loss or

emancipation of any slave; but all such debts, obligations and .

claims shall be keld illegal and void.

Src. 5. The Congress shall bave power to enforce, by .

appropriate legislation, the provisions of this article.

Fifteenth Amendment®

Skc. 1. The right of citizens of the United States to vote
shail not be denied or abridged by the United States or by
any State on account of race, color, or previous condition of,
servitude. . )

Sec. 2. The Congress shall have power to enforce this.
article by appropriate legisladon. : :
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Jay did the Freedmens 3ureau Fail?

Creatad bj an act of Congress in March 1233, the Freedmen's Zursau was first
called “The 3ureaun of Refuzess, Freedmen, and ibandoned Lands,” It was an
effort to protect and aid former slaves and carried out a wide range of
activities, including providing food, clothing, supplies, job olacenent, edu-
cational facilities, and land, The Zureau is reported to have operated 44
hospitals with over 35,000 beds, and to have issued over 15 million rations %o
freed slaves,

dnile its zssistance was at the time very valuable, it failed in part because
it did not fulfill the revolutionary demands of IHlack people and other pro-
gressive forces: ths confiscation of the estates of the planters and the re-
distribution of free lLand to the former slaves who had worked it. (Tha

Bureau was authorized only to rent land, even thougzh in 1362 Congress had ]
granted coniiscation power never seriously used by Lincoln, Johnson, or Grant.)

The Zureau was also a focal point of intense golitical conflict, President
Andrew Johnson, strongly representative of the cotton planters, wanted to keep
slaves heloless in their struggle with their fermer masters, In 1288, he
vetoed a bill extending the life of the Freedmen's Bureau and enlarzing its
powrers, Although Consress passed a second bLill over nis vets, the stage was
sat for an open and far-ranging battle betwesen the executive and le—lslatlve
branches over the direction and scope of Reconstruction activities. The battle

"lasted long enough for the planters and their Herthern allies to consolidate

their forces to restore the power of the planters over the Elack ex-slaves.

How were the Rlack schools founded?

dducation was one of the goals and demands of the Black masses after ths Civil
dar, Zlacit geonle of all ages were eager to learn, Hany institutions - reli-
gilous and wmissionary organizations, federal agencias - attempted to mset the
educational needs of the ex-slavss, These included Xegro churches of the
North, the :.merican LlSSlOﬂa“j Assoclatlon, and the Freedmen's Relief Associa-
tion of Hexr York, Several schools and colleges were started, %ith substantial
subsidy from the Federal governasent tirough the Freedmen's Sureau, the now
well knowm Elack institutions - Zoward, Fislk, stlanta, Hampton, and others were
founded ia 13385 and 1357,

#hat were the Zlack Codass?

Zlack Jodes warse passed by o nary governmanbs controllad oy Southern
slanters, Taelr purpose s Ziack labtor, Tihe codes generally
restricied the freadmen's e 7 forbade freedman to do any work
excedt Tarsing or service '1bh0uu a special license, In some states it wmas
azainst the law for Elacks to preach and walking off the job was a crime,
buring this seriod laws were desizned to complete the restorinz of the 3Southern
capitalist factions to thelr forier pover,

The folloinzg

®

2o axcerots of Zlack Codes fro:n Louisiana and Sauth Carolina:

u‘




An Act lo Prowde far and Regulate Labor Con!ract: for
Agricultural Pursuits -

Section: 2. Every laborer: shall Imve /ull and per/ect llberfy'
10 choose his employer, but, when once cho.ren ‘he .xhall not be
uilowed. to leave his place .of employment until the ]mﬁlIment
of his contract . . . and if. they do so Ieave, wuhaut cause or

_ permission, they shall foryew aJl wagu eamed ta the. tlme ol

abandonment, . . }
Section 8. Be u furlher enacrcd &c., That in ca.re of sick-
ness of the laborer, wages for the time lost shail be deducted,

and . . . on refusal to work a:cardmg to the contract, double :
the amaunt of wages for the time'lost;”. .\_and should the |
refusal to- work continue beyond three days, the offender: shail '
be reported to a Justice of the Peace, and. shail be forced ta‘
tabor on roads, levees, and other public works, wn‘houl pay, until |
the oﬂender consents ro rerum ta im labor

A e o

Reguh&maflahnzonf‘am

Onfamsormaut-docrsavxee,thshomoﬂabor
except on Sunday, shall be from sun-rise to sun-set, with a
reasonable interval for breakfast and dinner. Servants shall
rise at the dawn in the moming, feed, water and care-for the -
animals on the farm, do the usual and needful work about
the premises, prepare their meals for the day, if required by
the master, and begin the farm-work or other work by sun-
risa. The servant shall be careful of all the animals and
property of his master, and espedially of the animals and in-
stuments used by him, shall protsct the same from injury
Ly other persons, and shall be answerabie for all property
lost, destroyed or injured by his negligence, dishonesty or
bad faith.
stvi. All lost ime, not caused by the act of Lbe master, |
and all losses occasioned by neglect of the dutes hereinbefore
prescribed, may be deducted from the wages of the servant;
and food. qursing and nthar necessaries far the carvant, while
ke is absent from work on account of sickness or other czuse,
ray also be deducted from his wages. Servants shall be quiet
ond orderly in their quarters, at their work and on the
premises; shail extinguish their lights and fires, and retire to
rest ‘at seasonable hours. Work at night, and out-door work:
in inclement weather, shall not pe exacted unless in case of
necessity. Servants shall not be kept at home on Sunday, unless
to take care of the premises, or animals thereupon, or for
wrork of daily necessity, or on unusual occasions; and in such
cases only so many shall be kept at bome as are necessary for
these purposes. Sunday work shall be done by the servants in
tum, except in cases of sickness or other disability, wkea it
may be assigned to them out of their regular term. Absentees
on Sunday shall return to their bomes by sun-set.
sy, The master may give to a servant a fask at work!
about the business of the farm which shall be reasonable. If
the servant complain of the task, the District Judge, or 2
Magistrate, shall have power to reduce or increase it. Failure
to do a task shall be deemed evideace of indolence, but a
single failure shall not be conclusive. When a servant is enter-
ing into a contract, he may be required to rate himself as a
full band, three-fourths, half, or one-fourth hand, and accord-}

mghot.msratemsertedmthecontmcl;sh:.ﬂbe thet:.dgand
of course tha wages,

xrvoL . Visitors or other persons shall not be invited, or al-
lowed by the servant, to come or remain upon the premises
of the master, without his express pe.m:lsswn.

xrix. Servants shall not be absent from the premises with-
out the permission of the mastar.

Rights of Master as Between Himself
’ and His Servant

L. When thas servant shall depart from the service of the
master without good cause, he shall forfeit the wages dus to;
him. The servant shall obey all lawful orders of tha master or!
his agent, and shail be honest, trutbful, sober, civil, and dili-i
gent in his business. The master may moderately correct|
servants who have made contracts, and are under eighteen
years of age. He-shall not be liable to pay for any additional
or extraordinary services or labor of his servant, the same:
being necessary, unless by his express agreement.

Causes of Dischargs of a Servant .
- 1L. The master may discharge his servant for wilful dis-
obedience of the lawful order of himself or his agent; habitual
negligence or indolence- in business; drunkenness, moral or
legal misconduct; want of respect and civility to himself, his
family, guests or agents; or for prolonged absence from the
prem.l.ses, or absence on two or more occasions without
permission.

ro. For any acts or things herem declared to-be causes:
for the discharge of a servact, or for aay breach of contract:

or duty by him, instead of discharging tha servant, the mastar:
may complain to the District Judgs, or one of the Magscates,.
wko shall have power, ou being satisfied of the misconduct:
complained of, to inflict, or cause to be inflicted, on tbel
servant suitable corporal punishment, or impose upon himj
such pecuniary fine as may be thought fit, and x.mmedxately}
to remand him to his work; which ﬁ.no shall be deducted &oml
his wages, if not otherwise paid.

Lm. If a master bas made a valid' contract with' a servant,
the District Judge or a Magistrate may compel such servant
to observe his contract, by ordering irdiction 6f the punish-
ment, or imposition of the fine kerein befors authorized. . . .

Rxghtsof Servant as Between Himself
!

1x1, The servant may depart from the master’s service for
an insufficient supply of whoiesome food; for an unauthorized ;
battery upon his own person, or one of his family, not com- |
miited in Cefence of the person, family, guests or agsnts of
the master, nor to prevent a crime or aggravated misdemeanor; |
invasion by the master of the conjugal rights of the servant:
or his failure to pay wages when due; and may recover wages .
due for services rendered to the time of his departure.

rxxt, The contract for service shall not bs terminated by
the death of the master, without the assent of the servant.
Wages due to white laborers and to white and colored |
servants, shall mnk as reat does in case of the insufSciency !
of the master’s property, to pay all debts and demands against
him, b gt mors than ons 702 WaEss shall Lo su Prefered.
W‘heﬂ wrongfully discharged from servica, the servani may |
recover wages for the whole period of service according to |
the cootract. If his wages have not been paid to the day f
of his discharge, he may regard his contract rescinded by '
the discharge, aad recover wages up to that tme." |
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inat 4id Tlack nsoola do whils they were in governmental vositions during
- Py 2 - =
Reconstruction?

The noted Tlack sociclozist E, Franklin Frazier has provided us with an
accurate account of the overall significance of the state legislaturss in
which Hlack ex~slaves played a major role,

In assessing the work of these state legislatures one must understand
the economic interests that were involved at the time in the political
situation in the South. With the passing of Thaddeus Stevens in
1868 and the supremacy of the New Radicals after 1870, the equali-
tarian and democratic ideals of the Old Radicals ceased to influence
Reconstruction. After the election of Grant the Fifteenth Amend-
raent, safe-guarding the right of the Negro to vote, was passed by
Congress in 1869 and declared in effect in 1870. During the same year
Congress passed an act to enforce the Fifteenth Amendment and dur-
ing the following year it was necessary to pass a drastic law to deal with
the Ku Klux Kian. It was also necessary to use federal troops in order |
to suppress this organization, which had introduced a reign of terror
in some places in the South. Despite these measures which were-de-
signed to nratect the right of the Negroes to vote, the Radical Repub-
licans were not sympathetic toward the Negro's struggle for land, but
‘were concerned with their own plans for the investment of capital in
the South. Therefore, a judicious appraisal of the constitutions of the
Reconstruction legislatures may be summed up in the words of
Hacker, who writes: .

. as a result of the combination of Negroes and white scalawags
and carpetbaggers, they established the supremacy of petty-bourgeois
enterprise in the South. They were, in shott, leveling documents
which sought to defend the civil and economic rights of men of small
property, both white and black. And, interestingly enough, because
they were so satisfactory to the majerity of whites in the South, they
were maintained long after the southern Reconstruction governments
were overthrown. Thus, the Florida constitution, writtenr in 1868, was
kept on until 1885; the Virginia constitution survived from 1870 to
1902; the South Carolina constitution fromn 1863 to 1895; and the|
Mlississippi constitution from 1863 to 1850.% - ;

i
!
i

32 Reprinted from The Triumph of American Capitalism by Louis M. Hacker,
pp. 378-79. Copyright 1940 by Simon and Schuster, Inc.

inother zccount of the convention in South Carolina gives us additional in-
sigats into the key role of the Flack legislators:

At South Carolina’s Constitutional Convention Negroes played‘g

a decisive role—there were 76 of them among the 131 delegates.|

Among the delegates were such brilliant and educated Negroes asi

Francis Cardoza and Robert B. Eliiott, both educated at Britisa uni

versities. But it was another Negro college graduate 2nd delegate,|

Reverend Richard Cain, who proclaimed the great purpose of the|

convention. i !

I want a constitution that shail do justice to all men. !

I have no prejudices and feel above making any dis- |
tinctions. . . . I hope we will take hold high upon

- —— -
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the highway of human progress. . . . I want to see: 18
internal improvements, the railroads rebuilt, and, in|

fact, the whole internal resources of the State so devd—!

oped that she shall be brought back more happy and!

prosperous than she ever was.

The Constitution drawn up by the Negroes and whites of the
state of South Carolina brought the-great reforms of the North to the
South. Louis F. Post, who was to serve Woodrow Wilson for eight
years as Assistant Secretary of Labor, was present in South Carolina
and recalled: - :

By every truly democratic test, that Negro-made con-
stitution of South Carolina stands shoulder high above !
the white man's Constitution which it superseded.

The state lowered the taxes on the poor, abolished imprisonment for
debt, granted voting rights to all regardless of property or race. The
state’s first public school system was established. Women- were
granted greater rights than ever before. Presidential electors were
chosen directly by the people. Courts, county governments, hospitals,,
and charitable and penal institutions had to be built or reorganized.

Years later Negro Congressman Joseph Rainey, a former slave
.who escaped during the Civil War, pointed with pnde to the justice
of the South Carolina Constitution:

Our convention which met in 1868 and in which Ne-
groes were in a large majority . . . adopted a liberal’
constitution, securing alike equal rights to all citizens,
white and black, male and female, as far as possible.
Mark you, we did not discriminate, although we had a
majority. Our constitution towers up in its majesty
with provisions for the equal protection of ail classes |
of citizens. . l‘

. i

It is important to point out, however, that t‘nese legislatures and the laws
taey r)as;ed all ooerated under ths closa scrutiay aad control of iortaern

5. This control is reflectad in ths fact '\at wiile lzad was al-
ways on the program of Ilack legislators, opsosition from llorthern casitalisis
who contralled the Federal zovernment prevented any rea.’L land distribution,

How did Southern planters come back into power?

Tae 3Soutiern planter, now undsr ths direct economic influence of lortharn cap-
italists, were completely set free by the 1372 imesty 3ill. It forzave ths
last of the roovels and more important, finished the land question for lacks
in ths 3outl, Ifter the imesty 3ill, Blacks were on the rcad To complete
disenfrancnisenent and the guasi-feudal condition of sherseropping, This all
Lad %o a neriod of inersased terror to help tha legal side of the conspiracy
to destroy everything Slacks had 2ut in the election of 1S73 Zayes
and Tilden wased a very nard stru Sor President -iith Tilden demanding "full
antonowy for the Souta” wanting to “rastore the olanter ruling class co“’JLor,eJJ.
onulnun; th2 Grant :'.r'm_u.,tra"lcn scliciaes of not
dsadlocked and disputad voles

Zayes suyosedly stood for
1z the former slaves, The 2laciion was

frooos from tas Souitn and dsalt a fatal hlow to

Sefraying LOC
wravre to e decided by Conzress, ayes and the Repjublican ! Party then completaly
g9Ld zeonle in for a ‘stable 3outh™ economically, and poli=~
1 on e m and Jouthora caoitalists, ita the 2lection vic-

57 Zlzcks.
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PEOPLES COLLEGE
NATIONAL BLACK HISTORY
WEEK III

This session's discussion focuses on the conditions of Black peo-

ple during and after the period of Reconstruction. Since slavery
meant 100% employment for the Black people we were all workers, for
the most part.

There are several key points which should be stressed in your

readings and discussions:

(1) What were the main economic (material) forces at work in
the U.S. and what effect did this have on the conditions
of Black' people.

(2) wWhat organizational form developed to deal with the pro-
blems of Black workers.

(3) what prevented the lasting cooperation of Black people and
the exploited white working class.

A. What were the conditions of Black labor during and after
Reconstruction?

Since Black people gained very little from the first “American
Revolution", they undoubtedly hoped that the second--ostensibly
in their behalf--would yeild some greater benefits. But after the
Civil war, America remained true to its past as a "nation . . .
born in the fires of an anti-colonial revolution while at the same
time consolidating its state power and sovereignty on the basis of
preserving the slavery variety of colonialism.” Two principal as-
pects of the economy should be addressed in understanding this
paradox--land and labor.

The defaulted promise of forty acres and a mule is now legendary.
The struggles for land became as important to Black freedmen as the
exercise of political rights. Land redistribution policy was sabo-
taged by the reactionary and racist politics of President Andrew

“"Johnson, who represented the interest of the dethroned planters and

worked to keep Black people helpless until their former slave owners
could consolidate their strength. Even lands allocated to freedmen
by the Freedmen's Bureau were not distributed. In some few cases,
slaves put theory into practice by moving in and dividing up aban-
doned plantations. But even with permission for some of this re-
distribution given by General Sherman, the government refused to back
his orders. Much of the land had to be returned to its former occu-
pants. Another measure, the Couthern Homestead Act which allowed
lands in several southern states to be sold in small parcels of 80
acres, was repealed in 1876. Foster's concluding statement in his
discussion of this issue merits quotation here:

During the war the government gave 23 million acres of land

as subsidies to the railroads, but it had none for the freed-
men. The governments reactionary policy in denying free land

to the ex-slaves and protecting the ownership of the former
slaveholders, set the pattern for the future regime in the South.




With slavery abolished but with the patterns of land ownership
intact, Southern planters had to devise a system of labor exploita-
tion for use in agriculture consistent with the new socio-political
reality. The resulting form, sharecropplng, was a more developed
form of the feudal element found in the system of slavery. The
planter was able to charge the.sharecropper an extremely high
rate for the use of land and farm utensils. The sharecropper was
(and is) paid with a share of the crops, but by various devices the
landowner kept the tenant in constant debt and at a very low level
of subsistence. As Lenin has observed the sharecroppers were
"mainly semi-feudal or . . . semi-slave tenants."

Throughout this period there were racial antagonisms on a
larger scale than during slavery because of the expectations gene-
rated by Emancipation and citizenship. The principal contradiction
over which the Civil War was fought had been resolved. Northern
capitalists were now in the driver's seat of American industrial
and commercial development, having been victorious over the
rebellious planter-slaveowners of the South. The abolition of slave-
ry, of no small consequence in and of itself, was nevertheless only
a stratagem necessary in order to assure an outcome favorable to
the North in its struggle with the South. Having dealt with the
principal contradiction, the Northerners were more than willing to
facilitate and encourage the former slaveowners in once  again be-
coming the dominant actors in their struggle with former:slaves.
Southern planters were restored to their role as exploiters of
Black labor--but this time with the assistance and direction of the
developing urban white middle class and the Northern super-rich.
With domination and exploitation no longer sanctioned by custom or
accepted by Black people, a most virulent form of racialism was
substituted. It is no coincidence that such an arrangement greatly
intensified the exploitation of the Black internal colony by Northern
capitalists in cooperation with their Southern intermediaries.

Karl Marx has observed that "at a certain stage of development
the material forces of production in society come in conflict with
the existing relations of production . . . with the property re-
lations within which they have been at work before. From forms of
development of the forces of production these relations turn into
their fetters. Then comes the period of social revolution."

The development of the American economy after the Civil War must
certainly be viewed as the working out of this general theory in
history. '

The American economy, no longer restrained by the fetters of
chattel slavery, made tremendous progress for 40 years after the
Civil War. Foster has correctly identified this perlod as the begin-
ning of American 1mper1allsm.

Capital invested mounted by 450 percent, the value of manu-
facutures climbed 500 percent, the length of railroad mileage
increased by 500 percent, profits soared as never before in
history, and the total national wealth went up some 400 per-
cent. Together with this great post-Civil War growth of the
nation!s economy went a rapid process of monopolization . . .
and the great industrial network had liargely fallen under the
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control of a huge banking-industrial-transportation concerns--
financial capitalists . . ."

While much of this expanded development took place in the North--
representing the "profits" on investments made in fighting and win-
ning the Civil War--the South also showed much advance. During the
years 1880-1900 the capital invested there rose almost 320% and the
number of industrial workers showed. an increase of about 300%. The
question that is of central importance to our analysis has to do
with the implications of this expanded development for the Black
internal colony.

Economic advances in the South came mainly through increased
activity in the construction of railroads, in the exploitation of
lumber and coal and iron deposits, and in tobacco and cotton manu-
facturing. The Black internal colony was again the source of much
needed labor. The movement of Black workers underscores this point.
From 1790 to 1900 about 90% of all Black people lived in the South.
The Civil War did very little to change this fact, but after the war
there was a migration of Black people to both Northern and Southern
cities. Between 1860 and 1870 the Black population increased 90.7%
in 14 southern cities as compared to an increase of 16.7% in the
white population in the same cities. In 1890, 80% of all Black
people still lived in rural areas and almost 70% of the urban Black
population was found in the South. According to Frazier, "the
movement to southern cities was in response to the demand for labor
created by railroad building and growing industrial and commercial
enterprise in the South."

What was the National Labor Union?

. The National Labor Union was one of the earliets national labor
unions. Its goals were better conditions and more pay and an eight
hour day. Their leadership understood the importance of Black labor,
but their practice and organization didn't reflect their statements.
They failed to understand the importance of Black reconstruction to
the labor movement in general. Racism and white supremacy helped
destroy whatever working class unity that ever existed.

In Black Reconstruction, DuBois gives us a detailed account of
the National Labor Union.

The National Labor Union of workers was érganized a¢ Baltimore,
Maryland, August 20, 1866. There were sixty delegates and on their
banner was inscribed “Welcome to the sons of toil from the North,
East, South and West.” An address was issued en codperation, trade
unions, apprenticeship, strikes, labor of women, public land and politi-
cal action. As to the Negroes, the union admitted that it was unable
to express anopinion which would satisfy all, but the question must
not be allowed to pass unnoticed. The Negro worker had been neg-
lected. Codperation of the African race in systematic organization must
be secured. Otherwise, Negroes must act as scabs, as in the case of the
colored caulkers, imported from Virginia to Boston, during the strike
on the 8-hour question. There should be no distinction of race or na-
tienality, but only separation into two great classes: laborers and those
who live by others' labor. Negroes were soon to be admitted to citizen-
ship and the ballot. Their ballot strength would be of great value to
union labor. If labor did not accept them, capital would use the Negro
to split white and black labor, just as the Austrian government had
used race dissension. Such a lamentable situation should not be al-
lowed to develop in America. Trade unions, cight-hour leagues, and
other groups should be crganized among Negroes.

e - S
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Here was a first halting note. Negroes were welcomed to the labor
movement, not because they were laborers but because they might be
competitors in ‘the market, and the logical conclusion was either to
organize them or guard against their actual competition by other
methods. It was to this latter alternative that white American labor

. almost unanimously turned.

This was manifest at the second annual mecting in Chicago in 1867,
where the Negro problem was debated more frankly and less success-
fully. The President called attention to Negroes whose emancipation
had given them a new position in the labor world. They would now
come in competition with white labor. He suggested that the best way
to-meet this situation was to form trade unions among Negroes. A
committee of three on Negro labor was selected. The Committee on
Negro Labor reported that having had the subject under consideration,
and after having heard the suggestions and opinions of several mem-
bers of this convention—pro and con—they had arrived at the follow-
ing conclusions:

“That, while we feel the importance of the subject, and realize the:
danger in the future of competition in mechanical Negro labor, yet
we find the subject involved in so much mystery, and upon it so wide:
diversity of opinion amongst our members, we believe that it is in-.
expedient to take action on the subject in this National Labor Con-

gress. e

The whole qucsnon was ﬁnally dodgcd by takmg rcfuge in thc fact
that the constitution invited “all labor.”

In the meeting of the National Labor Union in New York in 1868,
there was no mention of Negroes, but in 1869 at Philadelphia among
142 representatives, there appeared nine Negroes representing various
scparate Negro unions and organizations. This pointed a way out
which labor eagerly seized. Contrary to all labor philosophy, they
would divide labar by racial and social lines and yet continue to talk
of one labor movement. Through this separate union, Negro labor
would be restrained from competition and yet kept out of the white
race unions where power and discussion lay. A resolution was adopted
saying that the National Labor Union would recogaize neither color
nor sex in the question of the rise of all labor, and the colored laborers'
were urged to form their own organizations and send delegates to the
next conference, The Negroes responded and declared that all Negroes
wanted was a fair chance and no one would be the worse off for giv--
ing it. Isaac Myers, their leader, said: “The white laboring men of the
country have nothing to fear from the colored laboring men, We de.
sire to se¢ labor elevated and made respectable; we desire to have the
highest rate of wages that our labor is worth; we desire to have the
hours of labor regulated as well to the interest of the laborer as to
the capitalist. Mr. President, American citizenship for the black man is

* a complete failure if he is proscribed from the workshops of the coun-

Iy 1%

h 1869, the General Council of the National Working-Men's Asso-
ciation sent a letter signed by Karl Marx to the President of the Na-

" tional Labor Union.

“The immediate tangible result of the Civil War was of course a
deterioration of the condition of American Workingmen. Both in the
United States and in Europe the colossal burden of a public debr was
shifted from hand to hand in order to settle it upon the shoulders of
the. working class. The prices of necessaries, remarks one of your
statesmen, have risen 78 per cent since 1860, while the wages of simple
manual labor have risen 50 and those of skilled labor 6o per cent.
‘Pauperism,’ he complains, ‘is increasing in America more rapidly than
population.’ Moreover the sufferings of the working class are in glar-
ing contrast to the new-fangled luxury of financial aristocrats, sheddy
aristocrats and other vermin bred by the war. Still the Civil War
offered a compensation in the liberation of the slaves and the impulse
which it thereby gave your own class movement. Another war, not
sanctified by a sublime aim or a social necessity, but like the wars of
the Old World, would forge chains for the free workingmen instead of
suadering those of the slaves,”

Sylvis, President of the International Labor Movement, acknowl-
edged this letter but said nothing about slavery, confining himself to
attacking the monied aristocracy.

Thus American labor leaders tried to emphasize the fact that here
was a new clement; new not in the sense that it had not been there,—
it had been there all the time—but new in the sense that the Negro
worker must now be taken account of, both in his own interest and
particularly in their interest. He was a competitor and a prospective
under-bidder, Then difficulties 3ppearqd; the white. worker did- not
waat the Negro in his unions, did not believe in him as 2 man, dodged
the question,. and when .he appeared at conventions, asked him
organize separately; that is, onmde the real labor movement, in spite
of the fact that this was a contradiction of all sound labor policy.

C. How did the program of the Colored National Labor Union speak to the
problems of the Black working class during Reconstruction?

The Colored Labor Union was an alliance of Black Labor, unskilled
and skilled, to improve the conditions and pay .of Black workers.
They understood the importance of land and reconstruction to the Black
man. But their strength was not enough to affect the reactionary

forces in control of the country.

Afrer 1870-71, the NCLU moved to-

ward being a total political organization working for the Republican
Party and died out just one year before the Hayes-Tilden election.




D. Was there a unity of action between Black and white labor dQuring

Reconstruction?

The problem of white supremacy

and racism gave the capitalists during

this period an upper hand in controlling labor that has been main-

tained until the present.
capitalists were successful in

By being able to pit Black against white,

preventing the abolition of racial

barriers and racial conflict did not make for a united struggle in

the interests of all workers.
this:

There was much good will between the National Labor Union and
the Colored National Labor Union, and if they could not establish
closer working unity between Negro and white workers, this was due
to their failure to overcome a number of serious obstacles. Chief!
among these was.the N.L.U. failure to combat the employers’ Jim}
Crow policies in industry. The white workers tended to oust Negro:
workers from the skilled trades, to refuse to work with them in the:
shops, and to bar them from the trade unions. This white chauvinist
trend which was to wreak such havoc in the labor movement in later
decades, was already manifest- among unions in the N.L.U., despite*
the educational work of such men as Sylvis. The call for the founding,
convention of the Colored National Labor Union in 1869 said: “In,
the greater part of the United States colored men are excluded from:

‘] workshops on account of their color."’

This deplorable situation was painfully dramatized in 186g9-70 by
the case of Lewis M. Douglass, the son of Frederick Douglass. The.
younger Douglass had secured a job at-the Government Printing;
Office, but the printers’ union would not allow hira to become a union:
member. The pretext was that he had once worked for less than the
union scale, but the reai reason was that he was a Negro. Repeated
appeals to the head of the International Typographical Union failed:

E. Who were the Knights of Labor?

Foster describes the situtation like

to rectify the injustice. This shameful incident contributed to Frede-
rick Douglass’ uniriendly attitude toward trade unionism and to
that of many Negro workers as weil. ’

Besides failing to cleanse their ranks of such white chauvinist
practices, the National Labor Union did not understand the special
nature of the Negro problem. Instead of giving active support t6 the
basic demands of the Negro people in the Reconstruction of the
South~for land, the vote, and equal rights—they tried to divert the
auention of the Negroes away from their elementary demands and
toward such issues as Greenbackism, currency reform and the like,
in which the Negroes had little or no interest. This lack of realism
among white N.L.U. leaders worked against the establishment of solid
co-operation between Negro and white trade unionists:

The Rnights of Labor was a multi-racial national labor organization
that fought for Black and white workers and for improved conditions

in pay and on the job.

It became popular because of the early
successful strikes it waged against railroads.

The organization

started to decline in 1888-90 because of unsuccessful strikes and

more important a lack of a tightly organized body.

The Knights of

Labor lead to the American Federation of Labor.

THE NEGRO WORKERS AND THE KNIGHTS OF LABOR

The National Labor Union, as we saw in Chapter 32, made a.
considerable cffort to fight against the emplover-cultivated Negro-white
split in the trade union movement. but with only limited success. The
N.L.U. was succeeded by the Knights of Labor, which was formed in-

Philadelphia, in December 18Gg, by a handful of ‘garment workers.

© It began to expand in 1871, and by 1877 it had‘15 state and district
" assemblies. It extended into Canada. In 1886, at its peak, the K. of L.
- had some 600,000 members, making it then the largest labor organ-

ization in the world. After that date it declined, hoyever, apd by the
mid 18go’s it was virtuaily extinct. The founder of r.hx.s very important
labor ovganization was Uriah S. Stephens, an old-time Abolitionist

" and cofighter with Frederick Douglass and William Lloyd Garrison.

The K. of L, like the N.L.U. before it, aimed at uniting not
nerely a [ringe of skilled crafts, but the whole working class. It
proposed to organize all workers without regard to race, sex, or craft.
The organization, stating that “labor created all value,” proposed as
its goal “to establish cooperative institutions such as will tend to
supersede the wage system by the introduction of a cooperative indus-
trial system.” Its motto was, “An Injury to One Is the Concern of All."
Its organization was based upon local mixed assemblies of various
crafts, and also district and national assemblies. In some cases, the
latter bodies took on much of the shape of national industrial unions.
The organization had an elaborate ritual, and until 1878 it was a
secret body. This practice of secrecy—to escape the bitter anti-union
persecution of the times—was adopted by many other young trade
unions.
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Marxist Socialists played an important part in the Knights of
Labor and they were the source of many of its progressive policies and.
much of its record of militant struggle. They were especially responsi-
ble for the order’s friendly attitude toward Negro workers. A number
of K. of L. leaders were Socialists. Even Terence V. Powderly, Grand
Master Workman from 1849 to 1393 and ultimately very conscrvative,
once belonged to the Socialist Labor Party. Also influential in the
K. of L. were the Lassalleans, whose base was chiefly among the Ger-
man workers. They were an off-shoot of the General Association of
German Workers, founded by Ferdinand Lassalle in Germany in 1863.
Pseudo-Socialists, they put forward statesubsidized workers’ co-opera-
tives as their goal. They condemned trade unions as useless and con-
centrated on opportunist electoral action; they were the originators.
of various harmful tendencies in the K. of L.

The K. of L. paid much attention to the organization of Negro
workers. But it never adopted a solid policy of seeing to it that Negroes
had the full right to work in all industries and crafts—the heart of
the industrial question for Negro workers, Nor did the organization:
have any kind of constructive program  for the Klan-terrorized South.
Nevertheless, it generally welcomed Negro workers and many of them
held official posts. At the height of the order’s strength, in 1886, it had:
an estimated 60,000 to go,000 Negroes in its ranks. Not until this day’
has the A.F. of L. achieved such a high percentage of Negro members.
_Moreover, ten percent of the members of the K. of L. were women. )

"Négro workers cnthusiastically joined the K. of L. especially g

the terror-ridden South of the post-Reconstruction period. Frederick.
Douglass and some other prominent Negro leaders, however, did noti
share this pro-trade union position. But the Negro press, hitherto.
distrustful, generally urged Negro workers to join the order. The
national official organ of the Knights highly praised the Negroes as
union members, saying: “The testimony is that for fidelity to their
obligations, strict attendance in all meetings, prompt payment of.
dues, good conduct, and all that goes to make good members and
good citizens, they are not excelled by any other class of man of the
Order.”’

The pohcy of the K. of L., as stated by Powderly, its chief leader,
was to organize Negroes.and whites either in single unions or sep-
arately, as the local workers decided. Foner remarks “that both forms
of organization prevailed widely. There were mixed local assemblies,
not only in the North, but also in many Southern states. It was
reported in 1885 that there were hundreds of colored assemblies in
the South.* In the South, however, the white workers frequently
excluded Negroes, a practice which the K. of L. leaders could not,
or at Jeast did not, eradicate; There were a number of paid Negro
organizers ia the feld. " e

’ ljesplte the white chauvinist attitude of many of its’ officials, Yhe
Knights of Labor represented the highest stage of Negro-white unity
yet achieved by the workers, as well as the most effective stand of
the working class against the offensive of the employers. The organiza-
tion began to decline after 1886 from 2 variety of causes. Among these
were the destructive influence of the large influx of non-working class
elements—farmers, professionals, etc.—who came into the order; tend-
“encies of the leadership to play down and even betray strikes and other
militant working class actions; trends toward purely opportunist polit-
ical activities; disruptive activities by Most and other anarchists, and
involvement of the organization in the prevailing “cheap money”
quackeries. Especially destructive was the hostility of the rival'national
araft unions, which were strongly opposed to the organization form
of the order. By 18g3, after 10 years of its greatest activity, the K. of L.
‘was no longer the key labor organization of the working class.

F. What is the oldest national trade union federation in existence to-

day?

The American Federation of Labor was the first tightly organized

central union of the country.

They organized only skilled workers

and stood a better chance of winning and collecting dues. They
havg a%wgys payed lip service to Blacks, but maintained the policy
of individual rights of its locals and many were racist. They

failed to deal with the masses

The A.TF. of L. was formed in Piusbu?gh. Pennsylvania, on Novem-

of Blacks and white labor at the time.

The AF. of L. was based upon craft unionism, as opposed to the

ber 15, 1831, One hundred seven delegates attended the convention, mixed mass organization of the X. of L. It represented the coming

about 6o from orgamzauons of the kmzht.s of Labor and 4 40 from six
independent national trade unions. The new national center was

. calied the Federation of Organized Trades and Labor Unions of the
. United States of America and Canada. Leading among its founders
-.were Adolph Strasser, Samucl Gompers, Peter J. McGuire, and Frank

‘K. Foster, all members of the K. of L. At the second convention

+ Gompers became president of the A.F. of L., a position which he held
" continuously, cxcept for the year 1804-95, until he died on Dacember
113, 1924, 42 years later. Gompers was an immigrant Jewish cigar-
: maker, born in London. In December 1886, at its convention in
. Columbus, Ohio, the organization changed its name to the American

TFederation of Labor.*?

toger.her of the national craft unions, which had been graduaily organ-
izing themsclves since the 1850's. At first therc was no apparent clash
between the two national organizations, but by 1886 they were at
logeerheads. In its early years the A.F. of L. was a militant organiza-
tion, and it outmaneuvered the K. of L. by taking over the leadership
of the successful national eight-hour-day strike of 350,000 workers in
1886. This strike had been called by the K. of L. and then abandoned
by its leader, Powderly. From this time on, the A.F. of L. was in the
ascendant and the K. of L. in decline.

The advent of the A.F. of L. greatly worsened the attitude of
organized labor toward the Negro worker. The National Labor Union
and the Knights of Labor, being broad class organizations and
aiming at the unionization of the whole body of the workers, had
taken the position that the Negro workers had to be organized. But
the American Federation of Labor, although in its earlier stages
it showed some solidarity with Negroes in industry, generally cultivated
the interests of individual skilled or scmi-skilled crafts, and ignored




and éven worked against the organization of Negro workers. Tradi-
tionally, the unions of skilled workers in the main opposed Negroes
entering or working in the crafts; hence they also barred them, in
practice or by constitutional provisions, {rom joining the unions.
This was the policy of many pioncer mational trade unions—the Sons
of Vulcan (Blacksmiths), the Typographical Union, the Railroad
Brotherhoods, the Bricklayers, Carpenters, and others, Despite excep
tions in the case of some of their unions, the N.L.U. and K. of L., as
essentially class. organizations, stressed the solidarity of all workers,
including the Negroes. Despite contrary policies by many of its afili-
ates, the AF. of L., based upon craft organization, put the accent

skilled trades and the labor movement.

The AF. of L. has'always claimed to represent the whole working
class; in reality, however, it has cultivated the interests of the labor-
aristocracy at the expense of the great mass of the workers. For many -
years it crassly ignored and sabotaged the interests of women workers,
the youth, the unskilled, the foreign-born, and above all, the Negros
workers. The crafts even betrayed each other upon numberless occars
sions; over the years hundreds of strikes have been lost because on&

group of craft unions in a given industry remained at work while the :
others were on strike. .

upon white chauvinsm and the exclusion of the Negro from the-
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These divisive craft policies, especially with regard to Negro
workers, played right into the hands of the employers. They consti-
tuted the great tragedy of the labor movement for half a century,
down to the birth of the C.1.O. in 1935. It cannot be assumed that
these policies of betrayal were, merely incidental to the cultivation of
craft interests by the union leaders and were unwanted by them. On
the contrary, the Gompersite leaders were cunning enough to know
what they were doing. They constituted the most corrupt leadership

‘in the history of world trade unionism, great numbers of them being
i barefaced crooks. They sold “strike insurance,” robbed union treas

uries, allied themselves with the underworld, took money from cor-
rupt politicians, and made agreements with the bosscs to keep the
unskilled out of the unions. In line with this corruption, they also
deliberately and knowingly sold out the interests of Negro.workers
(along with those of the women, youth, foreign-born, and unskilled)
for such advantages as they could wangle: for themselves and, sec-
ondarily, for their crafts. They were precisely what De Leon called
them, “labor licutenants of capital in the ranks of the working class;”
and they committed their working class treason consciously.

G. What was one of the most important mass political movements during
this period and what were its effects on Blacks?

The Colored National Farmers Alliance was a separately organized al-
liance of members of farming communities mainly in the South. It

numbered 1,250,000 at its height and was very instrumental in the

N election of Populist candidates =
“! its ability to work and organize across racial barriers or "jim crow."

to public office, and was noted for

It moved on to be integrated into the Papulist movement that, in
! the end, was co-opted and turned reactionary with the help of the
! capitalist class and latent racist feelings.

THE COLORED NATIONAL FARMERS ALLIANCE"

/ From the outset, the Southern planters looked with hatred and.
| .alarm upon the growth of the Southern Farmers Alliance: They-saw
 fn it not only a challenge to their despotic rule; but they dreaded

that despite the Alliance’s lily-white clause, it would lead to common

political action between the poorer white farmers and sharecroppers
and the Negroes. Nor were their [cars without basis; for the Alliance.
“leaders in the South were quick to understand that they could accom-
! « plish nothing politically without the election support of the Negroes.
. Therefore, they definitely favored Negro-white co-operation on the
" political field. The misfortune was that this general conception could
not have prevailed among these whites during the Reconstruction
years, when the Negroes and their Republican allies were fighting so-
desperately to build some clements of democracy in the South. But the
,common action that the main body of small white farmers had refused
| to take then, they were now ready for under the heavy pressure of
\ “the rapacious landowners, the railroads, and other oppressive trusts..
t Therefore, the .white Southern Alliance favored and helped organize:
“the Negro farmers and farm workers, secking as best it could, how-
ever, to control the Negro organization.
The Colored National Farmers Alliance and Cooperative Union
was launched in Houston, Texas, in December 1886. It at once wony
' wide support from among the Negro agricultural masses. Hicks says,

“Members pourced into the Colored Alliance in prodigious numbers.”™:
In 1888, the nauonal organization was formed, and by 1891, says
Hicks, it had 1,250,000 members, including 300,000 women and 150,~
000 youths. By this time there were members in all the Southern states
and 1t state organizations had been chartered. The organization
headquarters was in Galveston, Texas.

'
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. The specified purpose of the Alliance was “To elevate the colarec
people of the United States, by teaching them to love their country
and their homes; to care more earnestly for the helpless and sick anc
destitute: to labor more carnestly in agricultural pursuits; to become
better farmers and laborers, and less wasteful in their method o
living; to be more obedient to the civil law; to become better citizens
and truer husbands and wives.”® Presumably this conservative moral-
istic statement of principles, which jibed ill with the militant activi-
ties of the organization, was written by its white founder and “Super-
intendent,” the Reverend R M. Humphrey, a Baptist preacher from
Texas.

Those whose business it is to belittle the Negro people picture
the Colored Farmers Nutional Alliance as having been a passive tool
of the white organization. Actually the Alliance possessed much of the
militancy of the Union Leagues of the Reconstruction period. Wood-
ward significantly remarks that “therc is considerable evidence of
independence among the Negroes.™® And Abramowitz says that,
“Contrary to the general assumption that the Colored Alliance was a
mere appendage of the Southern Alliance, there were serious differ-
ences between the two organizations, particularly over the issue of the
Lodge Bill or Force Bill as it was known in the South.”™ One of the
many other manilestations of the independent spirit of the Negro
organization was its calling of a cotton-pickers’ strike for a wage in-
crease throughout the South in 1891. This movement, however, was
broken by Colonc! Leonidas L. Polk, president of the Southern
(white) Alliance, who condemned it as “one section of the organiza-
tion striking against another,”3
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A. How did the big corporations

After 1880, America began to

Iv

take over the United States?

make its move to imperialism. Rail-~

road monopolies developed (six groups controlled railways of the
country). By 1900 there were 455 giant corporations which con-
trolled everything in the United States. Workers were crippled

and/or killed under inhumane

conditions in the factories. Company

towns developed where industries, stores, churches, newspapers,
and everything else was in complete control of the company. The
capitalists bought legislators and judges so that they could use
"law and order" to end workers' strikes. Northern capitalists
expanded southward and made whites overseers of their property.

Black people were terrorized

and lynched to keep them working for

lower wages. In 1898, the United States moved into world imperial-
ism when it gained control of Cuba, Puerto Rico and the Phillipines
during the Spanish American War.

Foster describes this period:
Lenin- 'has defined imperialism as the final stage of capitalism,
displaying five basic qualities: (a) the growth of great industrial and"
! inancial monopolies which dominate the life of the nation; (b) the
merger of the industrial and fnancial wusts, with bank capital domi-
nant; (c) the export of capital to foveign lands; (d) the systematic
division of the world’s markets among the big capitalist powers; and
(¢) the completion of the division of the world's territories among the

imperialist powers.! These are the essential imperialist qualities of all
- the great capitalist powers—Great Britain, Germany, Japan, France,

Italy, and the United States.
THE DEVELOPMENT OF AMERICAN IMPERIALISM

American imperialism began definitely to take shape from about
1880 on, and by 1900 it was well developed. As we have seen in Chapter
34 American industry made ircmendous progress between .1860 and
1goo. This was the concrete realization of the revolutionary victory
of the Northern industrialists in the Civil War. Capital invesied
mounted by 450 percent. the value of manufactures climbed 500 per-

" cent, the length of the railroad mileage increased by 500 percent,

- creased by 325 percent and the population by 150 percent.

profits soared as never before in history, and the total national wealth
went up some 400 percent. Meanwhile the number of workers in-

Together with this great post-Civil War growth of the nation’s
economy went 2 rapid process of monopolization, of trust-building,
especially after 1880. Consequently, by 1goo, according to Moody,
there were in the United States 445 large industrial, franchise and
transportation trusts, with a total capidalization of over $20 billion.?
The billion-dollar United States Steel Corporation was organized in
1go1, and there were already in existence six huge railroad monopoly

. groups, each with a capital of from one to two and one-quarter

billion dollars.

In the process of wustifying, the great industrial network had -

- largely fallen under the control of a few huge banking-industrial-

transportation concerns—finance capitalists; namely, Morgan, Rocke-
feller, Mellon, Vanderbilt, Kuhn-Loeb, and others. These wealthy
capitalist overlords had also come to dominate the national govern-

" ment. Their first marked advance onto the world scene as militant
i imperialists, aiming at the conquest and robbing of colonial peoples,

was during the Spanish-American War of 1898. In this war (delibe.
rately provoked by imperialist Washington), the militant young
United States stripped decrepit old Spain of the Philippines, Cuba
and Puerto Rico~the last remnants of its once vast American anc

Of course, the Negro people, who were located overwhelmingly
in the South, did not escape the intensified exploitation and oppres-
sion characteristic of the growth of monopoly capitalism during the
decades before 1gco. On the contrary, they were the worst of ail its
victims. Kuczynski says, “If we compare the material conditions of the
Negro workers at the end of the nineteenth century with those exist-
ing just before the Civil War, the change was very small indeed.”®
But before we deal concretely with this situation, let us glance briefly
at the growth of monopoly capital in the South.

In Chapter 33, we indicated the development of Southern industry
—railroads, steel, coal and iron mining, lunber, textiles, tobacco, and
other branches—during the decades after the Civil War, and more
especially in tiie years iollowing 1880. These new and expanded
Southern indusiries were established chiefly under the ownership
and control of Northern monopoly capital. Taking over the Louis-
ville and Nashville Railroad and greatiy expanding it, was one of

. the earliest major invasions of the South by Northern big capital.
During the economic arisis of 137478, that road passed into the con-
trol of jay Gould, August Belmont, Thomas Fortune Ryan, and

- Jacob Schift.* Russell Sage and other Northern capitalists at this time
were also busily grabbing control of railroads in the South. In’ r8qs,
J. P. Morgan created the Southern Railroad out of the remains of
the Richmond and West Point Terminal Railroad; and within ten

years he controlled 10,000 miles of the most important Southern
railroad mileage. In igo7 Morgan also took over the Tennessee Coal,
Iron, and Railroad Company.® Meanwhile, other big Northern capi-
talists bought or stole their way into the lumber, coal, textile, and
other Southern industries. By 1g9co, Wall Street capitalists, with a
billion dollars invested in the South, dominated noc only the economy
of that area, but also its political life.
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; The South, being an organic part of the economic, political, and* brutal manner, treating them as an oppressed nation, entitled to no
social structure of the United States, could not, of course, become a  €conomic or political rights that they were bound to respect.®
colony of Wall Street; but the Northern monopolists in many respects The relations between the erstwhile rulers of the South (princi-
treated it as such. They achieved hegemony over the Southern in- pally the cotton planters) and .izs new imperialift masr.ers,_the Wall
dustrialists; they subordinated the economic life of the South to the  Street monopolists, were csscnu:.\l.ly those of major and minor part-
needs of the Northern economy; they practiced absentee ownership,,, ners in an ultrareactionary coalition. Perlo thus pictures the connec-
sucking profits out of the South on a semi-olonial basis; they buil¢ tions and policies of these allied forces: “Their economic course was
up railroad differentials (much on the principle of tariffs) against the:: to prevent the Negro people from getting the land, to preserve the
South: and they subjected the Southern workers, Negro and white, ., plantation system in a new set-up in which Northern bankers, mer-
agricultural and industrial, to super-exploitation, much as they were . chants, and manufacturers derived the lion’s share of the profits from
then doing in their newly acquired real colonies~Cuba, Puerto Rico, its operation, with the Southern landowner§ as junior partners and
and the Philippines. The Negroes especially suffered this super-ex- overseers.”’ -

-ploitation. The Northern monopolists exploited them in the most

! B. Why didn't the Socialist Party appeal to Black people?

A Socialists united across the land in the form of the Socialist
- Party in 1901 to unite workers to oppose their exploitation by the
capitalists. The Socialist Party invited Black workers to unite
with them in their struggles. Because the socialists did not un-
A derstand the special nature of the Black man's plight for a long
| time they refused to put forth demands which spoke to the problems
of Blacks. They refused to take a stand against lynchings. When
PR these demands were put forth, the socialists said that solutions
W to these problems could wait until socialism had been achieved.

o White chauvinism played an important influence in shaping this
attitude of socialists toward Black people.

;;,_(j C. What was the purpose of World War I and how did the United States
¢ gain from participating in the war? S

! The First World War (a war between two camps of imperialist powers)

1 began in 1914. Its purpose was to create new markets, more raw

I materials, more labor to explocit, and more strategic points to
control. The masses of people in the United States were against

i entering the war. Bis businesses got richer selling war supplies

i to the countries who were in the war at its beginning. When it

’ looked as if German imperialists might win the war, the big busi-

nesses pushed the United States into the war to protect their

interests. The regiments sent to Europe were segregated so all

Black regiments did most of the menial labor and the hardest fight-

ing. After Anglo-French-American imperialists won the war, there

were 42,554 millionnaires in America. Two percent of the people

held 60 percent of the nation's wealth. The poorest 65 percent held

only 5 percent of the wealth. The war was fought in Europe and

consequently, most of Europe was damaged. America had to loan money

to the European countries in order to get them back on their feet.

Europe was indebted to America.

D. How did Booker T. Washington's philosophies keep the "Negro" in his
; place?

As we have discussed the 1880°'s was the start of the development of
imperialism in the U.S. Southern capitalists and their Northern
] ; sponsors were locked in an intense struggle to destroy the gains of
] : Blacks after Emancipation and to establish complete domination of
the working class in the South. It was in this context that Booker
T. Washington came to Tuskegee Institute in 1881 with a theory of




industrial education (teaching. farming, bricklaying, carpentry,

blacksmithing, cooking, etc.)

math, history, the sciences, etc.

He de-emphasized the importance of
Booker T. encouraged Blacks to

open businesses in order to show white people what they could do.
The National Negro Business League was organized in 1900 to fur-

ther this end.
action among Black people.

Washington's 3rd point was to discourage political
"In all things that are purely social

we can be as separate as the fingers, yet one as the hand in all
things essential to mutual progress."

He became very popular with the owners of big businesses in the
North and South because they saw in his program a perfect way of
controlling the Black masses so that they could be more easily

exploited.

W.E.B. DuBois has described the position of' Washington in his

autobiography:

“Sinice the controversy between me and Washington has!

become historic, it deserves more careful statement than it" .

has had hitherto, both as to the matters and the motives in--
volved. There was first of all the ideological controversy.
1 believed in the higher education of a Talented Tenth who
through their knowledge of modern culture could guide the:
American Negro into a higher civilization. I knew that
without this the Negro would have to accept white leader-
ship, and that such leadership could not always be trust.ed to
guide this group into self-realization and to its highest
cultural possibilities. Mr. Washington, on the other hand,,
believed that the Negro as an efficient worker could gain
wealth and that eventually through his ownership of capital
he would be able to achieve a recognized place in American.
culture -and could then educate his children as he might
wish and develop their possibilities. For this reason he pro-:
posed to put the emphasis at present upon training in the'
skilled trades and encouragement in industry and common:
labor.

These two theories of Negro progress were not absolutely
contradictory. Neither I nor Booker Washington under-
stood the nature of capitalistic exploitation of labor, a_nd
the necessity of a direct attack on the principle of exploga-
. tion as the beginning of labor uplift. 1 recognized the im-
- portance of the Negro gaining a foothold in trades and his

encouragement in industry and common labor. Mr, Wash-
ington was not absolutely opposed to college training and
sent his own children to college. But he did minimize its
importance, and discouraged the philanthropic support of
higher education. He thought employers “gave” laborers
work, thus opening the door to acquiring wealth. I openly
and repeatedly criticized what seemed to me the poor work
and small accomplishment of the Negro industrial school,
but did not attack the fundamental wrong of giving the
laborer less than he earned. It was characteristic of the

Washington statesmanship that whatever he or anybody.
|, believed or wanted must be subordinated to dominant pub--

lic opinion and that opinion deferred to and cajoled until

it allowed a deviation toward better ways. It was my theor:
to guide and force public opinion by leadership. While m’

. leadership was a matter of writing and teaching, the Wash
- ington leadership became a matter of organization anc

money. It was what I may call the Tuskegee Machine,

- But there were discrepancies and paradoxes in this. leader-
ship. It did not seem fair, for instance, that on the one hand
Mr. Washington should decry political activities among
Negroes, and on the other hand dictate Negro political ob-
jectives from. Tuskegee. At a time when Negro civil rights
called for organized and aggressive defense, he broke down
that defense by advising acquiescence or at least no open
agitation. During the period when laws disfranchising the
Negro were being passed in all the Southern states, between
1890 and 1909, and when these were being supplemented
by “jim-crow” travel laws and other enactments making
color caste legal, his public speeches, while they did not
entirely ignore this development, tended continually to ex-
cuse it, to emphasize the shortcomings of the Negro, and
were interpreted widely as putting the chief onus for his
condition upon the Negro himself.

All this naturally aroused increasing opposition among
Negroes and especially among the younger class of educated

.Negroes, who were beginning to emerge here and there,

particularly from Northern institutions. This opposition
began to become vocal in 1901 when two men, Monroe
Trotter, Harvard 1895, and George Forbes, Amherst 1895,
began the publication of the Boston Guardian. The Guard-
ian, a weekly periodical, was bitter, satirical, and personal;
but it was well edited, it was earnest, and it published facts..
It attracted wide attention among colored people; it circu-
lated among them all over the country; it was quoted and
discussed. I did not wholly agree with the Guardian, and
indeed only a few Negroes did, but nearly all read it or
were influenced by it.
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¥ This beginning of organized opposition, together with * ~ Moreover, it must not be forgotten that this Tuskegee

pists conferred with him, scholars wrote to him. Tuskegee

‘became.a vast.information bureau and center of advice. It

was not merely passive in these matters but, guided by Em-
mett Scott, a young secretary who was intelligent, suave and
far-seeing, active efforts were made to concentrate influence
at Tuskegee. After a time almost no Negro institution could
collect funds without the recommendation or acquiescence
of Mr. Washington. Few political appointments.of Negroes.
were made anywhere in the United States without his con-
sent. Even the careers of rising young colored men were very-
_often’ determined by his advice and certainly his opposition
was fatal. How much Mr. Washington knew of this work of
the Tuskegee Machine and was . directly responsible, one
cannot say, but of its general activity and scope-he must have:
been aware.

S e

-other events, led to the growth at Tuskegee of what I have ,| Machine was not solely the idea and activity of black folk at
‘called the Tuskegee Machine. It arose first quite naturally. | Tuskegee. It was largely encouraged and given financial ai¢
‘Not only did presidents of the United States consult Booker
T. Washington, but governors and congressmen; philanthro-

through certain white groups and individuals in the North,
This Northern group had clear objectives. They were capi-
talists and employers of labor and yet in most cases sons,
relatives, or friends of the Abolitionists who had sent teach-
ers into the new Negro South after the war. These younger
men believed that the Negro problem could not remain =
matter of philanthropy. It must be a matter of business.
These Negroes were not to be encouraged as voters in the
‘new democracy, nor were-they to be left at the mercy of the
reactionary South. They were good laborers and they coulé
be made of tremendous profit to the North. They could
become a.strong labor force and properly guided they would
restrain the unbridled demands of white labor, born of the
. Northern labor unions and now spreading to the South and
.encouraged by European secialism.

E. How did W.E.B. DuBois stand on the "Negro question" as opposed to

Booker T?

W.E.B. DuBois stood in opposition to Booker T. Washington's pro-
gram. He helped to organize the Niagara Movement in 1905 which

demanded for Black people: the

right to vote, full education,

justice in the courts, service on juries, abolition of Jim Crow,
etc. So while Washington preached. humility, DuBois preached
militancy. In his autobiography, DuBois describes his response
to the jailing of Monroe Trotter, the outspoken publisher of
THE GUARDIAN because Trotter had "heckled" Booker T. Washington

during a Boston speech.

With this incident I had no direct connection whatsoever.
I.did not know beforehand of the meeting in Boston, nor of
the projected plan to heckle Mr. Washington. But when
Trotter went to jail, my indignation overflowed. I did not

always agree with Trotter then or later. But he was an!
‘honest, brilliant, unselfish man, and to treat as a crime that

which was at worst mistaken judgment was an outrage. I sent
out from Atlanta in June 1905 a call t0 a few selected persons
“for organized determination and aggressive action on the
part of men who believe in Negro freedom and growth.” 1
proposed a conference during the summer “to oppose firmly

present methods of strangling honest criticism; to organize |

intelligent and honest Negroes; and to support organs of
.news and public opinion.”
Fifty-nine colored men from 17 different states eventually

‘signed a call for a meeting near Buffalo, New York, during

the week of July 9, 1905. I went to Buffalo and hired a little!
hotel on the Canadian side of the river at Fort Erie, and
waited for the men to attend the meeting. If sufficient men
had not come to pay for the hotel, I should certainly have:
been in bankruptcy and perhaps in jail; but as a matter of
fact, 29 men, representing 14 states, came. The *“Niagarat
Movement” was incorporated January 31, 1906, in the Dis-
trict of Columbia. .

'

/“Tts particular business and objects were- to' advocate and
| promote the following principles:
1. Freedom of speech and criticism.
2. An unfettered and unsubsidized press.
3. Manhood suffrage.
4. The abolition of all caste distinctions based simply on
race and color.
5. The recognition of the principle of human brother-
hood as a practical present creed.
6. The recognition of the highest and best human train-
ing as the monopoly of no class or race.
7. A belief in the dignity of labor.
"8. United effort to realize these ideals under wise and
. courageous leadership.

The Niagara Movement raised a furor of the most dis-
concerting criticism. I was accused of acting from motives
of envy of a great leader and being ashamed of the fact that
I was a member of the Negro race. The leading weekly of
the land, the New York Outlook, pilloried me with scathing

articles. But the movement went on. ~
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F. Wha; led to the founding of the NAACP? What kind of organization
is it and how does it implement its programs.

Imperialism continued its ruthless efforts to reap super-profits
through the brutal exploitation of labor. Industry expanded and
all attempts of the working class. to organize against this ex-
ploitation was suppressed. Abroad, imperialists proceeded. to
attack and control many countries--Cuba, Mexico, etc. Even an
official United States government committee was forced to conclude
in 1912 that "the final control of American industry rests in the
hands of a small number of wealthy and powerful financiers." Of
course Black people suffered most during this period. Mob killings,
lynchings, murders were widespread.

Efforts to oppose this terror

were equally widespread. The A.F. of

L. grew in membership from 600,000 to 2,000,000 in 1914. Black

- people also struggled against
context that the NAACP arose.

The National Association for the Advancment of Colored People
was organized on May g0, 1909, in New York City, as the National «
Negro Committee. It was formed in response to a call sent out on
Lincoln’s hundredth birthday anniversary by 35 prominent liberals .

this oppression. It was in this

Charles Sumner's éeéréti}y- “and a leader in the Anulx;xpcna:li.st

League, was chosen president, Frances Blascoer, executive secretary,
and W: E. B. Du Bois, director of publicity and research. In November
1910, The Crisis, a monthly, was established as the official organ, with
Du Bois as editor. Headquarters were in New York.

and Socialists, Negro and white. Among the Negro signers of the call - Meanwhile, there were numerous Equal Rights Leagues operating

‘were William L. Bulkley, a New York school principal; Mrs. 1da B.
‘Wells-Barnett of Chicago; Dr. Du Bois of Atlanta; Reverend Francis

J- Grimké, Bishop Alexander Walters, and Dr. [. Milton Waldron of
Washington. Among the white liberals signing the call were Professor
John Dewey, Jane Addams, William Dean Howells, Rabbi Emil G. -
Hirsch, Reverend John Haynes Hoimes, Dr. Henry Moskowitz,. Dr.

Charles E. Parkhurst, Louis Wald, Mary E. Woolley, and Susan P..
Wharton. There were also several white Socialists among the signers;’
including William English Walling, Charles Edward Russell, J. G.
Phelps Stokes, Mary E. Dreier, Florence Kelly, and Mary W. Ovington.

in various states. These worked in the tradition of the Equal Rights
League of the Civil War and Reconstruction periods. W. M. Trotter,
the miiitant Boston Negro leader, who looked askunce at the liberal

. whites dominating the N.A.A.C.P., furthered this movement. It was

soon absorbed, however, by the N.AA.CP.

The basis of the new N.A.A.C.P. was the rising wave of resistance
among the Negro people, earlier expressed by the Niagara Movement,
which the N.A.A.C.P. absorbed. The immediate impulse for its forma-
tion was given by the race riot in Springfield, Illinois, the home of

 Abraham Lincoln, in August 1go8. W, E. Walling, himself a.South-
- . The organization aystallized under its present name at its second
. mational conference. in. May 1g10. Moorfield Storey, who had been:

erner, was in Springfield at the time. He was so outraged by: the un-
provoked attack upon the Negracs that he wrote an article in The
Independent, of September 3, bitterly condemning the “riot” and
calling for action to prevent the recurrence of such barbarities. 'Iihxs

_article led directly to the founding of the N.AACD.

G. What was the rationale for the

development for the Urban League?

The political activities of the NAACP caused great alarm among
those who desired a more conservative movement in the Black people.
To counter the NAACP, the National League of Urban Conditions was
formed in 1911 to help the great number of Black people who had
moved North. The rationale for the Urban League was developed by
Geroge Haynes in a report on the conditions of the urban Negro

in New York. Haynes later came to Fisk and helped to establish the

Sociology Department.

The Urban League started as an

interracial organization but under

the control of liberal, wealthy whites. The Urban League was not
designed as a protest organization but as a voluntary community
service agency of civic, professional, business, labor and reli-
gious leaders dedicated to improving the economic conditions of
Black people by placing them in better jobs, in better housing,




providing playgrounds, health clinics, etc. (By agreement, the
fight for civil rights was left to the NAACP.) From its beginning
the Urban League has had the backing of large foundations controlled
by big capitalists, and has remained true to the goals stated by

the wife of a rich owner of a railway can who co-founded the or-
ganization: "Let us work together not as colored people nor as
white people for the narrow benefit of any group alone, but together
as American citizens for the common good of our common city and our
common country." History has demonstrated that when rich and poor
"work together" the large capitalist businesses that really benefit.

What was the Back to Africa Movement based‘on?

Black people after the end of World War I in 1918 were again the
victims of increased racial oppression. Many Black soldiers were
involved in fighting "to make the world safe for democracy."” They
were inspired by the success of the Russian Revolution in 1917 and
very much wanted and needed a mass movement to guide their energies.
Marcus Garvey, a West Indian, came to the U.S. in 1916 and proceeded
to build the Universial Negro Improvement Association which he had
founded a few years earlier in Jamaica. The dominant thrust of the
UNIA was "Back to Africa." '

The Garvey movement was based on Black agricultural workers still
under the domination of the Southern sharecropping systems and on
industrial workers who had recently migrated from the plantations
into the urban areas of the North. They saw in the Garvey move=--
ment the possibility of escape from the brutal oppression which
they knew on Southern plantations and an opportunity to liberate
Black people in Africa and the Caribbean.

But the leaders of the Garvey movement were primarily Black people
who did not come from the working class-~-lawyers, small businessmen,
and preachers. While the position of the Garvey movement in the
beginning was forced to be very close to the militant posture that
the masses of Black people had adopted during that period--demand-
ing the right of self-determination for Black people, demanding an
end to lynchings and other brutalities, etc.--the leadership was
eventually coopted and adopted the slogan that "the legro must be
loyal to all flags under which he lives." This was followed by an
agreement with the Klu Klux Klan in which the KKK supported deport-
ing Black people bacl to Liberia. Garvey totally negated the
liberation struggle of Black people here in the United States.

Garvey taught his followers to distrust anyone white and to rely

on themselves for the improvement of their conditions. Thousands
of people contributed money to the Garvey movement. But the busi-
ness ventures and plans of Garvey to take Black people to Africa
fell through and he was indicted by the Federal government for
"mail fraud" and sentenced to prison. Black crooks who infiltrated
his movement had much to do with the movement's failure.

While the importance of Garvey in generating mass sentiment and
mobilization around the many wrongs inflicted on Black people cannot
be denied, its most important contribution was the lessons it taught
to the masses of Black people that our struggle must be led by the
strong leaders from the working class or we run the risk of being
coopted by reforms (like Black capitalism) which middle class Blacks
will readily accept.
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Why was World War II fought?

World War II was a further re-division of the world.

Germany,

Japan, and Italy were trying to dominate the world scene while

crushing the working class at home.

Germany rebuilt itself after

World War I and wanted to gain back the territories it had lost.

The only way to this was through war.
might expand its imperialist markets still further.

America thought that it
(It had an

excuse to enter the war after Japan crushed America's fleets at

Pearl Harbor.)

Mussolini went into Ethiopia in 1935.

Hitler

invaded Poland in 1939 and after smashing it, invaded Europe

(France, Holland, Belgium, and Britain).

He then invaded the

Soviet Union June 22, 1941 and Japan hit Pearl Harbor Dec. 7,

1941.

The United States was fighting in Europe while the Soviet

Union (hated by the U.S. for being socialist) had to defend itself

against Germany.

The United States finally opened up the Western
front and in 1945 the Russians captured Berlin.

The Japanese had

already been defeated when on August 14, 1945, the United States
needless{y dropped atomic bombs on Hiroshima and Nagasaki.

gation?

What was the first major victory in the fight for school desegre-

The National Association for the Advancement of Colored People
proceeded with the program cf ending discrimination through legal
procedure and in 1954 with the Brown vs. Board of Education of
Topeka, it overturned the doctrine that the Plessy vs. Furguson

case had established (separate but equal).

The Supreme Court

(Warren Court) ruled in the Brown case. that separate facilities

are inherently unequal.
for educational equality.

NAACP Brief*®
Summary of Argument

Thase cases censolidated for 2ryument before this Court
present in different factual contexts essentially the same uld-
mate legal questions.

The substantive question cormon to !l is whether a state
can, consistently with the Constitution, exclude chiliren,
solely on the ground that they are Negroes, from public
schools which otherwise they wouid be quaiiiied to atiend.
It is the thesis of this brief, submitted on behalf of the ax-
cluded children, that the answer to the question is i ihg
negative: the Fowrtcenth Amendment prevents states from
according differential treatment to American children oa the
basis of their color or race. Both the legal precedents and -he
judicial theories, discussed in Part T horeof, and the evilense
concerning the intent of the framers of the Fourteenth Araend-
ment and the understanding of the Congress and the masfye
ing states. developed in Part i1 hereof, support this proposition.

Denying this thesis, the scheol auihoritics, relying in vart
on language originating in this Couwst's opinion in Plessy v

® Bricf for Appellants in Nos. 1, 2, and 4 and for Respondanis iz
No. 10; from the briefs on reargument suimmitted to the Siprece
Court, October termn, 1933.

This was the first victory in the battle
Below is a summary of the NAACP brief.

Fergueon, 163 ULS. 337, urge that exclusion of r0Cs, GUad
Negraces, from designated public schesls is pemissible when

the exclided children are afforded adimittance to other schools

cspecially reserved for Negross, gue Noegroes, if such sehools
are equal,

The procedural question commen te 2ll the cases is the role
to bz played, and the timz-takle to be Sllowed, by this Court
and the lower courls in directing an ead to the
exciusion, in the event t
to the substantive que exclisica ¢f Negroes,
Negrees, {rom public schcols contravenss the Constitution.

The importance fo ouwr Amercan democracy of ihe sub-
stantive question ean hardly be overstated. The question is
whether a nation founded on the preposition that “a'l men are
created equal” is honoring its commitnents to grant “due
process of law” and “the equal protection of the laws” to 2!
within its bordors when it, or one of s constitient states,

confers or deniss benediss on the basis of ealar or race.

The argument that the requirements cf the Fourteenth
mendment are met by providing alternative scheols s,
on veiteration of the separate but equal doctrine emun-
ciated in Mlessy v, Ferguson,
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Were these ordinary cases, it micht be encugh to say that

the Plessy case can be distinguished—that it involved only .

segregition in transportation. But these are not ordinary cases,
and i deferenvs o thelr impermnce it seems more Altng to
et the Plessy doctrine head-on and to declare that dogtrine
erroneous.

Candor requires recognition that the plain purpese and
effect of segregated education is to perpetusto an inferior
status for Negrocs which is America’s somry heritage from
slavery. But the primary purpose of the Fourteenth Amcad-
ment was to deprive the swates of ¢l power to perpetuate
such a caste system.

3. The first and second of the five questions propounded by
this Court requested cnlightment as to whether the Congress
which submitted, and the state legislatures and conventions
which ratified, the Fourteenth Amendinent contempleted oz
understood that it would prohibit segregation in public schools,
cither of its own force or through subsequent legisktive or
judicial action. The evidence, bhoih in Congress and in the
legislatures of the ratifying states, reflects the substantial
intent of .the Amendments propenents and the subsiantial
understanding of its opponents that the Fourtcenth Ameud-
ment wauid," of its own force, proscribe ail forms of state-
imposed racial distinctions, thus necessarily including all
acial segregation in public education. ]

The Fourteenth Amendment was actually the culmination
of the determined ciforis ¢f the Radical Republican majority
in Congress to incorparate into our fundamental faw the waoll
defined equalitarian "prindiple of complete equality for ail
without regard to race or color. The debates in the 39th Con-
gress and succeeding Congresses clearly reveal -the intention
that the Fourteenth Amendment would work a revolutionary

* A grest majority of the Republican

2
change in our state-federal relationship by denying to the
states the power to distinguish on the basis of race.

The Civil Rights Bill of 1S66, as originally preposed, pos-
sessed seope cieatly beoad in the opinisn of many Con-
gressmen to entively destvoy ull state legisiation based on race.
fean tadionls—who tator faemue
laced the Fouricenth Amendment—understood and intended
that the Bill would prohibit segregated schools. Opponents
of the measure shared this understanding. The scope of this
legislation was narrowed beeause it was known that the Four-
teenth Amendment was in process of preparation and would
itself have scope exceeding that of the original draft of the
Civil Righis Bitl

6. The cvidence makes clear that it wes the intent of the
propenents of the Fonrteenth Amendment, and the substantial
uncerstanding of its opponents, that it would, of its own force,
peohibit all state action predicated upon race or color. The
intention of the framers with respect to any specific example
of caste state action—in the instant coses, segregated educns
tion—cannot be determinec solely on the basis of a tabulation
of contemporaneous statements mentioning the specific prac-
tice. The framers were formulating a constitutional provision
setting broad standards for detennination of the relationship
of the statc to the individual. In the nature of things they
could not list all the specifie categories of existing and pro-
spective state activity which were to come within the con-
stitutional prohibitions.” The broad general parpose of the
Amendment—obiiteration of race and color distinetions-——is
clearly established by the evidence. So far as there was con-
sideration of the Amendment’s impact upon the undeveloped
cducstional systems then existing, both pranonents and op-

ronents of the Arcendment undoreta
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C. What incident led to the Civil Rights Movement?

The Civil Rights Movement began
Mrs. Rosa Parks refused to give

in 1955 in Montgomery, Alabama when
up her seat to a white man on a bus.

After that Black people desegrated buses, lunch counters, etc. The
main tactic (advocated by Martin Luther King, Jr.) being used was

non-violence.

Soon organizations like the Student Non-Violent Co-

ordinating Committee and the Congress of Racial Equality began to
use tactics of direct action, e.g. Freedom Rides.

D. Why did Malcolm X defect from the Nation of Islam?

Wallace Fard Muhammad founded the Nation of Islam in Detroit in 1930

and it is now under the leadership of Elijah Muhammad.

The Muslims

reject integration with the "white devil" and ask Blacks to form a

Black nation for themselves.
divine intervention.
followers.

They call upon Allah (their God) for
The Nation of Islam attracted most of Garvey's

As with many of its members, Malcolm (Detroit Red) Little was intro-
e . duced to the Nation of Islam in prison and became the National spokes~
' man for Elijah Muhammad. Malcolm left the nation because of ideologi=-
cal differences with Mr. Muhammad. His faith in Mr. Muhammad had been
shaken when he was forced to admit that Elijah Muhammad was human and
made mistakes. From that vaint he began to deal more with the struggle
that Black people were waging everyday. His scope had broadened be-
cause of international experience. He grew to reject capitalism, and
bourgeois nationalism and began to realize the importance of Third
World struggle. Malcolm X was assassinated in February of 1963.




E. What is "Black Power?"

In 1965, Stokely Carmichael of SNCC openly used the slogan "Black
Power" (originally it was coined by Willie Ricks, a SNCC organizer).
Most people were confused by the militant sounding slogan because

it mentioned something that Black people did not have - power.

Black power meant different things to different people. It meant
being a reformist and radical, nationalist and/or internationalist -
all depending on the individual or the organization. Robert Allen,
author of Black Awakening in Capitalist America, has summarized five
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formulations of Black Power.

formaulations

: ;4 o~ fb
. af black
povver

By the time of the Newark Black Power Conference in
July, 1967, it was clear that black power meant difierent
things to different people, and the divisions in the political
spectrum which black power represented became manifest
at that historic meeting,

Within this spectrunt five different formulations of black
power can be roughly distinguished. All of them are
permeated by varying degrees of cuitural nationalism, and
there is a good bit of overlapping between categories. In
addition, orthodox black nationalists, being a political
potpourri, can be found-in all five categories. Moving from
the political right to the political left in this spectrum, we
can distinguish:

(1) Black power as black capitatism. This is espoused, for
example, by the nationalist Black Muslims who urge blacks
to set up businesses, factorics and independent farming
operations. Whitney Young, executive director of the
National Urban League, essentially endorsed this formu-
lation in his recent call for “ghetto power.” Another
exponent is Dr. Thomas W. Matthew, a black neurosurgeon
and president of the National Economic Growth and
Reconstruction Organization (NEGRO), who in 2 speech
Feb. 1, 1968, befcre a Young Americans ior Freedom
audience eschewed government handouts and =alled instoad
for whites to provide capital to black businessmen through
Toans.

The most recent supporter of black capitalism is
presidential aspirant Richard M. Nixon. In 2 speech April
25, 1968, Nixon cailed for 2 move away from massive
government-financed social welfare programs to “more
black ownerchip, black pride, black jobs . . . black power in
the most constructive sense.” Black militants, according to
Nixen, should seek to become capitalists—"to have a share
of the wealth.” : .

(2) Black power as more black politicians. Several years
ago electoral politics was endorsed by SNCC as a means to
achieving power. SNCC urged that black people organize
independent parties, such as the Lowndes County (Ala-
bama) Freedom party, which can pizce in office biack men
who will remain resgonsible to their peogie. This was 2thnic
politics. But it soon was distorted into integration palitics.
For example, the January, 1968, issue of Ebony magezine,
which is integration-oriented 2nd aimed at the black middie

class, described the election of Negro mayors in Gary, Ind.,
and Cleveland, Ohio, as “Black power at the polls.” But in
those elections and their aftermaths the essential
ingredients of ethnic eronn lovalty were missing. As
militants have said time and again, “*A black face in office is
not black power.”

In addition to these examples, clectoral politics as a
means of realizing black power has taken some unexpected
turns, particularly in Newark. In a city with a growing black
majority population but run by an ltalian minority gov-
ernment, one has a situation comparable with the classic
coloaial model.

(3) Black power as group integration. Nathaa Wright,
chairman of the Newark Black Power Conference, ex-
pressed this view most clearly in his book, “Black Power
and Urban Unrest.” Wright urges black people to band
together as a group to seek entry into the  American
mainstream. For examsle, he calls for orgenized efforts hy
blacks “to scek cxecutive positions in corporations, bishop-
rics, deanships of cathedrals, superintendencies of schools,
and high-management pasitions in banks, stores, invesiment
houses, legal firms, civic and government agencies and
factories.” Wright's position differs from black capitalism
or integration politics in that he calls for an organized
group effort, instead of individual effort, to win entry into
the American system. This might be regarded as simply
another version of ethnic politics.

(4) Black power as black control of black communities.
This is the political center of the black power spectrum and
the most widely accepted formulation. It is what SNCC, in
part, originally meant hv the term and how the Congress of
Racial Equality (CORE) views black power today. It
implies a grcup effori to seize total conirol of biack
communities from *he white governing structure and
tusiness interesis.

“Black people,"” said Floyd McKissick, national director
of CORE in a speech July 31, 1967, outlining the group’s
program, “seck to coatral the cducationai sysicm, the
pelitical-econemiz svstem and the adnunistration of their
own communities. They must control their own courts and
their own police . .,

“Ownership of ‘tusinessés in the ghetto must be
transferred to black people--either individually or
collectively.”

The difficulty with this program is that it overlooks
cenflicting interests within the black community. [t doesn't
specify who is to control or in whase interest. Thus. it is
open to co-optation by the power structure or may
degznerate into black capuslism.

In the 1930s 2nd "40s the Communist party supported
black separatism uader the slogan, “Seif-determination in
the black belt areas of Negro majority.” Party theorists
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argued that black people formed 2 colony and that the
fundamentat task of the black liberation movement was to
“complete the bourgeois-democratic revolution” (i.e., the
Civil War) by forming a2 s:iparate biack rnation in the
Southern states, thus ending white domination and the
semi-feudal status of Southern blacks. The party recognized
that the Negro petty-bourgenis ciass, attempting to play the
role of a black bourgeoisie or ruling class, has traditionatly
been the “most aggressive carrier of nationalism,” but it
thought that the proietarian and nationalist revolutions
could occur simultaneously, resulting in the creation of a
separate proletarian black state. At the time this might have
been termed working class control of the black community.

The party later changed its line and became integration-
ist.

An indirect link to the third world exists in the black
antiwar movement. Most militant black antiwar activists
openly endorse revolutionary liberation struggles around
the world while opposing imperialist wars of aggression.
These activists also have a potcntial base from which to
operate. For example, two days before President Johnson
announced his noncandidacy, the Philadelphia Tribune, a
black community newspaper, compieted a seven-week
“Vietnam Ballot” in which 84.5% of those polled favored a
“get out of Victnam" position. Only 11% favored a “stop
the bombing—negotiate” position, and fewer than 5%
supported what was then U.S. policy.

Unfortunately, this sentiment by and large has not been
transformed into organization or action. The black antiwar
movement has suffered from opportunism and weak or
ineffective organizing efforts. A new group, the National
Black Antiwar Antidraft Union, headed by SNCC’s John
Wilson, hopes to solve some of these problems, but it is still
100 young to have had any noiiceadle eliect.

Aside from these problems the pressure of events is also
overtaking black radicals. On the one side they are facing
the prospect of increasing repression, on the other there is
the escalating anger and nihilism in the ghettos. Black
power did in some sense speak to the anger and frustration
of urban masses and increased their militance. Their
tesponsz has been bigger and better rebellions. The out-

.rcaks are political in that they clearly chalienge preperty
rights, but black power militants have not brought this
1
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resulting repression and co-cpration. Instead, those who
have not been ce-opted, jailed or killed have tended to yield
to nihilism and fatalism.

(5) Black power as black liberation within the context of
a U.S. revolution. This wing of the black power movement,
represented by the Black Panthers, many members of SNCC
and various local groups, views black people as a dispersed
internal colony of the U.S., exploited both materally and
culturally. It advocates an anticolonial struggle for self-
determination which must go hand-in-hand with a general
revolution throughout the U.S. It urges alliances with white
radicals and other potentially revolutionary segments of the
white population since, according to its analysis, genuine
self-determination for blacks cannot be achieved in the
framework of the present capitalist imperialism and racism
which characteriza the US, Links with the revolutionary
third world zre zlse stressed since the black struggle will
supposedly be anticolonialist like other national liberation
movements, -and directed against a common enemy: U.S.
imperialism. .

. But the black radicals, with some exceptions, have been
unable to apply this analysis concretely or transform it into
a program for struggle. There is a widespread feeling among
militants that this is the way things ought to be, but few are
sure as to why or how to make.it reality.

For cxample, there has been no elaboration of the
relationship between a general U.S. revolution and the
black national liberation struggle. Only the theories of the
orthadox white left are available, but these are explicitly
rejected by black miiitants.

The question of third world link-ups has also presented
difficulties. Aside from trips to third world countres or
meetings with third world representatives, the only program
developed for a direct link-up is found in the Panthers’ cail
tor a UN-supervised black plebiscite and the stationing of
UN observers in U.S. cities. And even this is simply a
variation on Malcolm X's plan in 1964 to secure UN
intervention.
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F. Why did tbe Ford Foundation give money to the various organizations
involved in the Black Power Movement?

The Ford Foundation soon entered the Black Povar arena in 1566 when
McGeorge Bundy becare head of the Ford Foundation. He put money into

different organizations in order to evenutally gain control of the

R S

movement (domestic neo-colonialism).
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One of the most important though least publcized
organizations in the civil rights movement today is the
multi-million dollar Ford Foundation.

Houscd in an ultra modern headquarters building on
East 43:d St in New York City, the Foundaticn plays a
k.ey part in financing and influencing almost ail major civil
rights groups, including the Coneress of Raciai Equality,
Southern Christian Leadership Conference, National Urban
League and Nztional Association for the Advancement of
Colored People.

Working directly or indirectly through these cfganiza-
tions, as weil as otber naiional and local groups, the
Foundaticn hopes to channel and controi the black
liberation movement in an effort to forestall future urban
rebellions. .

The Fourndation catalogs its pregrams and grants under
such headings as: public zffairs, educution, science and
enzinesring, humaaities ard the arts, international training
and roslarch, evwuuiiy development and admini i
i alinirs end oversens cevelonm
i} 2CT
good liberal arts collsge. Race problems are list
subclass of public alfairs.




Under the leadership of McGeorse Bundy, former

- Special Ascistant to the President for National Security

Affairs, the Ford Feundation in 1966 made an imporiant
decision to expand its activities in the black freedom
movement. Prior to that time the Foundation had limited
its activitiss amone black American: to truditional educa-
tional efforis and ressarch projects desig to bring more
blacks into the middle<class mzinsticam, The 1664 decision
was 2 direct reznonse to urbzn revolts, which wwere growing,
both in size ana frequency. 1t was a lorical extension of an
earlier decision to actively enter the political arena.
Established in 1936 by Henry and Edszl Ford, the
Foundation initially made gronts largaly to Michigan
charitable a2nd educationa! institutions. According to its
charter, the purpose of the crganization is *“To receive and
administer funds for scientific, cducational, and charitable
purposes, all for the public welfare, and for no other

purposes ... " Most of the Foundation’s income was, and
still is, derived from its principal asset, class A nonvoting
stock in the- Ford Motor Co. In 1950, serving as a-
tax-exempt outlet for war profits, the Foundation expan-
ded into a national organization, and its activities quickly
spread throughout the U.S. and some 78 foreign countries.

In a special Board of Trustees’ repcrt prepared at that
time, the Foundation announced its intention to become
active in public affairs by “support{ing| activities designed
to secure greater allegiance to the basic principles of
freedom and democracy in the solunon of the insistent
problems of an ever changing society.” This vagus mandate,
which at first meant little else than underwriting efforts to
improve public administration, was gradually brought into
sharper focus as the Foundation experimented with new
programs.

£ “? : M ~
foundation 'interest’ chifts

In 1962, Dyke Brown, then a vice president with
responsibility for public affairs programs, could write that.
the Foundation’s interest had “‘shifted from management
and public administration to policy and the paolitical
procsss.” He added that these programs “tended to become
increasingly action—rather than.rescarch-oriented’ which
meant that the Foundation had to be prepared to take
certain “political risks.”

How an official of a supposedly indcpendent, non-
partisan, nonpolitical philanthropic institution could justify
such a statement can be understood simply by examining
how the Fou tien views ii5 relaticnship to the major
politicil parties and the government. Simply srated. the
Foundation sces itself as a m"dmor which shows Demo-
crats and Republ 100 i i s
for cooperzting. I‘or examplc the Foundztion has spon-
sored many ‘‘nonpartisan’ conferences of state legislators
and officials with the purpose of stressing “nonpolitical”
consideration of common problems. Such bipartisan activi-
ties insure the smooth f{unctioning of state and local
potitical nachinery by reducing tensions and other sources
of confiict which might upset the U.S. comorate society.

The role of the private foundction vis-a-vis the govern-
ment was made explicit by Henry T. Heald, Bundy's
predecessor as president of the Ford Feundation, in a
speach at Columbia University on March §, 1965. “In this
country, privately supported institutions may serve the
public need as fully 23 publicly supported ones,” Heald
said. *“More oftan than not, they work side by side in
serving the same nead.”

fleald went on to state that, through their activities,
private foundatiops can serve as a kind of advance guard,
paving the way for zovernment sctivity, not oniy in
the fields of educuiion and scientific iesearch but also in
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the area of “social weifare.”” Thus, the private foundation
can act as an instrument of social innovation and control in
areas which the government may not be able to penctrate.

Bundy learned that it is necessary to work both sides of
the street in order to secure and expand the American
empire. Thus he was a staunch supporter of Kennedy's and
Johnson’s war policies in Vietnam while at the same time
stressing the necessity of keeping channels open to the
Soviet Union.

Such a man was ideally suited to work with and aid civil
rights groups, including black power advocates, while at the
same time the government is arming and preparing to use
force to suppress the black communities. The seeming
contradiction here, to use Bundy’s term, is only a “surface”
manifestation.

The Ford Foundation’s interest in the civil rights
movement was announced by Bundy at the 1966 annual
banquet of the National Urban League in Philadelphia. “We
believe,” he said, ‘‘that full’ domestic equality for all
American Negroes is now the most urgent concern of this
country.” More specifically: “the quality of our cities is
inescapably the business of all of us.” Many whites
recognize, he continued, ‘“that no one can run the
American city by Black Power alone,” the reason being, he
suggested at a'later point, that urban black majorities would
still be faced with white majorities in the State Houses and
the U.S. Congress. But if the blacks burn the cities, then, he
stated, it would be the white man’s fault and ‘‘the white
man’s companies will have to take the Josses.” White
America is not so stupid as not to realize this, Bundy
assured the Urban Leacuers.

C \Jnt/y"” t;.lm..a L"?"i @ﬁ"é’f‘s

Another important development in the summer of that
year was an unpublicized meeting between Foundation
officials and representatives of the National Association for
the Advancement of Colorsd People (NAACP), the Urban

League and other civil rights groups. The meeting took
place at Foundation headquarters in New York, and
reportedly the discussion centered on how to deal with
black power and isolate the Student Nonviolent Coordinat-
ing Committee (SNCC), a group which was becoming
increasingly militant.

In early 1967 the Foundation made grants of several
hundred thousand dollars to the NAACP and the Urban
League. A few months later the Foundationyave St million
to the NAACP Legal Defense Fund's new National Office
for the Rights of Indigents. But for the Foundation’s
purposes, these groups were less than satisfactary <ince
there was serious doubt as to how much controi they
exercised .over the young militants and frustrated ghetto
blacks who were likely to be heaving molotov cocktails
ucrmg the suminer. If its eiforts to keep the lid on the
cities were to succced, the Found:mon must somehow
attempt to peretrats militant org tions which were
believed to wicld some iniluence over the angry young
blacks of the ghutios.

Clearly, a new approach was needed in Cleveland, and
the stage was set for the Foundation’s first direct grant to a
militant group—-the Cleveland chapter of CORE. The
Foundation announced July 14 that it was giving 3175,000
to the Special Purposes Fund of CORE to be used for
“training of Cleveland youth and adult community work-
ers, voter regisiration éfferts, exploration of economic-
development programe, and attempts to improve program
planning among civil rights groups.” In explaining the grant,
B"'xdy said that Foundstion staff and consulmm.s had besn
Cieveiand “ier some months.” In facrt, he said,
15 of new violence in the city that led to
sits in March.”

‘it w \s pre
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"businesslike” arrangement

Apparently realizing that the grant might give the
impression of a close relationship developing between the
Foundation and CORE. Bundy added: “The national
officers of CORE have dealt svith us on this matter in a
businesslike way, and ncither Mr. Floyd McKissick nor I
supposes that this grant requires the two of us—or our
organizaiions—to agree on all public questions. It does
require us both to work together in support of the peaceful
and couasiructive efforts of CORE’s Cleveland leadership,
and that is'what we plan to do.”

It must be said that CORE was wvulnerable to such
corporate penctration. In the first place. they needed
money. Floyd McKissick in 1966 had become national
director of an organization which was several hundred
thousand dollars in debt, and his espousal of black power
scared away potential financiul supporters.

Secondly, CORE’s mititant rhetoric but reformist defini-
tion of black power as simply black control of black
communitics appealed to foundation officials who were
seeking just those qualities in a black organization which
hopefully could tame the ghettos. From the Foundation’s
point of vicw, oid-style moderate leaders no longer exer-
cised any rezl control whil2 genuine black rudicals were tao
dangerous. CORE (it the bill because its talk sbout black
revolution was believed to appeal to discontented blacks,
while its program of achieving black power through massive
injéctions of governmental, business and Foundution aid
seemingly opened the way for continued corporate domina~
tion of black communities by nieans of a new black elite.

Surprisinely, (o soine, COME's progrom, as elaborated by
Floyd Mckissick Jusi July, Is quite similar o the approach
of the Metropolitan Applied Research Center (MARC)
Both organizations sec themselves as inte-mediariss whose
role is 1o negotizie with the power structute on bahalf of
blacks and the poor generaliy. Both suggest that more
governmeni and private aid is necessary and both scek to
gain admission for poor blacks and whites into the preseni
economic and political structure of U.S. society. McKissick,
who last fall became the second CORE official to accepta
MARC fellowship, criticized capitalism but only because
black people are not allowed to participate fully in it.

The Ford Foundation could apparently view its grant to
Cleveland CORE as a success. There was no rebellion in
Cleveland, and, as the Jan. 6 issue of Business Week
suggested, money given to a black militant group helped
to elect a Negro moderate as mayor.

F. What is the most important organization involved in the Black Libera-

tion movement in” the U.S.?

moving into harlem

Having proved successfui in Cleveland, the Ford Found-
ation began exploring other ways of ensuring urban
tranquility. In March, 1967, following a vear of
demonstrations and boycotts centerinz around community
contro! of schools, the Harlem chapter of CORE proposed
that an independent ‘school board be established for
Herlem. According to the proposal, integration had failed
and the only way to achieve quality education for Harlem’s
youth was through community control of its schools.
Harlem CORE set up a Committze for Autonomous Harlem
School District and began organizing support for its
proposal.

The following November, Bundy recommended that
New York’s school system be decentralized into 30 to 60
semi-autonomous local districts. Bundy had been named
head of a special committee on decentralization at the end
of Aprid after thic statc legistature dircoted Mayor John
Lindsay to submit a decentralizzticn plan Ly Des. ! if the
city was to qualify for more state aid. Lindsay insisted that
decentralization was ‘“‘not merely an administrative or
budgetary device, but.a means to advance the quality of
education for all our chiidren and a method of insuring
community participation in achieving that goal.” .

Bundy’s proposal would allow for not one but possibly
scveral school boards for Hailem. Harlem CORE's school
board committee therefore found itscif in the curious
position of being on the same side as The New York Times
in giving critical support to"the Bundy plan, while both the
New York City Board of Lducation and the United
Federation of Teachers opposed it.

Although the Bundy plan is still being debated, it again
shows the Foundation’s willingness to make smail altera-

tions in the local status quo in order to insure tranquility’

while maintaining the overal balance of power.
links with sclc

Following the summer rebeilions King announced plans
tor 3 “massive civil disobedicnce™ campaign in major cities
i1 an effort to avert continusd urban violence. At the
beginning of January it was disclosed that the civil
disobedience action will center on Washington, and that
SCLC staff members will be assigned to nine cities and six
rural areas to mobilize peopie for the demonstration in the
capital. Two days later the Ford Foundation announced a
grant of $230,000 to SCLC to be used to train black
ministers in urban leadership and help them siart loval
programs to deal witht the “orisis in the cities.” Under the
terms of the srant SCLC will conduct seminars for about
150 ministers. The seminars are to be held in 15 cities and
run in cooperation with none otiter than the Meltropolitan

Applied Research Center.

T?e gfyican Liberation Support Committee (ALSC) is one of the most
significant organizaticns in the Black liberation struggle today.

ALSC was formed in

late 1971 after Owusu Sadaukai visited be-~

hind the lines with FRELIMO, the liberation army fighting the Portu-
guese in Mozambique. The liberation fighters told him that Black
people could support the African struggle by demonstrating in large
numbers in the U.S. On May 27, 1972, almost 50,000 Black peocple de-
monstrated in Washington, San Francisco, Canada, and in the Caribbean.

On May 26, 1973, over 80,000 Black people in over 30 locaticns in the
u.s., Canada, and the Caribbean Islands took to the streets in ancther
massive display of support for liberation movements in Southern Africa,




|

reaffirmation of continued struggle at home, and determination to

see an end to the racist exploitation and domination of African
people throughout the world. The occasion was the second annual
observance of African Liberation Day (ALD) in the Western Hemisphere.
Most of the demonstrations were planned and coordinated in conjunc-
tion with the African Liberation Support Committee (ALS) and operated
under the theme "THERE IS NO PEACE WITH HONOR FOR AFRICAN PEOPLE.
AFRICAN PEOPLE ARE AT WAR WITH IMPERIALIS BOTH AT HOME AND ABROAD."
The effort was a success accomplishing the aims set forth including
the collection of funds under the United African Appeal. The goal

of $40,000 was reached, and was recently delivered to liberation
fighters in Africa.

Out of the June 1973 retreat of ALSC, held in Frogmore, S.C., came
a document reflecting the statement of principles and program for
ALSC. The three summary points of the document are: 1) The new
unity of the Black Liberation Struggle must be anti-racist, anti-
imperialist, and anti-capitalist in character. 2) The struggle to
unify Black anti-racist, anti-imperialist forces is our strength in
building an ideologically advanced movement. 3) Our unity must
involve all Black social groups and class formations and we propose
that BLACK WORKERS TAKE THE LEAD. Election of officers was also
held and Gene Locke of the Lynn Eusan Institute, Houston, Texas, is
the new chairman.

Part of the ALSC national motion since Frogmore has been to promote
the Repeal the Byrd Amendment Campaign. The Byrd ~mendment (Publiic
Law $2-156, named after Sen. Harry Byrd, Jr., Ind.-Va.), allows the
U.S. to purchase chrome ore from the illegal racist white minority
government of Rhodesia. This acticn by the U.S. government is in
violation of United Nations mandatory economic sanctions imposed
against Rhodesia in December, 1966. In May, 1973, a coalition was
formed in Congress to begin new efforts to repeal the Byrd Amendment.
ALSC local committees have beén staging pickets at Federal Buildings
coordinated at the national level. The major slogan in "NO CHROME
FROM RHODESIA! FREEDOM FOR ZIMBABWE'"
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MODERN CULTURE AND BLACK PEOPLE

PURPOSES OF THE COURSE

A, To challenge every student to be a serious Black intellectual,
~ (knowledgeable about himself and his people, and committed to
. make the world a better place to live in).

B. To study the development of modern society and culture, and the
role Black people have played in it.

C. To investigate and discuss the historical origins and development
of the contemporary Black community in the U.S.A.

D. To systematically examine the development, basis, and make-up of
several important :social institutions in the Black community.

E. To explore the relevancy of various ideologies concerning the social
position of Black people (past, present and future).

REQUIREMENTS

A. Class attendance.

B. Take good class notes.

C. R eading required materials.

D. Full participation in class discussions.

E. Writing a short paper (2-3 typed double-spaced pages) every week,
and turning it in on time.

GRADES

A. 407% weekly papers (due the first session of each week) and class
participation.

B. 20% mid-term exam (middle of October).
40% final exam (middle of December).
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OUTLINE OF COURSE CONTENT

WEEK

1.

What's it all about? (INTRODUCTION)

Black people in the U.S.A. have to develop a scientific approach

* to understanding and changing this society and themselves. Our focus

on problems must start with Colonialism and Slavery (because all sub-
sequent social developments are related to Colonialism and Slavery)
and then turned to Liberation (because all current social action must
be based on bringing Liberation about).

What was Africa like before the European came? (COLONIZATION)

Africa as "the dark continent full of savages" is an image only
recently corrected in most history books. But while that negative
image has been replaced by a strong positive image and identification
with Africa, we have not developed a full understanding of the peoples
and cultures of Africa before European penetrat on. Until we do so
we can have little appreciation of the full impact of that which we
often intuitively condemn--"how the white man exploited Africa" in
terms of slavery, colonialism, and imperialism. What was Africa like
before the coming of Europeans? What was the state of its economy,
its politics, its art, its music, its dance, and its religion?

What was slavery all about? (SLAVERY)

Black labor from Africa provided white landlords in the Americas
with agricultural and mineral produce which provided raw materials
for industrial revolutions in England and the United States during
the 19th century. Black societies in the New World, being deprived
of ownership of land and capital, were thus unable to develop economi-
cally, socially, or politically.

What is modern? (CAPITALISM)

All societies develop in historical stages based upon the ways
in which people are organized to develop and distribute the goods and
services needed to survive. In general, the modern period is based
on a revolution of science and technology and corresponding revolu-
tions in the social organization of society. In sum, modernity is
a social phenomena after the fall of feudal society and is the result
of urbanization, industrialization, and bureaucratization.

Are all Black people the same? (SOCIAL CLASS)

Social classes are formed when people are organized on the basis
of inequality, i.e., some people own and control the resources of
the society while others are forced to work for them in order to
make a living. Black people in the U.S.A. have been forced to play
different social roles and have developed different relationships
with the ruling class. In sum, this has resulted in a middle class
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5. (con't.)

and a working class, with marginal groups such as welfare recipients,
the unemployed, and the lumpen-proletariat. However, none of these
differences are gs great as that between the ruling class and all

¢ class elements of Black people.

Can Black people get a ''piece of the American Pie"? (POLITICAL
ECONOMY)

Monopoly capitalism, nationally and internationally, places
control of the means of production outside the reash oc Black people
in the United States, in the Caribbean, and to a large extent in
Africa. This essential fact has made reformist, integrationist, and
separatist proposals from Black capitalism to Black nationhood less
than effective in improving:the relative welfare of the vast majority
of oppressed Blacks.

What kinds of political power do Black people have in the U,S.A.?
(GOVERNMENT & THE POWER OF THE STATE)

Black people are participating in politics in greater numbers
than ever. As appointed officials, as elected politicians, and
through voting, some degree of power is yielded. 1In addition, Black
community groups play an important political role. What gains have
been secured through Black political activity? Have there been any
long-lasting gains? Or have the roles of the game been changed when
meaningful Black political power becomes a possibility?

Why is religion so strong in the Black community? (CHURCH AS A
SOCIAL INSTITUTION)

The church has been the most stable institution in the Black
community. It has functioned as the basis of social life, developed
civic leadership and provided an ideological orientation for the
masses of Black people. Ths historical stages of its development
reflect the basic experiences of the total Black community.

Has education paid off for Black people? (THE SCHOOL AS AN AGENCY
OF SOCIAL CHANGE)

Tremendous strides have been made since the 1954 Brown Decision
of the Supreme Court in improving educational opportunity for Black
youth on all levels of education. These strides, however, have not
come without great sacrifice and struggle. Still, many contradictions
remain to be resolved. Recent studies indicate that income and
employment gaps between Blacks and whites are increasing despite
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9.

(con't.)

Black educational advancements. Othres argue that the control of
Black higher education rests outside the Black community. If Black
people are not benefiting from their education, then who is? How do

© we assess the past and present struggles of Black people in the

10.

11.

12.

13.

educational arena?

How and why do we spend our money? (THE CONSUMPTION OF POPULAR
CULTURE)

Black culture serves to give identity to the Black community.
This identity can be understood in terms of who produces the cultural
forms, and who consumes them. Black people tend to be the cultural
innovators and consumers, but others control and product the cultural
forms. Examples are clothes, radio stations, movies and music.

What was the struggle during the 1960's all about? (CIVIL RIGHTS
STRUGGLE FOR DEMOCRATIC RIGHTS)

The struggle in the 1960's was a struggle for democracy, civil
rights. The different organizations and movements were based on

different social classes and groups in the Black community. A
great deal of what happened can also be explained by examining the
changing interests of the ruling class. The highest point of
struggle (based on the motion of the masses of people) can best

be discussed in light of Martin Luther King.

What are the basic ideas of an integrationist? (THEORY OF ASSIMILA-
TION)

Schools of thought among Black intellectual leaders have had
a central dichotomy, integration of separation. It is proper to
view these alternatives not as ends in themselves but as alterna-
tive tactics to deal with racism in America. The integrationist
position has as its underlying assumption that assimilation is
the ultimate solution of all racigl conflict.

What are the basic ideas of a nationalist? (THEORY OF NATIONALISM)

There is disagreement about whether Black people constitute a
nation or a national minority. Numerous organizational activities
and protests have taken nationalist forms. How can we characterize
the various strains of nationlaist thought throughout our history?
What factors account for the rise and dominance of any particular
form? What are the main tendencies of nationalist thought today?
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What are the basic ideas of a revolutionary? (THEORY OF INTER-
NATIONALISM)

Pan-Africanism and concern with Third World problems generally
are increasingly becoming the concern of Black intellectuals in

- search of solutions to the oppression suffered by Black people in -

the United States. National liberation movements in Africa, Asia,
and Latin America have prompted a renewed interest among Black
scholars in the idea of internationalizing the fight against
oppression.



5. REQUIRED READINGS
WEEK
1, INTRODUCTION

A. "Social Science and Black Liberation,'" Abdul Alkalimat,
(mimeographed by Fisk Afro-American Studies Program)

B. "The Failure of the Negro Intellectual," E. Frnaklin Frazier,
Negro Digest.

2. COLONIZATION

How Europe Underdeveloped Africa, Walter Rodney

Chapter 1 - "Some Questions on Development',

Chapter 2 - "How Africa Developed Before the Coming of the
European".

3. SLAVERY

Capitalism and Slavery, Eric Williams

Chapter 1, 2 - Origin of Negro Slavery/Development of the
Slave Trade

Chapter 3 - "Triangular Trade"

4. CAPITALISM

Communist Manifesto, Karl Marx & Frederick Engels, (Peking,
Foreign Languages Press).

5. SOCIAL CILASS

Black Bourgeoise, E. Franklin Frazier, (New York, Collier Books, 1962),
Chapter 1 - '"The Roots of the Black Bourgeoise'"
Chapter 2 - "The Economic Basis of Middle Class Status"

The Demand for Black Labor (pamphlet from Radical America ,
Harold Baron

6. POLITICAL ECONOMY

A, The Myth of Black Capitalism, Earl Ofari

B. Monopoly Capital, Paul Baron and Paul Sweezy,
Chapter titled 'Monopoly Capital and Race Relations'

7 GOVERNMENT & THE POWER OF THE STATE

A. "Sub-community Gladatorial Competition: Civil Rights Leadership
as a Competitive Process', Gerald McWorter and Robert Crain,
(mimeographed by Afro-American Studies Program).



WEEK
7. (con't)

B. 'Two Negro Politicians: An Interpretation," James Q. Wilson,
Dobbs-Merrill Reprint).

C. ""The Functions of Disunity - Negro Leadership in a Southern
City," Jack Walker, (Bobbs-Merrill Reprint).

D. "Black Rule in the Urban South," Lee Sloan and Robert H.
French, (Translation, November/December, 1971).

8 THE CHURCH AS A SOCIAL INSTITUTION

The Negro Church in America, E. Franklin Frazier.

9. THE SCHOOL AS AN AGENCY OF SOCIAL CHANGE

A. "Education and Employment Status of Blacks and Whites Since
1946: The Growing Disparity," Daniel Kruger, in Racial Crisis
in American Education, Robert L. Green, (Follett, 1968),
pp. 20 - 44.

B. '"Murder Relentless and Impassive: The American Academic
Community and the Negro College," John SekKora.

C. "School Segregation Cases (1953-1955): Brown vs. Board of
Educati n of Topeka," in Civil Rights and the American Negro,
A. P. Blaustein and R. L. Zangrando, (New York, 1968), pp. 4l4 -
424,

10. THE CONSUMPTION OF POPULAR CULTURE

A. Black Bourgeoise, E. Franklin Frazier, Chapters 5, 7, 9.

B. "The Black Middle Class," (Special Issue of Ebony).
11, CIVIL RIGHTS STRUGGLE FOR DEMOCRATIC RIGHTS

A. Peoples Colleges, ''Black Liberation and the Student Movement,"
(memeographed handout, Fisk Afro-American Studies Program).

B. Dialectiecs of Black Power, Robert Allen, (New York, Guardian
pamphlet).

C. 1967: High Tide of Black Resistance, James Foreman.

D. "On the Role of Martin Luther King," August Meier, (Bobbs-
Merrill Reprint).



WEEK

12,

13,

14.

THEORY OF ASSIMILATION

A. "Sociological Theory and Race Relations," E. Franklin Frazier,
Bobbs~-Merrill Reprint).

B. '""Review of An American Dilemma," Ralph Ellison, in (Shadow and
Act, Ralph Ellison).

THEORY OF NATIONALISM

A, "The Nationalist Tradition," E. U. Essien-Udom, (in Black
Nationalism: Search for Identity).

B. '"Black Nationalism Since Garvey," John Bracey, (in Key Issues
in the Afro-American Experience, Nathan Higgins, Harcourt,
1971).

THEORY OF INTERNATIONALISM
A. Speeches by Martin Luther King on Vietnam and W.E.B. DuBois.

B. '"Message to the Grass Roots," Malcolm X, (an L. P. record).

SUPPLEMENTARY READINGS

1.

INTRODUCTION

A. Horace Cgyton, The Ionely Road.

B, Harold Cruse, The Crisis of the Negro Intellactual.

C. W. E. B. DuBois, Autobiography (last one of three he wrote).

D. W. E. B, DuBois, The World and Africa.

E. Ralph Ellison, Invisible Man.

F. Frantz Fanon, Wretched of the Earth.

Ge E. Franklin Frazier, The Negro in the United States.

H, Melville Herskovits, The Myth of the Negro Past.
I. Armstead Robinson, Black Studies in the University.

J. John Williams, The Man Who Cried I Am.




SUPPLEMENTARY READINGS (con't)

2.

COLONIZATION

A.

B.

c.

D.

Robert 0. Collins (ed.), Problems in African History.

Phillip Curtin (ed.), Africa Remembered: Narratives by West
Africans from the Era of the Slave Trade.

Basil Davidson, The African Past: Chronicles from Antiquity
to Modern Times.

W.'E. B. DuBois, Black Folk: Then and Now.

Yosef ben-Jochanan, Black Man of the Nile: Contributions to
European Civilization and Thought.

. Henry H., Johnston, A History of the Colonization of Africa by

Alien Races.

John S, Mbiti, African Religions and Philosophies.

B. A. Ogot and J. A. Kieran, Zamani: A Survey of East African

History

Josepy A. Tillinghast, The Negro in Africa and America.
(Perhaps the best example of racist scholarship in this area.)

Carter G. Woodson, The African Backgroﬁﬁd'Outlined.

STAVERY

A,

BI

c.

Herbert Aptheker, Slave Revolts.

W. E. B, DuBois, The African Slave Trade.

John Hope Franklin, From Slavery to Freedom.

Richard Hofstaalter, "U. B. Phillips and the Plantation Legend,"
(Bobbs~Merrill Reprint).

H. Klein, Slavery in the Americas: A Comparative Study of
Virginig and Cuba.

. Simon Rottenberg, '""The Business of Slave Trading,'" (Bobbs-Merrill

Reprint).



SLAVERY (con't)

4,

G.

H.

k I'

J.-

Robert R. Russel, "Economic History of Negro Slavery,' (Bobbs-
Merrill Reprint). :

K. Stampp, Reconstruction.

Richard Wade, Slavery in the Cities.

B. Ward, The Industrial Revolution.

CAPITALISM

A.

B.

C.

D.

Marc Bloch, Feudal Society.
Emile Durkheim, The Division of Labor in Society.

V. I. Lenin, The State and Revolution.

Lewis Mumford, Technics and Civilization.

. David Riesman, The Lonely Crowd.

Joseph Schumpter, Capitalism, Socialism, and Democracy.

. 'Alex de Tocgueville, The Old Regime and the Fremch Revolution.

Ferdinand Tonnies, Community and Society.

. Richard Wright, Black Boy.

, Man, Machines and Technonogv., (Inter-
national Publishers).

SOCIAL CLASS

A.

B,

C.

James Bodds, Racism and the Class Struggle.

Kenneth Clark, Dark Ghetto.

William Davidson, "Our Negro Arlstocracy," (Saturday Evening
Post, January 13, 1962).

E. Franklin Frazier, 'Durham: Capital of the Black Middle Class,"
in The New Negro, Alain Locke, (ed.).




SOCIAL CILASS (con't)

E.

F.

- G

He

L.

Novall Glen, "Negro Prestige Criteria," (American Journal of
Sociology, Nov. 1963).

Hosea Hudson, Black Worker in the Deep South.

Julius Jacobson, (ed.) The Negro and the Labor Movement.
Charles Johnson, The Negro College Graduate.

August Meier and David Lewis, "History of the Negro Upper Class
in Atlanta, Ga.: 1890-1958," (Journal of Negro Education, Spring
1959).

Spero and Harris, The Black Worker.

POLITICAL ECONOMY

A.

Ron Bailey, Black Business Enterprise.

Baran & Sweezy, Monopoly Capital.

Frantz Fanon, The Wretched of the Earth.

Haddad and Pugh, Black Economic Development.

Marshall, The Negro Worker.

D, Mermelstein, Economics, Mainstiream Readings and Radical Critiques,

Kwame Nkrumah, Dark Davs in Ghana.

Kwame Nkrumah, Neo=-Colonialism, The Last Stage of Imperialism.

Vatter & Palm, The Economics of Black America.

GOVERNMENT & THE POWER OF THE STATE

Harry A. Bailey, Negro Politics in America,

Stokley Carmichael and Charles Hamilton, Black Power: The Politics
of Liberation in America. '

William Domhoff, Who Rules America?

Lenneal Henderson, Black Political Life in the U.S,




GOVERNMENT AND THE POWER OF THE STATE (con't)

E. William R. Keech, The Tmpact of Negro Voting: The Role of the
Vote in the Quest for Equality.

F. V. I. Lenin, The State and Revolution.

- Go Donald Matthews and James Prothro, Negroes and the New Southern
Politics.

H. Hugh Price, The Negro and Southern Politics: A Chapter of Florida
History.

I. Charles Stone, Black Political Power in America, (Bobbs-Merrill,
1968). :

J. Hanes, Walton, Black Politics.

8. THE CHURCH AS A SOCIAL INSTITUTION

A. William Banks, The Black Church in the U.S.

B. Albert B. Cleage, The Black Messiah.

C. James H. Cone, Black Theology and Black Power.

D. Oliver C. Cox, Capitalism as A System (Monthly Review, 1964).
Chapter 3, '"The Role of Religion."

E. St. Clair Drake, The Redemptiocn of Africa and Black Religion.

F. W. E. B. DuBois, The Negro Church.

G. Benjamin E. Mays and Joseph W. Niclolson, The Negro's Church,

H. Ira De Augustine Reid, "Let Us Pray," Opportunity, Sept, 1926.

I. Joseph R. Washington, The Politics of God: The Future of Negro
Churches.

J. Carter G. Woodson, The Historv of the Negro Church.

9. THE SCHOOL AS AN AGENCY OF SOCIAL CHANGE

A. Africa Research Group, Who Rules Harvard?

B. Albert P. Blaustein and Clarence Ferguson, Desegration and the
Law: The Meaning and Effect of the School Segregation Cases.




THE SCHOOL AS AN AGENCY OF SOCIAL CHANGE (con't)

C. Henry A. Bullock, A History of Negro Education in the_ South.

D. John Egerton, Black Public Colleges: Integration or Disintegration,
(Race Relations Institute, 1971).

- Ee Robert L. Green, (ed.) Racial Crisis in American Education.

F. Feceral Interagency Committee on Education, Federal Agencies and
Black Colleges, (June 1970), a govermment report detailing federal
support of Black colleges (about $120 million) as compared to
"White" colleges(about $3.9 hillion).

G. Negro Digest, "Toward a Black University,'" March 1968, 1969,
1970, Three volumes with articles by Gerald McWorter, James R.
Lawson, Vincent Harding, Nathan Hare and others.

H. Armstead L, Robinson, Black Studies in the University, (Yale
University Press, 1969), Articles from a Yale symposium with
articles by Harold Cruse, Gerald McWorter, Martin Kilson, Ron
Karenga, Nathan Hare, McGeorge Bundy and others.

I. Regingld Stuaxrt, "Ford in Black Higher Education,' Race Relations
Reported (March 1973).

Je Nathan Wright, What Black Educators Are Saving,

10. THE CONSUMPTION OF POPULAR CULIURE

A. St. Clair Drake, '"The Social and Economic Status of the Negro
in the United," (Bobbs-Merrill Reprint).

B. E. Franklin Frazier, Black Bourgeoise.

C. Gibson, The $30 Billion Negro.

D. Vatter & Palm, The Economics of Black America.

E. Black Enterprise, (periodical), all issues.

F. "The Black Middle Class,'" Special Issue of Ebony, August 1973,

G. Baher, Raymond, Scott M. Cunningham and Lawrence H. Wortzel,
“"The Marketing Dilemma of Negroes," Journal of Marketing,
July, 1965, pp. 1 - 6.

H. "Black is Beautiful, But Maybe Not Profitable," Media/Scope 13,
August, 1969, pp. 31 - 37,




THE CONSUMPTION OF POPULAR CULTURE (con't)

11,

12,

I. Henry Allen Bullock, '"Consumer Motivations in Black and White =~
Part I," Harvard Business Review, May - June, 196l.

J. Henry Allen Bullock, ''Consumer Motivations in Black and White -
Part II," Harvard Business Review, July - August, 1961.

CIVIL RIGHTS STRUGGLE FOR DEMOCRATIC REFORMS

A. Robert Allen, Black Awakening in Capitalist America, (history of
the movement since 1965).

B. Lerone Bennett, The Negro Mood.

C. James Farmer, Freedom - When? (about C.0.R.E.).

D. James Foremau, Sammv Younger, Jr.: The First Black College Student
to Die in the Black Liberation Struggle, (in Tuskegee, Ala.)

E. Langston Hughes, Fight for Freedom: The Story of the NAACP.

F, Martin Luther King, Stride Toward Freedom.

G. Martin Luther King, Why We Can't Wait.

H. Martin Luther King, Where Do We Go From Here?
I. Bobby Seale, Seize the Time.

J. Howard Zinn, SNCC: The New Abolitionist.

THEORY OF ASSIMILATION

A. Robert Allen, Black Awakening in Capitalist America.

B. Gordon Allport, The Nature of Prejudice.

C. Michael Banton, "Sociology and Race Relations,'" Race I (November
1959), pp. 3 - 14,

D. Hansjorg Elshorst, "Two Years After Integration: Race Relations at
a Deep South University," Phylon 28. (Spring, 1967) pp. 41 - 41,
Undergraduate Negro students at Louisiana State University, Baton
Rouge.



13.

H.

I.

OF ASSIMILATION (con't)

Hugh Davis Graham, Crisis in Print: Desegregation and the Press
in Tennessee.

Robert J. Harris, The Quest for Equality: The Constitutions Congress.
and the Supreme Court, Louisiana State University Press, 1960.

Beauregard James, The Road to Birmingha .
Jacob K. Javits, Discrimination - U.S.A.
Gunnar Myrdal, An American Dilemma.

Nashville, Tenn.: Vanderbilt University Press, 1967, contains
bibliographical essays by subject areas.

THEORY OF NATIONALISM

Floyd Barbour, The Black Power Revolt: A Collaection of Essays.

John H. Bracey, et. al. Black Nationalism in America.

St. Clair Drake, '"Hide My Face,'" in Herbert Hill, Soon One Morning.

A.James Gregor, ''Black Nationalism: a Preliminary Analysis of
Negro Radicalism,'" Science and Society, (Fall 1963).

Harry Haywood, Negro Liberation.

. Leroi Jones and Larry Neal, Black Fire: An Anthology of Afro-

American Writing.

Ernest Iaiser, "Recent Literature on Black Liberation Struggles
and the Ghetto Crisis: A Bibliographical Survey,' Science and
Society, (Spring, 1969).

Bill McAdoo, "Pre Civil War Black Nationalism," Progressive Labor,
(June=July 1966).

V.B. Thompson, Africa and Unity: The Evolution of Pan-Africanism.

Theodore Vincent, Black Power and the Garvey Movement.




15. THEORY OF INTERNATIONALISM

A. Wilfred Burchett, Vietnam Will Win.

B. Amilcar Cabral, Revolution in Guinea.

C. Frantz Fanon, The Wretched of the Earth.

D. Robert Lewis Gill and Roberta Louise Gill, "International Impli-
cations of Black Power as Viewed by Their Advocates," Quarterly
Review of Higher Education among Negroes, (October 1969), pp.
158-176, bibliography included.

E. Alex Haley, Autobiography of Malcolm X.

F. Marc Kaminsky, "Radical Affirmatives," American Scholar 36,
(Autumn 1967), pp. 621-630, in part, a discussion of Malcolm
X's autobiography.

G. Eduardo Mondlane, The Struggle for Mozambigue.

H. George Padmore, Pan Africanism or Communism.

I. "Pan Africanism III - The Caribbean,'" The Black Schelar, February
1973.

J. Southern Africa, A Monthly Survey of News and Opinion, (March
1972 and all issues).
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GUIDMLLIAS FOR .JusiLY PAPBRS = MODERAI CULTURS AMD BLACK PLOPLE/FLP

In preparing your weekly papers, the following guidelines rhould be followed by
esach student enrolled in the course.

1. Purpose - The purpose of the papers is to give you the opportunity to show
that you have understcod the readings and discussions for that week. The papers also
encoura;e you to improve your skills of analysis and communication which will be very
important in college and later in life.

‘2. General ~

A. Al1 papers are required. There will be no exceptions.

B. Aill papers should be turned in by 5:00 p.m. on ilonday in Afrdca Hall,
Late papers will automatically lose 50% cradit,

C. All papers should be 2=3 pages, neatly typed (double~spaced) on unlined

typing paper.

3. Topics - The topic of each paper has been stated for each week on pages 2~l4
of the course syllabus. The paper turned in on each lionday will be on the topic of
the previous week's discussion. (e.g.. On iionday, September 17, a paper on “Afrieca
Before the Buropeans® is due,)

L, Steps in preparing the papers
A. Use three scurces of information:
1. Required reading and reading notes
2. Lectures and lecture notes, class discussions
3, Supplementary readings, (¢hile not required, we encourage reading
from other sources as being very helpful. See pages &-l4 of the syllatus for
suggestions. ).

B. State what you intend to accomplish in the paper - the key point or .
points you want to get across. '

C. In very clear language, support your key polnts with information you
have gained from the three sources above, Your own ideas are very important
here. But to be scientifie, we must support our ideas with concrete facts,

D. Carefully re-read the paper after you have finished (two or three times).
{iake sure it is your best effort. Check for'sgelling, punctuation, correct
sentences and to see if you have made the points you wanted to make in the

Y

most convicing manner possiblae.

5., Footnotes Eibliography

A. Using someone else's words without saying so is plagiarism. This Ei
not to be done. Quotes should be used only to make very impertant polnts
FIrice the paper is to reflect your own thoughis and to show how well you can

teach vhat you have learned and not just repeat the ideas of others.

If you use quotes, they shouii be in quotation marks (¥ ) and footnoted,
ifter the quots, put a number of the quote in parentheses. At the bottom of
that page of the paper, put a footnote telling the source and page of the
quote. Use the following form:

(1) “alter Rodney, How Burope Underdeveloped Africa (London, 1972), p.4.
B. If you use supplementary readings, cach one should be listed in alpha=~
botical order in a bibliography on an additional page:

DuBois, il.E.B., Black Folk, Then and Now (lew York: H. Hold, 1931).
“Egypt,~ Enclolopedia Britagnica (thicago: William Benton, 1962).

6. Title Page - The first page should include title, course name, section,
your name and date.

AJALYSLS AND COMiUMICATION ARE IMPORTANT! #ORK HAZD!




MODERN CULTURE AND BLACK PEOFLE

WRITING THE RESEARCH PAPER

PART II--The Research Paper

PURPOSE

The research papers you will do this semester will enable you to analyze the
materials on the Black experience to be covered in course lectures, assigned readings
and outside readings, and to present a synthesis of this material in a clearly written
paper. Five research papers (10-15 pages each) will be required this gsemester, all
based on intensive treatment of five topics chosen because (1) they represent the
"modal" (i.e., most important) experiences of Black people during a particular histor-
ical stage of development; and (2) some of the best social analysis sbout Black people
and by Black people--THE BLACK CLASSICS--have been written on the experiences in the
historical periods covered.

The five topics (or the five modal experiences) and the date papers are due are:

Topic | Due Date
Reconstruction , Feb. 15th
Rural Life March 1st
Black Workers ‘ March 25th
Urban Life April 15th
Black Models May 3rd

RATIORALE

W.E.B. DuBois, in the last chapter of Black Reconstruction, discusses what he has
termed "The Propaganda of History." He states:

But are these reasons of courtesy and philanthrophy sufficient Tor denying
Truth? If history is going to be scientific, if the record of human action is
going to be set down with that accuracy and faithfulness of detail which will
allow its use as a measuring rod and guidepost for +he future of nationa, there
must. be some set of standards of ethics in research and interpretation.

If, on the other hand, we are going to use history for pleasure and amuse-
ment, for inflating our national ego, and giving us a false but pleasurable sense
of accomplishment, then we must give up the idea of history either as a science
or as an art using the results of science, and admit frankly that we are using a
version of historic fact in order to influcence and educate the new generation

along the way we wish. (p. 71}4)

As we have consistently stressed throughout the course, and as we will continue
to stress, it is the SCIENCE OF SOCIETY (a set of systematically collected indicators
of what is happening (facts) and the OBJECTIVE relationship between these facts) that
Modern Culture and Black People and all courses taught by the Afro-American Studies
Program endeavor to study and teach. Brother DuBois goes on to make explicit our
principal task we face as Black students, teachers, and intellectuals:



In the first place, somebody in each era must make clear the facts with
utter disregard to his own wish and desire and belief. What we have got to
know, so far as possidle, are the things that actually heppened in the world.
Then with that much clearer and open to every reader, the philosopher and prophet
has a chance to interpret these facts; but the historican has no right, posing
as a scientist, to conceal or distort facts; and until we can distinguish be-
tween these two functions of the chronicler of human action, we are going to
render it easy for a muddled world out of sheer ignorance to make the same mis-

take ten times over. (p. 723)

The historiéhl record of Black people in the U.S. and around the world is already too
much characterized by wishes, desires and beliefs--and not enough by scientific study.

The Black liberation struggle has been "muddled” by this failure and every day
continues to become more muddled. Our task is to contribute to scientific study of
our history to clarify the questions facing our struggle.

But the fact remains that every phenomena--material economic (in the base) and
social (in the superstructure) is dialectical in character, that is, consists of con-
tradictions,opposing aspects with each agpect continuously struggling to dominate the
other. Such is the case with history. Different and opposing views emerge on every
aspect of our historical experience, each view with its set of "facts." To these dif-
ferences we should pay strict attention, using scientific investigation to Judge the
truth of any particular view. It is the process of uncovering and understanding this
dialectic--the opposing interpretations of various aspects of the important experi-
ences of Black people which we will study--that papers this semester will aim.

PROCEDURE

The five (5) papers this semester will each focus on opposing views on aspects of
the topics to be investigated. The task.1s to use scientific investigation of available
resource material in supporting or refuting the views presented, and drawing conclusions
as to which is the most (scientifically, not emotionally) valid position.

For each topic, you will be given a general guide to lectures and the assigned
readings. This handout will include the orgenizing theme for your paper--one oI ZOIS
questions which must be covered in fhe paper. The organizing theme will comsist cf
a8 question Zs) relating to one (or more§ of the three aspects of scientific investi-~
gation and literature we have discussed:

1. Production relations and production forces (BASE)
2. Social Institutions
3. Beliefs and Ideology
For each question, you are to follow these steps:
1. State the position on the question from the assigned reading(s);
2. Summarize the data which is used to sup?ort the position put forward;

3., State an opposing view(s) on the same question (which usually will have to be
researched in outside reference);

4. Summarize the data which is offered to support this opposing view(s);
5. After an analysis of the above, write a conclusion indicating your critical

grasp of both views and your position on which is most valid (valid because
your analysis shows that the facts as presented are more seientific).



GENERAL

A.

GRADES:  60% ANNOTATED BIBLIOGRAPHY AND 5 RESEARCH PAPERS
15% MIDTERM EXAMINATION (FEB. 25th)

_25% FINAL EXAMINATION (MAY 6-9)

100%

All papers are REQUIRED. There will be NO EXCEPTIONS. (Medical and similar ex-
cuses must be presented--signed by the physician and certified by the Dean within
two days after the excused period.)

All pepers must be turned in by 5:00 P.M. on the date due in Africa Hall. Late
papers will lose one grade sutomatically, 50% off if less than one week late,

"E" {f over one week late but should be submitted because NO paper will sub-
stantially lower your final grade, while failing papers will be given scme credit.

Style
1. All papers should be 10-15 pages in length, exluding title page, footnotes,

and bibliography (typed, double-spaced).

2. TFootnotes and bibliography will be more important. You must cite outside
references consulted in supporting your arguments, and you will probably
choose %o gquote the words cf cther euthors to make your point as clearly
as possible (but only when footnotes and quotes add to the paper's presen-
tation). We would prefer that all footnotes be compiled on & single page
at the end of the paper's text. We refer you to a general reference book
on writing term papers for guidance on the mechanics of the paper. A good
one is Kate Turabian, A Manual for Writers of Term Papers, Theses, and Dis-
sertations (Chicago, 1973). The Communications component of the Freshman
Interdisciplinary Program and the Writing Lab have offered their general
essistance in improving your research paper writing skills.

3 Papers which are written as effective as vours will be written, and are
as important as they are in clarifying the important questions that have
faced and are facing Black people, deserve to be presented in the best
possible FORM. Carefully re-read your paper (several times) checking for
typing errors, mis-spellings, and punctuation. Correct all errors neatly
with a Black ball point pen. Carelessness in this regard will count more
heavily against you than last semester.

WORK HARD! FURTHER THE ANALYSISI



MODERN CULTURE AND BLACK PEOPLE

RECONSTRUCTION

In his classic study of the "history of the part which Black folk played in the
attempt to reconstruct democracy in America," W.E.B. DuBois, in the volume entitled
Black Reconstruction in Americsa, 1860-1880, presents a detailed class analysis of the
causes of the Civil War and of the crucial role played by Black labor in the outcome
of that conflict. The forces leading to the continued subjugation of Black people in
America after an all too brief attempt to establish genuine political democracy in the
American Southland during the Reconstruction Era are also covered.

DuBois, while paying careful attention to racial factors, emphasizes the vested
interests of several identifiable classes. The ruling classes before the war were
the merchant, banking, and embryonic industrial capitalists of the North and the South-
ern slave-holding plantocracy in the South. In the subordinate class were the indus-
trial workers and independent small farmers of the North and West, and the poor whites
and Black agricultural laborers in the South. The increased demand for cotton by
British industry meant that there was a derived demand for cotton-growing land, and
consequently for Black labor to work that land. These derived demends put the South-
ern planters in conflict with the other groups, who did not want to see the slave
economy expand westward. The struggle for Kansas, whether the territory was to be
slave or free, led to the Civil War, and the struggle for wealth and jobs after the
War led to the failure of Reconstruction.

Dating the Civil War from 1854 (and the struggle for Kansas) to the election of
1876 (and the infamous Hayes-Tilden Compromise), DuBois shows how Black people were
returned to peonage after the War, and subsequently stripped of the civil rights con-
ferred by the Reconstruction constitutional amendments (13th, l4th, and 15th amend-
ments). Actual hostilities persisted from the guns of Fort Sumter (1861) to Lee's
surrender at Appomattox on April 9, 1865. Northern troops were to occupy considerable
portions of the South until being withdrawn by provisions of the Hayes-Tilden Compro-
mise.

Pogitive achievements were credited to Black legislators in the various states
of the South, particularly with regard to the establishment of public educational sys-
tems. The propaganda of white historians regarding the quality of the Black elector-
ate and their representatives is belied by DuBois' patiently accumulated evidence.

WEEK ONE-BLACK RECONSTRUCTION - Chapters One through Seven (Prof. Seward)

The lectures in this week will discuss the class analysis of DuBois, the causes
of the Civil War, and the outcome of the war. The attitudes of the Plantocracy and
of the Abolitionists and Radical Republicans during the Reconstruction period will also

receive coverage.

WEEK TWO-BLACK RECONSTRUCTION ~ Chapters Eight and Nine (Prof. Bailey)
Chapters Ten and Eleven (Prof. McWorter)

Prof. Bailey's lectures will dwell on the politics of the immediate post-Civil
War period, and show how President Andrew Johnson's racism and class interests obstruct-
ed attempts to establish an agrarian democracy based on land reform in the American

South.



Prof. McWorter's lectures will discuss the achievements and failures of Recon-
struction governments in South Carolina, Mississippi, and Louisiana, all states with
substantial Black mejorities at the time. Land monopoly, imported capital, and force
and fraud were the factors that prevented a democratic outcome to the efforts of the

Black legislative representatives.
WEEK THREE-BLACK RECONSTRUCTION - Chapters Twelve through Seventeen (Prof. Seward)

The material covered in this final week of the unit on Reconstruction shows how
Black labor was returned to a state of peonage by the combined efforts of Northern
capital, and white labor in all regions of the country. The final chapter, "The Propa-
ganda of History," is of special significance in that it shows how each group writes
history in its own image, and from its own point of view, a theme that should receive
careful treatment in the papers for this week.

QUESTIONS FOR STUDENT PAPERS ON BLACK RECONSTRUCTION

The following statements and/or questions are to be used as guidelines for the
structuring of pepers on Black Reconstruction:

1. Were the economic factors, i.e., the production relations and production
forces, at work in the United States over the period 1854 to 1876 the crucial factors
influencing tie course of events, or were the attitudes of the '"great men"
(e.g., Lincoln and Johnson, or Sumner and Stevens) the determining factors?

2. Did racism and ruling class interests interfere with the establishment of 2
genuine proletarian democracy in the United States over the period 1854 to 1876, or
was it simply the backwardness and innate inferiority of the newly freed men and women
that sccount for the failure of Black people to achieve full liberation?

3. What were the achievements of Black political power in the United States during
the Reconstruction era treated in the various assessments of the pericd ty historians?



FINAL EXAMINATION

MODERN CULTURE AND BLACK PEOPLE
FRESHMAN INTERDISCIPLINARY PROGRAM &
AFRO-AMERICAN STUDIES PROGRAM
FISK UNIVERSITY
December 14, 1973

The examins?ica is in two parts. Part I is composed of 25 terms of whici
responseg are required for any 20. Each correct answer will count one
point, with incorrect answers receiving zero credit. Each additional

term answered correctly will count for one bonus point. It 1s exzpected
that students will do Part I in twenty minutes. '
part II consists of seven eci.ay questions of which responses are required
of four. This allows twenty minutes for each essay. Each essay will
carry a maximum credit of twenty points. :

Part I - Define any 20 of the following 25 terms in a brief, concise man=
ner. Each correct ansrtor will count one point. Each additional
correct answer beyond 20 will count one bonus point.

- 1. IDECLOGY 15. CARIBBEAN

. 2. BASE 17. TALENTED TENTH

- 3. CSUPERSTRUCTURE . 18. [T 7TITARIAT

.4, CLASS _ 19. MIDDLE PASSAGE

-5. REVOLUTION - 20. SOCIALISM

- 6. IMPERIALISM 21, FREEDMIN'S BUREAU
7. NATIONAL LIBERATION . 22. NEO-COLONIALISM
8. BOURGEQIS NATIONALISHM . 23. MONOPOLY CAPITALISM

9. PROLSTARIAN INTERNATIONALISM. 24, RECONSTRUCTION ERA
10. TRIANGULAR TRADE . 25. PRODUCTION RELATIONS
11. BUZIGENIS. DEMCCRATIC REVOLUTION
12. INVISIRLE INSTITUTION
13. ASSIMILATIONISM
14. COLONY

+15. INTEGRATION

sx_. Lamite L
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MCEP FINAL EXAM PAGE 2

Part II - Answer four of the following seven essay questions. Each

l.

essay counts a maximum of twenty points.

"The executive of the modern state is but a committee for
managing the common affairs of the whole bourgeoisie.”
- From the Communist Manifesto by
Karl Marx and Frederick Engels

(Answer both A & B)

A.

4.

e

Define the State. Briefly describe concret examples from each of the
five stages of development, or modes of production, that will erable
one to prove (or not prove) the validity of the above statement.

Using your knowledge of current events, give two examples - two from

‘the national level and two from the international level - that il-

lustrate the relationship between the U.S. government and the U.S.
ruling class.

The industrial revolution occurrcd in England before it occurred else-
where because of the "enterprising spirit and energetic gquality of ti-
English race". How do you react to this statement?

"The fact of the matter is that the most profound reasons for
the econcmic backwardness of a given African nation is not to
be found incside that nation. The true explanation lies= in
seeking out the relationship between Africa and certain de-
veloped countries and recognizing that it is a relationship of
exploitation."

From How Europe Underdeveloped Africa
by Walter Rodney

Define development and underdevelcpment and the relationship betwaen
the two concepts. Use the Williams thesis on the triangular trade
to illustrate the above-menticned aspect of the historical relatiorn-
ship between Europe and Africa. Also discuss imperialism and its
relationship to Africa.

"The call for Black capitalism today by the descendants of
Frazier's Black bourgeoisie - the Black elite - is more than
just a rekindling of a micdirected faith in the myth of Negro
business. It is part of a thcrough Black exercise in mass
self-delusion. Behind it all lies a legacy of mis-leadership
historically constructed by the American system.

. . So long as white corporate enterprise is completely domi-
na~~. it will never be entirely possible to complete a plan for
Black ccmrunity development. However, only when state political
power is genuinely in the hands of an aroused and conscious
American people, and economic imperialism is ended, will the
liberation strucgles of Black and Third World peoples be fully
successful. EBlack capitalism has no place in this s*ruggle.”
From Myth of Black Capitalisn

(question contirued on next page)
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(cont)

Answer both A & B

A.

Ofari's statement implies a certain analysis of the context in
which Black capitalism must operate. This oontext is ofter called
moncpoly capitalism. ¥hat iz your analiysis of woncpoly capitalism
and how does it relate to Black caplialiszm?

Discuss "tokenism" as it relates to the above quote. Can this
concept also be applies to the pclitical arena? If so, in what
way?

"Our report will corsider the Rhistorical development of
Black liberation, students, and the revolutionary class
struggle. It is important to begia this discussion with

an analysis of the class structure of the Black community,
because it is the class reality that shapes and forms the
style and content cf tle stulent movement. Black people in
the U.S.A. are - ~ressed and exploited in two fundamental
ways: 1) as a co.cnized naticn cn which U.3.A. imperiali~m
has turazed inward to exploit Black people in near fascist
proporticas (particularly in the Soutaern United Stztes)
and 2 as a critical parct of the industrial &ad s=rvice
proietariat forced to produce super rofits for the fat
valtures of capitalism. %We are an cppressad nation and
wa ars the woerking clazs facing both racial and class ex-
pioitation.

We recognize at present three impcrtant class formaticns:
1) compradcr pekhty bourgecisie, 2) naticnal petty bourgeoisie.
and 3) rural and urban workers.

Frzm Blask Liberation and ChLro
Strugiic: The ocudern: Hovament by
Pocoplae College

Discuss the difference be%w:on the conzenis of exploitation and
oppression as they relate to Blaclk peorple. Also, outline the his-
torical development of sonial class in the EBlack comzaunity.

"As Blac! +icivating in America's institutions
of eduzct haz it is impcocible to contimnally
ignore th: tradicticns that exist between our el

cational experience nd the realities ¢ our lives. We view
this institution as a contrel mechanism functioning to mold
the minds that would suhmit to the tyranny that exploits

and dehumanizes the vesple of the world; therefore, it acts
to submerge men's Ccpfeufhos T. In understanding that the
educational system irn amarica is geared to the continuation
of the oopressive conditions that Black students call for the
recefining of Southern University as it relates to the stu-
dents and t-2 Black and wor ! comcunity. It is our conten-

(centinued)
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bt b

tion that the administration of the Southern system functions
to perpetuate the injustices inflicted upon Black and poor
people. Furthermore, we feel that our educational experiences
are of no value if they do not speak to the objective reali*’
ties and conditions of the oppressad masses. It is our ob-
jective to transform the present educational system so that it
will aid in the building of a more humane society.

From Support Your Strugglz: Documents
of Students United of Southern Univer-
sity.

Answer both A & B

A.

what historical data can be used to support the claim of Southern
University students in the above guote that Black educational in-
stitutions function as a control mechanism. In whose interest have
these institutions been controlled? Use examples from slavery,
reconstruction, and the period 1900-1915.

what material forces (in the Base) best explain the current
attempts to destroy Black educational institutions? Incorporate
the events at Southern University and the attempts to merge Black
colleges like Tennessee State into your analysis.

World View

“If there is no struggle, there can be no progress . . ."

"Black people throughout the wcrld are realizing that our freedom
will only be won through a protracted struggle against two forces -
racism and imperialism. The world imperialism system festers in
Africa and Asia and engulfs the Western Hemisphere as well. In
the United States we know it as monopoly capitalism, in Africa it
is imperialism in its colonial and neo-colonial form. Wherever
it appears, its cornerstone is the white ruling class of the United
States of America.
Imperialism is neither invincikle nor invulnerable. As the blows
against it increase, the crisis of imparialism heightens and leads
to new levels of exploitation of Black people in the Western Hemis-
phere, Africa and the rest of the world.

From Statement of Principles

African Liberation Support Cormmittee

Answer Both A & B

A.

Using our understanding of the two compcnents of society (base and
superstructure), discuss the importance of the ALSC position that
"Black people's freedom will only be won through a protracted
struggle against two forces - racism and imperialism. Be specific
about the origins o7 racism and imperialism, and their relationship
to each other.

Waich idecliogical view does the AnT7 rposition flow from?



TO: Students, Freshman Interdisciplinary Program, Fisk University
FR: Professors McWorter and Bailey, Afro-American Studies

RE: The Road Ahead in Modern Culture and Black People

We have deiiberated on your concerns and have come to several
decisions. Let us first state that we commend you on undertaking
criticism, and to some extent, self-criticism, with regards to the
MCBP course. It was a step forward and upward. Many of the barriers
to academic excellence and intellectual productivity which have be-
come an accepted and tolerated part of the Fisk experience, will
easily crumble if subjected to the kind of collective and disciplined
process in which you have been engaged. We trust that you will ex-
tend :-our concerns in a similar fashion to your entire environment.
DARE TO STRUGGLE! DARE TO WIN!

On the availability of materials, we are taking steps to insure
that assigned readings are requested at the campus bookstore, as well
as Timbuktu. We must reiterate our desire to see as much support as
possible given to an institution based in and serving the entire
Black community (loc~lly and nationally). But certainly no one would
insist that supporting Timbuktu hamper your own intellectual develop-
ment, (e.g., if you are unable to buy the requested books). Its pur-
pose is not to hamper but to serve.

In the same vein that some of you stated "this is what we are
paying you for,'" we state that our primary responsibility to you is
to provide you with the best possible introductory training in the
social sciences as related to the lives of Black people. We are not
talking about a kind of education that has been ''passed down from on
high," nor one that we have simply dreamed up, nor one that necessar-
ily is based on your notions of what education should be. But rather
one that is based on a2 scientific analvsis of what education has done
and has not done for Black reople. This involved summing up our own
experiences (re-read McWorter's "Social Science for Black Liberation"),
as well as studying the experiences and writings of other Black peo-
ple (read E. Franklin Frazier, "Failure of the Negro Intellectual,"
Carter G. Woodson, Mis-education of the Negro, Armistead Robison (ed)
Black Studies in the University; and paying strict attention to the
most advanced thinking on how we can increase the contribution of
Black education to Black liberation (re-read the documents prepared
by Black students at Southern University, and materials prepared in
connection with the National Save and Change Black Schools Project).

Of course, our coxception of our responsibilities to you, and to
those who will ook to vou in the future, is subject to the dialecti~
cal process of UNITY-STRUGGLE-UNITY. In other words, starting from
our common irterest in getting the most from our interaction, (not
primarily in terms of your happiness or our having a light work load,
but in terms of productivity and development), we engage in intense
and open discussions of differing views on all subjects, and on the
other end of that process emerge with greater unity around a new con-
ception of the road ahead of us. It is for this reason that we are

MCBP/5



ingrired by the recent discussions we have taken in all your comments
and criticisms, and after a careful assessment of them, have restruc-
tured the course in several ways.

We encourage and challenge you to respond with a qualitatively
higher level of work and a more intense search for truth that you say
will be facilitated by the kind of (quantitative) restructuring you
nave suggested.

rORGE A CORRECT SCIENTIFIC ANZLYTIS! CONTRIBUTE TO THE LIBERATION OF
BLACX PEOPLE!

RECRGANIZATION OF MCBP

1. Required papers will remain 10-15 pages in length. We have reduced
the number of papers; rather than the five papers and the annota-
ted bibliography initially required, assignments will now include:
the annotated bibliography (already completed), three papers, (one
already completed), completion of two research questionnaires, and
work on one group project.

to

In response to the feeling that in our scientific study of the
conditions of Black people in the U.S. and in other parts of the
world we have come to a critical evaluation of the capitalist mode
of production but have not fully discussed alternative modes, we
will devote the last weeks of the semester to a scientific analy-
sis of the socialist mode of production, in theory and as it is
affecting the lives of people in various parts of the world.

Accordingly, the reorganization of class discussions and assign-
ments will be as follows:

CATES WK  TOPIC ASSIGNMENT DUE
Janli4-18 1 The Negro in America: Annotated Biblio. Jan 28
An Overview
Jarn2l-Feb 8 3 Reconstruction Paper Feb 18
Febll-Feb 26 2.5 Rural Life Interview Question Mar 1
Mid-term Exam Feb 28/Mar 1
Spring Vacation Mar 4 - Mar 8
Rural Life Completed Interview Mar 13
Feb27-Mar29 3.5 Urban Life Research Data Mar 20

Rural/Urban Research
Paper Apr 1



Apr 1-Apr 26 4 Socialism/Capitalism Research Paper Apr 22

Political Economy of Socialism:

An Overview

(Readings to be assigned)

USSR, China, Cuba, Africa

(Guinea-Bissau, Tanzania) Group Report Apr 29
(6-8 people working
on aspects of a
particular country)

FINAL EXAMINATION DURING REGULAR EXAM PERIOD.



Re:

Report to Students and Staff of FJP

Problems Raised by Students in Modern Culture

The FIP Faculty has met two (2) timgs, on the qgéstions posed in the

student petition relative to course requirements in Modern Culture and

Black People and the concerns generated by the student représehtatiyes

at our last monthly meeting. At the meeting Wednesday, February 20,

Dr, McWorter, for the instructor§kiﬁ Modern Culture, stated that the

number of papers required in the course would be three:(3).

As a general responses

It seems to be the consensus of the faculty that these requirements

of said course do not conflict with sound academic pursuits and, so far

as they could determ&ne,«seem&torenhancé the goals and'objectiyes of the

overall Program rather than the contrary.

These principles are fully reinforced:

1.

2,

3.

5.

6o

A student has the right to express grievances to his instructor,
the Director, or by any other method so provided,e.g.,the
monthly reports. It is an inalienable right that cannot

be abridged if healthy interaction among the components of

the Program is to be fostered.

These grievances should be investigated in a free, open
inquiry and in the method best dictated by the nature of
the grievance,

Adequate and sound solutions to legitimate and clearly deter-
mined . problems should be pursued within the context

of what the Program aims to do as well as Fisk as a whole.

The results of these deliberations should be made known to
those presenting the grievances as soon as possible.

An instructor (s) has primary responsibility for his course;
but all instructors in the Program have a unified responsi-
bility for the overall success of the Program. If a problem
goes beyond a single course in effect, it becomes the probiem
of the entire Program,

All instructors in FIP should continue to explore further means
of maximizing the intérrelatedness of all courses in the Program,
including joint assignments and the synchronizing of topics

and themes. __

~Next Heeting: Tuesday - 11:30 = English Building 101



For your reactions i{f this statement does not clearly and accurately
reflect the outcome of our deliberations, please inform me or return
this report with your corrections.

Thank you.




W SRATTON A4 TR TMDTDT A s
A DECLARATION AGAINST IMPERIALISMI

Adopted at the National Planning Conference
Pull The Covers Off Imperialism Project
Fisk University Nashville, Tn.
January 11, 1975

Today the world is plunging head long into crisis. The prosperity and world domi-
nation of the USA is being challenged and exposed as the center of an exploiting
imperialist system. Capitalist exploitation shaped the historical experience of Black
people during European colonization and chattel slavery. Today capitalism is in the
stage of monopoly control by international financial institutions and multinational
corporations., Consideration of both of these stages of capitalist exploitation pin-
points the underlying target of the Black liberation movement over the last century of
struggle. Once again it is time for Black intellectuals to speak out--to raise our
voices in a rising chorus that lays bare the true character of US imperialism and unites
our work with the movement for Black liberation.

Imperialism is a dying system that is based on intense economic exploitation,
national and racial oppression, political repression., One of the tools for maintaining
imperialism is cultural domination through control of educational institutions and the
mass media., The development of the world imperialist system has led to a general crisis
affecting all aspects of society, leaving no nation, country, or people free of its v
destructive impact, However, where there is exploitation and oppression there is resis-
tance and struggle, People are fighting for economic security, overall improvement of
their living standards, freedom, justice, and equality which requires a new social order.
This is the trend of world history, and Black people in the USA are no exception.
Countries want independence, naticns want liberation and people want revolution,

As the USA moves toward the Bicentennial celebration sf its existence it is the
historical responsibility of Black intellectuals to prevent distortions, lies and
deception by exposing US imperialism. Over 100 years ago (on July &4, 1852 in Rochester,
New York) Frederick Douglass set the pace when he clearly exposed "the great sin and
shame of America":

"What to the American slavs is your Fourth ly? I answer, 2 day that
reveals to him mere than all cther days of the y the gross injustice and
cruelity to which he ig the constant vickim, To your calchbration is o
sham; your boasted liberty an unholy license; v enunciation of tryants,
brass-fronted impudence; vour shouts of literty and equality, hollow mocksry;

your prayers and hymns; yocur sermons and thanksgivings, with all your reli-
gious parade and solemnity, are to him mere bombast, fraud, deception, impiety,
and hypoerisy--a thin veil to cover up crimes which would disgrace a naticn

of savages. There is not a nation of the earth guilty of practices more shock-
ing and bloody than are the people of these United States at this very hour,"

The exposure and defeat of the ''revoiting barbarity and shameless hypocrisy" of US
imperialism in all its forms must be adopted today as the main objective of the his-
torical task of Black intellectuals.

The ecconcmic crisis of the world capitalist system is intemsifying, and adds up to
an all-sided attack on the living standards of the people in the USA, especially the
working class and oppressed peoples--Blacks, Puarto Ricans, Chicanos, Asians, and
Native Americans. Our task is to expose the essence of this crisis by demonstrating
who benefits from imperialism and who is exploited by imperialism--how and why, and
how all the reforms now under discussion have historically failed, such as during the
Great Depression, to be more than short term measures that deal with symptoms of the
economic crisis and not its fundamental cause. .



mental cause., The current inefiectiveness of these reforms, such as during the Great
Depression, characterized this problem.

One of the main manifestations of the world character of imperialism is the strive
ing of the US ruling class for hegemony in every re~ion of the world. The US govern-
ment and corporations, aided by the foundations, universities and mass media, have ex-
tended to all cornars of the globe sc that the sun never sets on US imperialism, But
Just as when that description was applied to the British empire and was ended by the
forces of national libexation after WWII, so the forces of libteration and revolution
are bringing down US imperialism as demonstrated by the victorious war won by the
heroic Vietnamese people and the defeat of US-backed Portuguese Colonialism in Africa.
Our. struggles in the USA have also been blows against imperialism, like the struggle
at Attica, the Oneita .Textile strike and the struggle at Wounded Knee. A key role of
Black intellectuals, literally located within the belly of US monopoly capitalism,. is
to turn the character of US imperialism inside out, pulling off the covers that conceal
it, and attackingit on its ideoleogical front,

&s the black liberation movement spreads and reflects the revolutionary aspirations
of the masses of Black psople, there also develops a great need for black intellectuals
to become politically relevant. This .is a crucial mandate for-all students, teachers,
Journalists, professionals, artists, and writers. But a Black intellectual cannot be
defined simply by an occupational roie or by formal educatior., GHlack intellectuals who
will make meaningful contributions to the fight apgainst imperialism are people who have
developed adecuate theoretical ckill grounded 1in a critical social analysis of the
oppression.of Black peopie and of US imnerialibm; are able to sum up the concrete con-
ditions of a ;L_Qlem by discavering o the logical ggttern and main aspects of the bl
inteorate 2 this sumrition writh agtablished repo! iaticgaxy thccretica" princ&aleo, aad
‘creativelx spply the lossons learned to comtribute to solving the problems that Black
peorle face and which exist for the entive SOCleLYo Exampies of this commitment include
WEB DuBois, Langstcn Kaghes, Paul Robeson, Malcolm ¥, and Oliver Coix,

" Moreover, our theory must not only be rooted in a scientific approach to understand.
ing the complex nature of US society, and the historical cavelopment of US imperialism,
but also in a commitment to use such theory as a weapon ir the struggle against imperi-

- alism, This “ncludes rafuting the thtoriss of racial inferiority aelng put  forward by
professors in major U: universities, the intellectual ﬁvs*ificationa for anti-pecple pro-
grams constituting “benien neglect”. and the educational nrograms that slow dowm the
intellectual advaacerents of the masses of people.

. Therefore, we Biack intellectuals wust organize ourselves and forge unity around
the historical conditicn of tae people, and around the intellectual, morax, and political
imperatives fcr our work: ‘

WE DECLARE that a primary task of Black intellectuals today is to study the
character and historical development of US imperialism, especially its impact
on Black people, and to promote this study throughocut schools, publzcations,
conferences, and organizations; .

WE DECLARE that the main objective of our study must be to expose the essence of
tmperialism and provide the intellectual tools necessary for ccmbating every
imperialist assault on the pecple;

WE DECLARE that our immediate goal is to establish a new unity between Black
intellectuals and the Black liberation movement in which intellectuals funetion.
to serve ths interests of the people with humility based on compassion, strength,
based on science, and a revolutionary optimism that the people will triumph over
all enemies and prosper.

FURTHER THE ANALYSIS.THROUGH STUDY AND HEIGHTEN THE CONTRADICTIONS THROUGH STRUGGLEIl



Black Intellectuals and Black Liberation
Abdul Alkalimat

Excerpt From Speech at The Planning Conference of
The Pull The Covers Off Imperialism Project (January 1975)

Brothers and Sisters!

Let me extend my personal welcome and greetings to all of you who
have come from far and near to this planning conference for the 1975 Year
to Pull the Covers off Imperialism-project. As Black intellectuals, we
have come together to consider some substantive issues facing Black people
and to explore ways of re-orienting our work to make a more solid and rele~
vant contribution to the liberation struggle.

Our task is to help add some clarity and direction to the relatiomship
of Black intellectuals and the Black liberation movement. SO I will briefly

speak to four questions:

1. Who are the New Black intellectuals?
2. What are the main theoretical questions?
3. How do black intellectuals ralate to Black pecple?

4. When and where can Black intellectuals serve the Black
liberation movement?

*
*
%
b



Now lets look more closely at five specific activities to take up

some concrete courses of action.

A. Academic Programs-Black Studies Programs. Some people are totally

committed to these programs while others are totally against them. Both of
these extremes are one-sided and don't take into consideration the dual
character of Black Studies. The negative aspect is that the tendency is
for these programs--like all others. in the university--to degenerate into
non-essential activities--non-essential to the liberation of Black people.
The positive aspect is that for those programs that have survived to this
point there is still the possibiiity to breathe the life of the liberation
struggle into them. Consider the Declaration Against Imperialism as a
position paper to provide (along with other material) the basis for organ-
izing a program. Whether overtly or covertly a program not against imper-
iglism will end up with it. Can we not oppose Gulf Oil in Angola--NO, We
must oppose it! And if we fight against U.S. corporations exploiting the
African people what about the masses in this country.

A leading academic apologist for the ruling class, Robert K. Merton,
writing sort of an obituary for Black studies, "Insiders and Outsiders,"
challenged the partisan character of its spokespersons. Now what oppressed
people in their right minds would not use science for liberation. He makes
a fool of himself really. Its just that not all of us realize how and in
what ways we can move against what he is saying and the interests he repre-
sents.

- We are proposing that we initiate a campaign to place imperialism

on all of our agendas and use this concept as an organizing tool for all



programs. What a difference it would make if when we took students to
Africa they were going not only to search out their ancestral past and
celebrate the cultural survivals of traditiomal Africa, but to investigate
the contemporary manifestations in Africa of the same imperialism they face
at héme. What a difference it would make if all sociology, political science,
art, drama, and damn near everything else (like the social development

and use of the hard science iike physics, chemistry and biology) was always
put into its historical context and examined as part of our overall design
to get a fix on imperialism and how to defeat it. I suggest that the design
of university programs in countries like China, Tanzania, and Cuba could
offer a lot on this score.

Moreover, all of our programs must strive-to sink deep roots in our

repsective communities. This means we must turn our focus to ow immediate
surroundings and pull the covers off the local manifestations of imperial-
ism. Black Studies in Detroit should have an auto concentration, in
Greensboro a textile project, in New Orleans a petroleum, chemicals and
shipping focus. After all, whatever are the dominant forces that shape

the lives of Black people must be our concern.

Moreover, once we have developed some know ledge from our research
then we shauld take it to Black people involved in this area and check its
validity, its relevance, and its usefulness. The masses of people normally
have more knowledge about what their lives are involved in .than students do
who study for four or more years about that same sector of society. What

does that tell us? It tells us to open up the doors and let the wisdom

of the masses of people come in. We have often been asked who teaches the

teachers, or who grades the graders--well, for Black intellectuals the



answer is clear. The masses of Black people do! We must believe this and
implement programs designed to facilitate it or we will undoubtedly fall
into the swamp of run-of-the-mill academia and end up grading ourselves

never knowing whether it makes any difference at all.

B. Courses. Now one major problem for us is the area of curriculum
development. We have no model courses that reflect the basic theoretical
concepts and contrete information all.informed Black people should know about.
We have popularized no list of classics of Black social analysis. We have
no basic questions for which we as a rather cosmopolitan progressive group
of Blacks can give substantially the same answer.

This has to stop. The textbook companies lure some of us to put out
rather hum-drum readers and texts--or get their own staff to do it--and
pretty much control what it is that people study. For a moment, think
about the innovation of ''general education' in higher education built around
courses, called Humanities 101, Western Civilization and Fine Arts. These
courses were developed at the University of Chicago and Columbia, then
popularized throughout the country. We have to take this situation into
our own héﬁds and develop at least a two-semester course presenting a basic
approach to the scientific study of Black people, What a difference it
would make if 20 or 50 or 100 schools were using substantially the same
course as an Introduction to Afro American Studies. Indeed, why should the
students at Atlanta University, Cornell, Wayne State, and Stanford be im-
mersed in creativity while the masses of students in the community colleges
and state schools generally struggle to make do. Are we saying that money
controls it all? Or can we unite around this task, this pressing need for

a relevant Black education focused on imperialism with the goal of freedom



and liberation?

C. Research. Since many of us have done or are doing college work,

even graduate school work, we surely recall the mechanical and often irrele-
vant .research topics that can take up one's time to get a BA, MA or Ph.D.
Our research must be on such topics that help to pull the covers off imper-

ialism. In the Declaration Against Imperialism we say:

'"We Declare that the main task of Black intellectuals
today is to study the character and historical develop-
ment of U.S. imperialism, especially its impact on
Black people, and to promote this study throughout
schools, publications, conferences, and organizations.

"We Declare that the main objective of our study must
be to expose the essence of imperialism and provide
the intellectual tools necessary for combatting every
assault on the people."

Check out all research being done and put it to the test of our Declaration.
Check its wvalidity and relevance with the masses of people. Check its scien-
tific character with other scientists committed to the liberation of Black

people.

D. Publications. The main problem here is our intellectual

productivity. But with the previous comments that aspect has been covered.
Specifically on the journals several simple and well known points need to
be made:

1, The burning questions facing Black people must appear in
our publications and special effort should be made to get this done. Today
we face the Boston busing crisis, the changing racial composition of the
armed forces, the soaring unemployment rates, the new style academic racists

of the Jensen and Shockley type, the crisis of Black colleges, and many

other issues.



2., On major questions there are different positions that need
to be placed side by side in debate.

3. Older Black people need to be interviewed to recover personal
histgries not generally known--our recent losses include Oliver Cox, Cyril
Brigés, Alexander Z. Loobey (noted Nashville based Civil Rights lawyer)

and countless others who have taken with them many lessons we need to learn,

Special creditineeds to be given to the African World and the
Black Scholar for their consistent high quality and relevancy. The question
becomes, how many of us read these publications regularly, write articles
or critique those that we read, and how many of us use them in our classes
and urge our students to read them.
‘ Go back and examine Phylon under DuBois' editorship or the

Journal of Negro History under Woodson and you'll find all the research and

debate of the day. But now many older journals are mere shadows of their
former selves. Our generation has developed its own journals-the.question
is whether we have the commitment to do what is necessary to make them
survive, and truly serve the people.

E. Organizations and Conferences. The key question here is

that whenever Black people come together there are but two major questions--
what is the past or present state of our exploitation and oppression?

What moves have been, are, or can be made to fundamentally change that and
lead to liberation and freedom? Moreover, each gathering should involve sharp
debate over different points of view. Too long have we been hampered and

held back by our liberal attitutes amd the line of all unity and no struggle.



The symposium on imperialism at the last African Heritage Studies Associa-
tion meeting in New York (April 1974) and the May 1974 African Liberation
Support Committee conference in Washington, D.C.; are outstanding examples
of conferences that have reflected a correct approach and moved many of us
to do more serious study, and advance our theoretical work to a much higher
level.

The second point here is the need to make great efforts to
open our conferences to the masses of people. At this éonference we have
a few trade unionists, political activists, rank and file workers, and
community activists=--not nearly enough, but its a start. How can we have
a session on Black labor without the participation of workers? On higher
education without students? On community problems without the people who
actually experience the problems on a day-to-day basis.

This leads us to our last question:

4. When and where can Black intellectuals serve the Black libera-
tion movement?

Today the Black liberation movement is also in crisis, but the
situation is excellent. The crisis reflects the degeneration of the cultural
nationalist organizations, the floundering of the traditional organizations,
the growing fear of surveillance by intelligence agencies, and the brutal
repression of the Attica murderer (grandson of the Rockefeller who ordered
the slaughter of the miners in Ludlow, Colorado). Today the inflation,
unemployment and general economic insecurity represent heightened attacks on
the living standards of the masses of people.

But where there is repression there will be resistance, The

spontaneous struggles of the masses go on everyday, throughout this country



in plants, schools, and communities. Small organizations of a new type are
emerging, a new movement is taking shape.

A. The first task is to work hand in hand with the movement where
we are. Staff unions, students, etc., must be given full support, coopera-
tion; use of facilities, and most of all encouragement ani endorsement. A
second point is to take up questions that are réised by the struggle and
conduct a scientific investigation that provides- the data and analysis re-
quired to prove the case. The people are not afraid of the truth, buﬁ the
barons ¢f imperialism must be.

B. In general, Black intellectuals have the same general
responsibility as everyone else--to get involved in the movement now, wherever
you are. But as intellectuals we must:

1. be historians of the movement;

2, be alert and fight every ideological assault on the movement;

3. be students to the experience of the masses, and teachers of

whatever theory, historical and political knowledge we have
gained.

In sum, our Declaration Against Imperialism is clear on this point:

"Wa Declare that our goal is to establish a new unity
between Black intellectuals and the Black liberation
movement in which intellectuals function to serve the
interests of the people with humility based on compassion,
strength based on science and revolutionary optimism

that the people will triumph over all enemies and prosper.”

I have tried to spell out in broad sweeping strokes my understand-
ing of some of the basic issues facing Black intellectuals and make concrete
suggestions on how to proceed from this point. Hopefully, now and in all

the workshops we can continue this discussion.
FURTHER THE ANALYSIS THROUGH STUDY! HEIGHTEN THE CONTRADICTION THROUGH

STRUGGLE TOWARDS VICTORY FOR OUR PEOPLE!



Dr. Corter G. Woodson, noted Black his- A
torian, set aside the second week of Feb-

- fuary in commemoration of the February
13th birthday of Frederick Douglass.
Peoples College as q part of a nationg|
movement desires to qcti vely con tinye
Cr. Vloodson's work, in @ way consistent
with the progress of our people:

's

FROM NEGRO T0

WE HAVE K
OUR SELF AWARENESS AND
DEVELOPED A POSITIVE

IDENTITY OF SELF AFFIR-
MATION

FROM HISTORY TO

WE HAVE MOVED FROM USING ;
HISTORY FOR AWARENESS TO P
USING KNOWLEDGE TO CON-
CRETELY PLAN AND STRUGGLE

- FOR OUR LIBERATION.

FROM WEEK TO

MONTH

OUR COMMITMENT HAS GROWN
TILL WE SYMBOLICALLY HAVE
CHANGED FROM 1/52 OF QUR
TIME 70 1/12 OF OUR TIME.
WE MUST ‘SEIZE THE TIME.'

Y T . N . i
For odditional information write: ‘

PEOPLES
COLLEGE

PEOPLES COLLEG
P.0. Box 5747
Nashville, Tn. 37208

3

BLACK ©

EVOLUTIONIZED @

LIBERATION

N POL_ITICAL PRISONERS

s

Pfeparation for a
SPRING OFFENSIVE

which is:

2w REVITALIZATION OF OuRr
STRUGGLE AGAINST RACISM
AND COLONIAL EXPLOITATION

P

|

SUPPORT FOR

13,

e

SUPPORT FOR PEACE

WITH JUSTICE IN PALESTINE,
SOUTHERN AFRICA,

VIETNAM AND CHILE

THE STUDY OF OUR PEOPLES
STRUGGLES

“5¥ THE CELEBRATIONS OF
* OUR HEROES AND CULTURE




Lo

WE

NEED
BLACK
LIBERATION
MONTH?

Brother Malcolm X gave a -
basic answer(June 28,1964):
"When we send ocur children -
to school in this country |
they learn nothing about us -
other than that we used to
be cotton-pickers. -Every
little child going to
school thinks his ‘grand-
father was a cottonpicker.
Why, your grandfather was
Nat Turner;your grandfather
was Toussaint L'Ouverture ;
"your grandfather was Hanni-
bal. Your grandfather was
some of the greatest Black
people who walked on this
earth. It wags your grand -
fathers hands who forged
civilization and it was
your grandmothers hands who
rocked the cradle of civil-
ization. But the textbooks
tell our children nothing
about the great contribut-
ions of Afro-Americans to
the growth and development
of this country."”

you know the
great heroes mentioned by
Malcolm? Nat Turner, Tous-
saint L'Ouverture, Hannibal)

(Quiz? Do

RESPECT YOURSELF.

BY
KNOWING
YOUR
HISTORY.

4

¢ In 1970, the Tennessee General Assembly
passed a law stating that all school dis—
tricts should expose their students to Black
history and the contributions of Black people
to me J.S. and to the world,

s Understanding the history of Black people
in Nashville, in the U.S., in Atrica, in the
Caribbean, in the world, is an important step
in the pursuit of the full and correct know!—
edge that will help us in building selfrespect
and a better society.

Suggested reading for
BLACK LIBERATION MONTH

THE CHOICE: The issue of Black survival in
America

by SAMUEL F. YETTE

BLACK BOURGEOISIE
by E.FRANKLIN FRAZIER

BLACK RAGE
by W.H. GRIER and P.M. COBBS

CAPITALISM AND SLAVERY
by ERIC WILLIAMS

THE MYTH OF BLACK CAPITALISM
by EARL OFAR!

THE NEGRO CHURCH IN AMERICA
by E.FRANKLIN FRAZIER

AFRICA MUST UNITE
by KWAME NKRUMAH

HOW EUROPE UNDERDEVELOPED AFRICA
by WALTER RODNEY

.

AVAILABLE AT % :
TIMBUKTU Ytrkres
1821 JEFFERSON ST. o NASHVILLE, TN,
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REPORT FROM THE NATIONAL PLANNING CONFERENCE
1975 Year to Pull The Covers Off Imperialism Project

(

BLACK INTELLECTUALS OPPOSE IMPERIALISM!  PLAN YEAR LONG PROJECT!

‘A meeting of Black inteilectuals--teachers, students, workers, Jjournalists,
professionals, movement activists from acrnss the US.--have declared themselves
firmly against US imperialism. They met at the National Pianning Conference of
the Year -to Pull the Covers OFf Imperialism Project at Fisk University, Nashville,
Tn., January-10-12, 1975. :

The conference unanimously adopted “"A DECLARATION AGAINST IMPERIALISM" which
stated: "The exposure and defeat of the revolting and shameless hypocrisy of US
Imperialism in all its forms must be adopted as the main objective of the historical
. task of Black intellectuals." The Declaration emphasized this task "to prevent
distortions, lies and deception by exposing US imperialism"in view -of the upcoming
‘USA Bicentenniel Celebration. The Declaration Against Imperialism will be published,
circulated, discussed, and endorsed by many organizations, publications, and indi-
viduals in the Black liberation movement. Y

Participants in the conference came from California, ueorgia, Florida, IMinois,
Massachusetts, Michigan, ilew York, North Carolina, P:nr.ylvania, Ternessee, and
- Texas. Among the colleges and universities represented were Atlanta University,
Cornell, Fisk, Meharry, North Carolina Central, North Carolina A&T, Northern I1linois
University, Spelman, Stanford, State Uriversity of New York (Albany and 01d Westbery)

Tennessee State, and Wayne Statz University.

Confererce participants representasd many organizations: February First Movement,
Black Economic Research Center, African Informzticn Service, Association of Black
Psychologists, African Heritage Studies Association, Navional Conference of Black
Political Scientists, African Liberation Suppert. Committee, A. Phillip Randolph Insti-
tute, African Association:for Black Studies, and the Asscciation for the Study of Be-
havioral Sciences. ‘Journalists from The African World, The Black Scholar, the Review
of Black Political fconomy, Mational Black “a¥work, and the 3%, Petersburg Times also
attended the Conferonce.

The National Planning Conference for the Year to Pull the Covers Off Imperialism
opened with a s2ssion on "GSlack Intellectuals and the Black Libaration Movement: His-
torical and Contemporary Perspectives." Talks were given by St. Clair Drake of Stan-
- Tord University and Abdul Aikeiimat of Peopies College and Fisk University. The .
workshop speakers were Robert Allen of the Black Scholar on "“National Liberation Move-
ments", Ebon Dooley of Atlanta on "Socialism", and Ernie Mkalimoto.of the University
of Massachusetts on "Imperialism and Black People." Responding to the workshop pre-
sentations were S.E. Andorson of S.U.N.Y. (01d Westbury), Ron Bailey of Peoples College
- and Alex Willingham of Atlanta University. Workshep moderators included Ayanna of
Local 19-A, DWA, Dorothy Stewart of Tennessee State University, and Lucius Outlaw of
Fisk University.

Participants on the panel during the general discussicn on the Declaration Against
Imperialism dealing with how it could be strengthened and how it could become a generaj
call to Black inteliectuals to become active in study and struggle against imperialism
were: James Turner of Cornell University and ths African Heritage Studies-Association,
Shelby Smith and Malcolm Suber of Atlanta University, and Robert Newbu of Wayne State
University. Robert Browne of the Review of Black Political:Economy, Jerry Walker of
the African World, and Robert Allen of Black Scholar spoke on the rale of their publi-




cations in the Black liberation movement and how they could support the conference
in their on-going work.

The final talk was given by Bill Epton of New York, who spcke ‘ch "The Role of
the Black Intellectual in Struggle: An ‘Activist's View." Eften’sumiid up the
lessons of 25 years of practical .experience in the struggles, discussed the major
political errors made by Black intellectuals, and how Black intellectlials sliould
integrate with the masses to better serve the ‘people in today's struggle against
US imperialism.

. The summing-up session was a spirited discussion of the Néﬁionaiﬁp1anning Clin=
ference and practical steps to implement the &évieral .program:of the ¥ZAR TO PULL ¥HE
COVERS OFF IMPERIALISM. As an immediate expression of the kihd ‘of ‘ctncrete suppg?t
that can be undertaken to expose how US imperialism is escalating its policies of
exploitation and oppression around the world, the National Planring Conferénce atnptéil
the following resolution in connection with the study topic "US Impéetialism in-Africae

Proposed statement in support of Black Schelar ‘Piéss ‘Cenfarenck (1/13/75) di=
manding Congressional investigation of ‘the Kissinger iemo cn Soirthern Afriék
(NSSM39) published in December, 1974 Black -Scholar) :

We, the members of the National Plduning Confersnce of the ear 'to Pull the
Covers Off Imperialism Project, fully suppert the just demand fgr -a fyll-sceie
Congressional investigation of NSSM39, and we urige the Céngrass¥anal Black
Caucus to take on its particular responsibility to determine to 'fthat eXtent
US and UN sancticns have been viclatad by implementing optidrs h this memo-

We believe that Optiion Two, reportedly-adopted & policy by the ‘US governmerit
in 1970, represents an increase in US econcmic and political support for un-
democratic and racist regimes in Southern Africa, while at the same time,
-undermining the just struggle for democratic rignts and self-determination t
the Black populations of the region. We believe this insidicus policy is
abhorrent to Black Americans, to the American people in general, and to the
international comnunity. '

We beliave further that international devalonments cinca 1970 have led the

US government to consider--and possibly implement--even more extreme measur®s

to expand US political and economiz exploitation in Africa, to the detriment of -
the majority population, the Black people of Africa.

Consequently, we join in calling upon all progressive individuals and organt¥za-
tions to take up this demand for a Congressional investigation of the NSSM3S
and for a full exposure of present US policy in-Africa.



: 1975 GENERAL PROGRAM
YEAR TO PULL THE COVERS OFF IMPERIALISM PROJECT

In the coming year we are committed to raising Black lntellectual work to a
new high. This must involve not only the 1,5 mi1lion included in the social strata
of Black intellectuals (teachers, students, writers, professionals, etc.) but in-
creasing numbers of working class people who rise abovevtheir miserable circumstance
and struggle to achieve class consciousness based on scientific study. Our goal is
to use scientific'theory as a~weapon in the struggle to liberate our people.

Nekhope the practical outcome of this conference 1nvo]ves several key areas of
our wor

1. Development of model anti-imperialist study outlines (e. g. for use as col-
i1ege course outlines) in the area of:

A. Introduction to Black Studies

B. Political Economy of Black people

C. The Arts and Humanities of Black Peopte
D. 20th Century Black liberation struggle

2. Support for the Declaration Against Imperialism

A, Reprinting and distributing it wharever and whenever possibie;
B. Obtaining endorsements from organizations, publications and individuals;
C. Using it as the basis for planning pregrams and activities.

3. Reorientation of Our Work Style:

A. Research and dissertation topics related to 1mper1a1ism and Black
people; ‘

Involvement in the Black Tiberatiun movemenz ,
Suppert for the strugg]es of working reople, and naticnal liberation
strunggles; - ' . '
D. Support-for the rising anti-imperialist student movement.

[qpiRwe]

In addition, there are now organizing committees being formed to conclude .plans .
for regional conferences in iew York, Wasnington D.C., Atlanta, Detroit, and Northern

- California. These regional conferences are planned to bring together students, teach-

ers,. artists, writers, and political activists for seriocus consultation. Also, the
Project will be present1ng papers and distributing the Declaration at other confer-
ences in Ohio, North Carolina, Tennessee, Massachusetts, New Jersey, New York, Michi-
gan, D.C., and Georgia. Interested persons should write for additional 1nformat1on

.The Declaration Against Imperialism is available in-bulk for $5 00 per 100 in an
attractive brochure suitable for framing, posting, and distribution through organiza-
tional mailing 1ists. The conference proceedings will be published in the Black
Scholar and African World newspaper and will be available soon in pamphlet form. .




1975: The Year To Pull The Covers Off Imperialism

January 31, 1975
Brothers and Sisters:

. The National Planning Conference for the Year to Pull the Covers Off Imperialism
Project fully supported the development of study guides as another step in our over-
all efforts "to study the character and historical development of U.S. Imperialism,
especially its impact on Black people, and to promote this study throughout schools,
publications, conferences and organizations,” (from the Declaration Against Imperial-
ism; see February issue of Black Scholar). Five anti-imperialist study guides will
be developed initially:

Introduction to Black Studies

Political ‘Economy of Black People

Black Culture and Black Liberation

The 20th Century Black Liberation Movement
U.S. Imperialism in Africa.

[Sa IR~ VSIS o)
« s e e e

To implement this decision, we are organizing to develop and circulate the five study
guides for review and discussion by April 1, 1975. This important task will require
the fullest cooperation of all of us who are committed to the "Declaration Against
Imperialism" and to carrying out the mandates of the National Planning Conference.

The following procedures have been initiated:

1. Immediately (no Tlater than February 15) send copies of any study guides,
course syllabi, reading 1ists, research papers, and anything else related to the five
study guide topics to the National Coordinating Committee.

2. Contact colleagues in your department, in your school, and elsewhere and
encourage them to forward the same material. This is a partial mailing to all areas
so please circulate copies of this letter to people you know are interested.

3. If possible, prepare a draft of a study guide (see outline on other side)
or prepare a statement outlining questions and concerns you think should be covered
in any of the five anti-imoerialist study guides for Black people (DEADLINE: 3/1/75)

4. A1l materials compiled will be the basis for a draft proposal for each
study guide that will be reviewed and revised by a national editorial committee.

5. Beginning in April, all study guides will be widely disseminated through
Black publications and discussed at.several conferences to involve more people in
- improving the study guides and using them in planning courses and study groups during
the remainder of 1975.

The National Planning Conference also stressed the need for regional conferences.
Proposals for these conferences which have resulted from summations of the planning
conference and further discussions with regional participants will socn be finalized
and circulated.

ke hope that all of us have moved to spread the word about the Year to Pull The
Covers Off Imperialism and to use the "Declaration Against Imperialism” in our on-
going work. Here, we have found it useful to have students read and discuss the
Declaration and write short essays relating the Declaration to their own experiences
and the courses they are studying. We look to hear of your efforts and to have your
input on the study guides.

FURTHER THE ANALYSIS THROUGH STUDY AND HEIGHTEN THE CONTRADICTIONS THROUGH STRUGGLE!

National Coordinating Committee
P.0. Box 5747 Nashville, Tn. 37208
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SPECTUS FOR ANTI-IMPERIALIST STUDY GUIDES

s a nodel to be used for co]]ege'courses and study groups.

Introduction to Black Studies
Political Econemy of Black People
Black Culture and Black Liberation
20th Century Black Liberation Movement
US Imperialism in Africa.

Page

se of study guide--to be written using the Declaration Against
jalism as a framework

ne of Content

Main Topics (with suggested time allocation for each topic)
2-3 paragraphs to serve as introduction and summation of each
topic

Required readings for each topic (about 75-100 pages per week
as a guide)

ementary readings: for each topic 10-15 of the most important
ngs with 3-5 sentence annotations for each reading

es of additional information: T1list of relevant pub11cat1ons

information centers, etc., their addressed, prices, etc.

A course C
fully used
quest It

alled "Modern Culture and Black People" which has been success- °
at Fisk Un1vers1ty for almost two years is available upon re-
is not complete in terms of the above and is being revised, but:

it is a useful beginning.

s



UNE DOLLAR

Peoples College Press
P. O Box 5747
Nashville. Tenn. 37208

———

i
!
.
¥
'
i
|
t
N_

INTRO-BROWN

. .
R 4 “l
J S b :

Feudalism qq*cm Underdevelopment Bureaucracy Capitali:
mxc_ atigeow gerialism Industrialization
Acal Economy Technology Urban.
al Commerce Freedman Indus
ghn  Middle Passage Seasoning
Bolts Triangular Trade Bour-
:tariat Migration Petty Bourd
¥ Role Stratification Tenancy
0od Brotherhood Black nmuﬁam_ﬁmL
Double ccﬁk Dollar mno:oa*n Nation

>mn_s‘_m~_o=
Mass Culture
: uocﬂooo_m Demo-

@ality Integratic
iction Sit-in

ational Libera-
f-Determination

.ca ﬁn_o:ka Hationalism xm<o_:n.o=m1k Nationalism White

)
S




| VR,

INTRODUCTION
10

AFRO-AMERICAN
STUDIES

A COURSE QUTLINE - GUIDE FOR STUDY GROUPS

1975




This is a prelimfnary draft of Introduction
to Afro-American Studies. We welcome your
criticisms toward improvement of this draft.
The final course outline will be available
July 1, 1975,

Copyright Peoples College Press, 1975

This outline was developed by the National
Conmittee of Correspondence of the Pull the
Covers Off Imperialism (PCOI) Project. It
is based on a course developed at Fisk Uni-
versity, 1973-75. This document is not to
be quoted or reproduced (mimeographed,
xeroxed, etc.) without first contacting the
PCOI Project. This project is designed as
a collective effort with central coordina-
tion and summation.

Additional copies are available from:

Peoples College Press
P.0. Box 5747
Nashville, Tn. 37208
U.S.A.

PREFACE

INTRODUCTION TO AFRO-AMERICAN STUDIES
TABLE OF CONTENTS

" HETHODOLOGY: ACADEMIC AND STUDY GROUP

SURVEY OF THE AFRO-AMERICAM EXPERIEMNCE

PART - 1.
1. HWhat 1s Afro-American Studies?
2. How did Africa develop before the Europeans came?
3. How do we cefine the modern period of history?
4. What was the triple character of African Slavery?
5. What is the social structure of Afro-Amerfcan peo-
ple in the USA?
1
6. Can the masses of Black people get "a piece of the
American Pie" by "pulling ourselves up by our own
bootstraps™?
7. What kind of political power do Black people have
in the USA?
8.  Why has reliqion been so strong in the Black com-
munity?
9. Has education worked for Black people?
; 10.  What is the soctal role of Black mhm.mum.nc~n=1m~
/ 11.  What were the mass mnﬂ:w les of Afro-American peo-
A ple during the 1960%s all about?
: 1
i
L | e [ X



12.
13.

14.

PART II:

RESOQURCES:

What are the basic ideas of nationalism?

what 1s the historical development of the fdeology
of racism?

How is the Black liberation movement related to

What program will lead to fundamental improvement
in the social and economic conditions of the masses
of Black people?

FOUNDATIONS OF BLACK SOCIAL THOUGHT

1. On The Reconstruction Era and the Struggle for
Democracy

2. On The Changing Social Forms of the Black Ex-
perience--from Rural to Urban Life

3.  On the Class Structure of Black People--Pro-
letariat, Petty Bourgeoisie, and Bourgeoisie

4. On The Changing Character of Black Leadership--
Booker T. Washington and Malcolm X.

PUBLICATIONS AND RESEARCH CENTERS

it

This course outline--study guide is designed to provide
a systematic and scientific introduction to the historica)
and current experiences of Afro-American people. It is in-
tended for use as a year-long academic course and/or as a
guide for an independent study clircle. :

Afro-American Studies has a long history, though in the
last decade 1t has achieved wide popularity through the strug-
gle of Black students and teachers fighting Lo make their
curriculum relevant to the needs of Black penple. One aspect
of this struggle has been to restructure all courses to give
a more comprehensive and correct view of Black people in the
1ife of the USA and the world. Another aspect has been to
structure special courses that sum up tho main features of
the historTcal and cuirent experiences of Afro-American peo-
ple. The aim of this outline--study guide is to sum up the
macy experimental courses and to standardize an introductory
college course in Afro-American Studies for universal adoption.

As in any Tield of study, there §s an accumulated body
of knowledge that a'll students of Afro-American Studies must
familiarize themselves with, So this outline--study guide is
organized into two parts: (1) an extensive survey of major
questions, concepts, and research; and (2) an intensive exami-
nation of several classics of Black social analysis. The
basic purpose of this course of study is to cover the entire
field on a genaral basis, and then examine several classical
viorks by Black schotars ‘that are key building blocks in the
on-going accumulation of knowledge about Afro-American people.

This course of study will not answer all of the questions
that a person will have about Afro-American people. It will
ansver some basic ones, But more importantly, this course
outline--study guide will help those who undertake it to more
sharply formulate the key questions and direct you to how and
vhere to get the answers. lastly, everyone must recognize
that it is possible to get out of this study only as much as
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the time and effort put into it. This requires a critical 3
approach to reading the required material {and as much sup- :
plementary material as possibie), participation in class/ :

Negro Digest, {Mow Black Yorld), "Toward the Black Uni-
versTty", 3 special issues, (March 1968, 1969, 1970).

study group discussfon (based on the principle "no investi- . ] :

nw~+w=w :ocﬂ*c:e to speak”), and in sw_nﬁsm mmcmqm ﬂcmmna 4. Joyce Ladner, The Death of White Socinlogy, (1973)

on one's own ability to use the concepts to interpret the : .

material studied). «qzm key to dmm1=a“m is in using the be- > ““MMMWma Robinson, Black Studies in the University,
Viefs one starts with to systematically criticize all new : .

material. Only then can one veally find out if the new. METHOUOLOGY

knowledge is better, more accurate, and therefore must be - me——

believed in place of the old inadequate beliefs. This {ntroduction to Afro-American Studies is designed

for use 1n academic courses and by study grouwps. Moreover,
it can be useful for those being exposed to this material

READINGS: General Reference _ for the first time, or as a context for more advanced work
. that would include much of the supplementary reading material.
1. Herbert Aptheker, A Documentary History of the fiegro These comnents on methodoloygy describe the academic and the
People In the United Statos, (1951) 2 Volumes study group approach.
2. Mi'liam Z. Foster, Negro People in American History, Academic Course
(1554) . ,
7 Purposes of the Course
3. E. franklin Frazier, The Meq.o in the United States, - |
(1957) 1. To challenge every student to be a serious inteliectual,
(knowledgeable about her/himself and the society she/he
1. lLanoston Mughes, A Pictorial History of the flegro in . lives in, committed to making the world a hetter place
the United Stetes, (1968) A to live in).
5. s ilcPherson, et. al., Blacks in America: Biblic- 2. To study the development of modern society and culture,
araphiced Essays, (1571) and the role Black people have played in it.
On The f1ca of Black Studias 3. To investigate afd discuss the historical origins and

development of the Afro-American people in the USA today.

1. 2k Scholar, special issue on "Black Education: The
Futirve of Black Studies" (September, 1974); espescially ) 4. To systematically examine the development, basis, and
Allea, Poussaint, 1eClendon and Peoples Cdllege. make-up of several important social institutions in the
: Black comnunity.
2.  Ronald Bailey. "Black Studies in Historical Perspec- )
tive", Journal of Social Issues, (1973) 5. To explore the relevancy of varfous ideologies concern-

ing the social oppression, political repression, and
economic exploitation of Black people (past, present,
and future).
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Requirements

t.

Class attendance.

Take good class notes.

Reading required materials.
Full participation in class discussions.

Write a short paper (2-3 typed double-spaced pages},
every week, and turn it in on time, the beginning of
the first class period of each week. The papers are

to be a summation of each week's topic.

Class Sessions

1.

The student should be allowed to ask questions at the
beginning of each class session.

If necessary, sieeping students should be awakened,
those without paper and pencil should be given some,
and a1l disruption stopped immediately.

The teacher should freely use current examples and write
new terms, names and dates on the blackboard.

The class session should always reflect a dynamic inter-
action process and not an elitist one-way flow from
teacher to student.

Grades

1.
2.
3.

40% weekly papers and class participation. |
20% mid-term exam.

40% final exam.

vi

Student should be examined on:

(2) definition of key concepts

h) grasp of required veadings and lectures

¢) ability to apply the material covered to current
conditions.

Study Group

The study group should meet regularly, preférably once
a week for 2-3 hours, and not be niore than 15 people.

Fach person should have access to the reading material
{purchase or xerox), bring the required reading to the
study session, and also have paper and pencil.

The group should have a consistent discussion leader,
although initial presentations on each successive topic
should rotate each session.

Since most groups will reflect uneven knowledge of this
material the discussions should be based on few assump-
tions and systematically discuss all material even if
it seems to be unnecessary.

Readings on Methodology

1.
2.

Mortimer Adler, How To Read a Book, (1972)

Leo Huberman, "How to Spread the Hord", Monthly Review,
(December, 1967)

C. ¥right Mills, “On Intellectual Craftmanship” in his
book, Sociological Imagination, (1959)

North American Congress on Latin America (NACLA),
Research Methodology Guide, (1970)

Mao Tse-tung, Four Essays on Philosophy, especially
"On Practice”, "Where Do Correct Ideas Come From”,
and "On Contradiction",
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‘ KEY CONCEPTS
PART 1. SURVEY OF THE AFRO-AMERICAN EXPERIENCE

Afro-American Intellectual/Student/Scholar

Data Scientific Method

Empirical Rescarch Society

Historical Stages of . Socfo-economic Formation
Devetopment ) Theory

Ideology

REQUIRED READINGS

1. HW.E.B. DuBois, "The Propaganda of History," Chapter XVI
from Black Reconstruction, (1934)

2. E. Franklin Frazier, "The Failure of the Negro Intellec-
tual," Negro Digest (February, 1962)

3. Peoples College, "Social Science and Black Liberation,”

1. WUAT IS AFRO-AMERICAN STUDIES? (SCIEWTIFIC APPROACH TO (rev. 1975)
THE BLACK EXPERIENCE)

Black people in the USA must develop a scientific ap- !

proach to understanding and changing USA society. In the SUPPLEMENTARY READINGS

study of the Dlack experience, a scientific approach focuses ) A

on a set of systematically collected data on what has hap- 1. Margaret Just Butcher, The Negro in American Culture,
pened and is happening to Black people in this society (em- Baced on Materials left by Alain Locke {1956).

pirical data), and the historical-logical relationship be-

tween these facts (theory). This approach to the study of 2. James Blackwell and Morris Janowitz, Black Sociologists:
Black people which focuses on empirical research and theo- Historical and Contemporary Perspectives {1974]; papers
retical analysis must be contrasted to an approach which . presented at the National Conference on Black Sociolo-
disregards facts and substitutes subjective wishes, desires, gists on May 5-6, 1972.

beliefs and distortion of facts. In the final analysis,

Afro-American Studies must serve the liberation struggle of 3.  Morace Cayton, The Long O1d Road, (1965); an autobio-
Black people. To do this, a scientific approach to the his- . graphical account of a leading Black sociologist.
torical experiences of Black people in the USA and around

the world is the most effective method to clarify the major 4. St. Clair Drake, "In the Mirror of Black Scholarship:
questions facing Black people so that the correct path to : W. Allison Davis and Deep South", in Harvard Educational
Black liberation can be understood as it develops in the Review, (1974).

Black liberation movement. :




10.

W.E.B. DuBois, "My Evolving Program for Negro Freedom”
in What the Negro Wants, edited by Rayford Logan (1944);
a short discussion of DuBois as a student at Fisk,
Harvard, and Berlin and four subsequent programs of
research. :

W.E.B. DuBois, Autobiography (1968); an autobiographical
account of the most important scholar of Afro-American
Studies.

Rayford W. Logan, Howard University: The First 100 Years
1867-1967 (1969); a descriptive history of a major Black

university in Washington, D.C.

Earle Thrope, Dlack Historians: A Critique (1958); a
discussfon of Black historians from 1800-1960.

Margaret Walker, How 1 Wrote Jubillee (1972); a novel-
ist describes how she gathered material to write a
historical novel.

Z@n:mxazsmm:n==ozw_oom1=mmmo1==ﬁamwﬂcqammm<*msw
a novelist ammmq*cmm his sociological study of several
Black people to develop the characters in his social
protest novel.

2. HOW DID AFRICA DEVELOP BEFORE THE EUROPEANS CAME?
(ANCIENT AND COLONIAL AFRICA)

‘The myth of Africa as "the dark continent full of sav-
ages” 1s being exposed and the reluctance of Black people to
{dentify with our African heritage is ending. A positive
Black self-image, which includes identification with an
African heritage, has emerged because more scientific know-
ledge of African history and culture has been gained and
greater contact with Africa established. - It is important
that we increase our knowledge of key aspects of Africa's
history, particularly about the development of the different
peoples and cultures of Africa prior to the colonization of
Africa by Europeans. Africa's art, music, dance, and values
--culture as does in all social systems--develop in accord-
ance with the level of development of basic socio-economic
forces. By understanding Africa prior to colonization we

"can better understand vhy Europe, because of its more de-

veloped technology and more advanced production relations,

was able to dowinate Africa. This domination is the root of
Africa's underdevelopment in the modern world, and the his-
torical basis for the current struggle for African liberation.

KEY CONCEPTS

African lleritage - Culture

Mncient African Societies Development
Anthropology--Archaeology Feudalism
Colonization - : Tribe
Conmunalism Underdevelopment

REQUIRED READING

Walter Rodney, How Europe Underdeveloped Africe (1972),
Chapters 1, 2, and 3.

SUPPLEMENTARY READINGS

1. J. Ajayi and 1. Esple (eds.), A Thousand Years of West
African Istory (1965); a compilation of articles
selected by two African historians.

4




10.

W.E.B. DuBois, The Negro (1915, 1970); an early effort
to discuss the historical am<mmousm=n of the >«1*omm«
diaspora--Black people dispersed throughout the world.

r.:.zmmsﬂ m:%aanwMNcw_usmz. Colonialism: A Biblio-
graphical Guide 3); a useful bibiiography by two
racist white scholars at Stanford's :oommxn_wmﬁwn:ﬁo.

John S. Mbiti, African Religion and Philosophies (1971);
deals mostly with traditional concepts and 1mnn*me mw.
'socleties which were neither Christian nor Muslim prior
to the:colonization of Africa.

B.0. Ogat and J.A. Loran, Zamani: A Survey of East
African History (1971); anthoTogy edited by African his-

-~

torians.

John Paden and Edward Soja, The African Experience (1970)
a useful three-volume set of essays, study guides, and

a computerized 4,000-entry annotated bilbiography. on
many aspects of African studies.

T.0. Ranger, Emerging Themes of African History (1968);
:1onoma*=@m from a conference of historians Tn Tanzania
coverirg many important questions of African history and
the methodology of studying African history. ,

sm_nmxnoa=m<.m.z*mﬁo1own=mcm1m=d:mmnommn.dmam
to 1800 (1970); a good study of the Tmpact of coloniza-
tion and slavery on West Africa.

Joseph A, T{1linghost, The Negro in Africa and America,
{1902, 1968); often cited as the best example of racist
scholarship on this topic.

Galbrafth Welch, Africa Before They Came (1965); a tho-
4o:m= and easily read survey of Africa preceeding the
invasion of colonial powers. Good documentation.

3.

of the world wide capitalist system.

HOW DO WE DEFIME THE MODERN PERIOD OF HISTORY? (CAPITALISM
AND IMPERIALISHM)

The modern period of werld history is defined by the rise
Modernity represents his-

torical forces of the.capitalist system that developed out of
feudalism in Europe and is characterized by urbanization, in-

dustrialization, bureaucratization, and natfonalism.

As capi-

talism devcloped in Europe, especially the Industrial Revolu-
tion, and reached its monopoly stage, imperialism, these forces

were

spread throughout the world. The object of these global

operations of capitalism was to secure profits, raw materials,

and

markets for finished products. Imperialism as a system of

international expioitation still characterizes the world econo-

mic system. The main struggle in the modern world is between
the exploited and oppressed countries, nations, and peoples of
the world against the major fmperialist powers.

KEY CONCEPTS

Bureaucracy . Industrialization

Capitalism Monopoly Capitalism
Exploitation Political Economy

Feudzlism Technology

Imperialism Urbanization

REQUIRED READINGS

1.
2.

Karl Marx and Frederick Engels, Communist Manifesto, Part 1

V.1. Lenin, Imperfalism: The Highest Stage of Capitalism,
Chapters 1-6.

SUPPLEMENTARY READIHGS

1.

0liver C. Cox, Capitalism As A System, (1954); an im-

portant contribution to the understanding of capital-
ism by a noted Black sociologist.




10.

ilaurice Dobb, Studies in the Development of Capitalism
(1947); a thorough study of the development of capital-
ism from feudalism to World War II.

Frederick Engels, The Condition of the Working Class in
England {1892): written by the closest associate of
GrT Marx, this study is a model for investigating and
undarstanding the impact of capitalist development on

the working class.

Pierc Jalee, Imperialism in the Seventies (1972); a use-
ful investigation to determine if the evidence in the
1970'= supports Lenin's 1917 analysis of imperialism.

It does, the author concludes.

i, Leontiev, Political Economy: A Beginnars Course,
(1930, 1974). : D

Larry Magdoff, The wmm of Imperialism: The Ecoiomics
of U.S. mowm*msnMMMImk.quwuw“ a study of the relafion-
ship of the U.S. economy to the world economy demon-
strating that imperialism is rooted in the economic
activity of the monopoly economies of advanced capi-
talist countries.

Karl Harx, Capital, Vol I., The Process of Capitalist
Production, mmmuvu pubTished First in 1867, this hook
is the bastc reference in the study of the development
of capitalism.

Nebert 1. Rhodes, Imperialism and Underdevelopment,
(1970); a compilation of 18 useful readings on the im-
pact of imperialism in bringing about the poverty of
the masces of the world's people.

Adam Smith, The Wealth of Nations (1776); the classical

analysis of early capitalism emphasizing the "laissez .

faira" (no aovernment intervention) economy governcd by
the "invisible hand" of the market, supply and demand.

Paul Sweezy, The Theory of Capitalist Development (1942);
a good overviow text on the development of modern capi-
talism. 7

4.  WHAT WAS THE TRIPLE CHARACTER OF AFRICAN SLAVERY?
(TRIANGULAR ATLANTIC SLAVE TRADE)

The Atlantic Slave Trade was carried on between (1)
Europe, (2) Africa, and (3) the West Indies and the USA.
The development of capitalism and increasing innovations
of technology in England spurred a big demand for raw
materials and agricultural products. English capitalists
provided the capital to finance the colonization of the
Mericas to secure land, and financed the Atlantic Slave

Trade to vbtain labor to produce the goods in Anerica.
These operations provided huge profits that further spur-
red the Industrial Revolution and the developnent of capi-
talism in Europe and in the U.S. during the 19th century,
Thus, the Triangular Atlantic Slave Trade was essential
in the development of capitalism and imperialism. But
Africans and slaves resisted their captivity, exploitation
and oppressfon at every turn: in Africa slave traders
were fought; during the Middle Passage there were mutinies
aboard ship; in America there were large numbers of es-
capes and hundreds of {nsurrections, (including the success-
ful Haitian Revolution in 1790); and Blacks engaged in a
general strike and fought as soldiers during the Civil War
assuring the Northern victory.

KEY CONCEPTS

Accunulation of Capital Middle Passage

Conmerce Seasoning slaves
Freedman Slave Codes
Industrial Revolution Stave Revolts
Manumission Triangular Trade

REQUIRED READINGS
Eric Williams, Capitalism and Slavery (1944), Chapters 1-5.

Herbert Aptheker, "Slave Resistance in the United States,”
in Nathan Huggins, et. al., Key Issues in Afro-American
Experience (1971).




SUPPLEHENTARY READINGS

_.:mwcm1w>va:mrm1.>amx*nm=mm1om_m<mmm<o_nmAdoauv"
a good summary of the many revolts unheralded by
slaves to protest exploitation and oppression.

2. Arna Bontemps, Great Slave Narratives (1969); a col-
Tection of three sTave narratives, and often for-
getten and valuable source for Black perspectives on
slavery. Bontemps' introduction {s a useful comment on
the slave narrative as a literary and socio-political
docuent.

3. W.E.B. DuBois, John Brown, (1909); a biography published
in 1909 in which the noted Black social scientists seeks
to decmonstrate that the white anti-slavery fighter "of
all Americans has perhaps come nearest to touching the
real souls of Black folk."

4. W.E.B. DuBois, The Suppression of the African Slave
Trade to the U.3.R., 1638-T670 (1896); calling 1t "a
small contribution to the scientific study of slavery
and the American Negro." DuBois has produced a giant
of a survey of primary documents to establish the forces

vhich led to the end of the US slave trade. .

5. Richard S. Dunn, Sugar and Slaves, The Rise of the
Planter Class in the English West Indies (1972); a
study of the sTave trade and slavery in the Caribbean.

6. FEugene Genovese, The Political Economy of Slavery (1965);
“a serfes of studies on various aspects of the economy
and society of the slave South.

7. C.L.R. James, Black Jacobins (1963); an in-depth analysis
of slavery in the Caribbean and the Haitian Revolution
by a Black political activist. Places U.S. slave re-
volts in perspective. :

8. Herbert S. Klefn, Slavery in the Americas, A Comparative
Study of Cuba and Virginfa {1967); maintains that in-
stituted factors _aﬁmmnmm Catholic Church operated to
make slavery less harsi. and racist. "The dynamics of

9

unopposed capitalism" and extreme racism influenced
slavery in Amerfca.
9.  Robert S. Starobin, Industrial Slavery in the 01d South
(1970); a study of urban sTavery which focuses on the
use of slaves in southern industry, an often neglected
dimension of the subject.

10.  Richard Wade, Slavery in the City 1820-1860, (1964);

an important study showing that urban slavery was dif-
ferent from plantation slavery, but equally as harsh
and restrictive. Discusses institutional structure and
the work of slaves in households, hotels, factories,
railroads, and for municipalities which hired them out

for short-term jobs.

WHAT IS THE SOCIAL STRUCTURE OF AFRO-AMERICAN PEOPLE IN
THE USA? (RACISM AND THE CLASS STRUGGLE)

[3;]

The exploitation of Black people as slave labor, as ten-
ant farmers, and as industrial workers represents a history of
economic {class) exploitation and racial oppression. But
these experiences of class exploitation have not been the same
for al) Black people. While all Black people have suffered
from some form of racial oppression, Black people have divided
into different classes by some developing ownership of busi-
nesses, skills and training, adding up to control of more re-
sources in the political economy of the USA. Thus, some Black
people are able to acquire a larger amount of wealth and lead
lives very different from other Black people. There are Black
people in all of the major class formations in the USA, but
the vast majority are in the working class.

10




KEY COHCEPTS

Beurgeoisie Proletariat
Class Racism
Lumpen-proletariat Role
Migration Stratiffcation

Petty Bourgeoisie

Tenancy-Sharecropping

{middle class)
EQUIRED READINGS

E. Franklin Frazier, Black Bourgeoisie (1962), Chapter 1, "The
Roots of the Black Bourgeoisie," and Chapter 2, "The Economic
Basis of Middle Class Status."

Hargld Baron, The Demand for Black Labor, (1971).

SUPPLEMENTARY READINGS

1.

“James Boggs, Racism and the Class Struggle (1970);

a collection of essays written by a former auto
worker and political activist in Detroit.

Horace R. Cayton and George S. Mitchell, Black Workers
and the New Unfons (1939); an important study of Black

vorkers during the Great Depression, focusing on the
organization and activity of the CIO.

Ebony, special issue on “The Black Middle Class,"
TAugust, 1973); a collection of articles that provides
data and opinfons of the Black middle class and defends
the role it plays in the Black conmunity and the society.

Philip S. Foner, Organized Labor and the Black Worker:

1619-1973 (1974); one of the most comprehensive studies
available on the trade union history of the Afro-Ameri-
can working class.

Harry Haywood, Negro Liberation (1948); a good account
of the post-depression struggles of Black people focused
on the relationship of big business to the plantation
system in the South. This book argues the case for the
“Black Belt WNation" thesis.

n-

Hosea Hudson, Black Worker {n the Deep South (1972);

an account by a Black worker who was active in working
class struggles and unicn organizing campaigns in the

South during the 1930's and 1940's.

Julius Jacobson (ed.), The Hegro and the Labor Movement

(1968); a collection of essays covering the 20th century
Afro-American experience with organized labor.

‘John C. Leggett, Class, Race and Labor, Working Class

Conscicusness in Detroit (1968); a study of the Tmpact
of econamic insecurity and racial oppression on class
censciousness. .

Mlain Locke, (ed.), The New Negro (1925); a collection
of essays on Lhe HarTem Renaissance period which is use-
ful for understanding the development of the social and
cultural forces of the Afro-American community. Sce
Frazier's article on "Durham: Capital of the Black Middle
Class," for example,

Carter G. Woodson, Free Hegro Owners of Slaves (1924);
an important compilation of statistics from the 1830
census that is important for understanding the histori-
cal development of classes in the Black community.

CAM THE MASSES OF BLACK PEOPLE GET A "PIECE OF THE AMERI-
CAN PIE" BY “PULLING OURSELVES UP BY OUR OWN BOOTSTRAPS™?
(BLACK CAPITALISM AND COMAUNITY DEVELOPMENT)

The present US economy, characterized by monopoly capi-

talism and imperialism, has concentrated both the production
and distribution of goods (the ownership of coporate wealth)
in the hands of a very small nunmber of capitalists--the US
ruling class. 500 corporations produce 75% of all the goods
in the USA and collect 75% of all the profits. These same

12




US corporations also monopolize the production of goods over-
seas, and dowinate much of the world's raw materials. These
are the main facts that must be kept in mind when we analyze
Black capitalism and other reformist programs .aimed at im-
proving the economic well-being of Black people under the
existing social order of monopoly capitalism. This tremen-
duus concentraticn of wealth and economic power of the US
ruling class s the source of most of the problems that tlack
pecple face and this power has been effectively used to block
most proposals aimed at improving the economic conditions of
the masses of Black people.

KEY CONHCEPTS

African Biood Bretherhood Economic Mationalism
Black Capitalism Negro Business League
Buy Black Project OWN
Cenrarative Reparations

Double NDuty Dollar Self-help

REQUIRED READING
Earl Ofari, The Myth of Black Capitalism (1970).

SUPPLEMENTARY READINGS

V. Ronald Bailey, Black Business Enterprise (1971); a com-
prehensive collection of readings on historical and
current discussions of this aspect of Black economic
development, fncluding such topics as Black capitalism,
economic separation versus integration, community
economic development, etc.

2. Paul Baron and Paul Sweezy, Honopoly Capital (1968);
the most important study of the functioning of the
present US economy focusing on the operation and impact
of the typical economic unit--the monopoly corporation.
See especially chapter on "Monopoly Capftalism and Race
Relations.”

13

robert $. 8rowne, "Barriers to Black Participation in
the U.S. Economy,” Journa)l of Black Political mnosoexm
(Autumn, 1970); the autaor is the founder of the Blac
Economic Research Center (New York), and the Journal of
Black Political Lconomy, both good resources.

Frank G. Davis, Thé Economics of Black Conmunity Develop-
ment, (1972); an attempt by a Black economist to develop
a program for autonomous growth and development for
Black comnunities in the framework of US monopoly capi-
talism.

St. Clafr Drake, The Social and Economic Status of the
Negro in the United States, {1965); an effort to sum up
the major theoretical work and empirical data in a use-
ful statement covering topics such as powerlessness,
self-1dentity, and health.

zwn:mxamazmﬂamuwmmnm*nm_dm«MRmnmsnm.mma*nm_>=m_<-
sis of American Soclety (V972); a good compilation of
radica) critiques of US monopgly capitalism and imperial-
ism. The editors are members of the Union of Radical
Political Economists (URPE), a good resouvce.

>c«m5:u11*m.~:mzmsommnm*nmdﬂmnA_oumvwmzmguoq-
tant study of banking mzmxvmmwymmm among Blacks, this
book states that Black businesses were motivated pri-
marily by the desire for private profit and not any
humanitarian or collective self-help intentions.

Donald Harris, "The Black Ghetto as Internal Colony: A
Theoretical Critique and Alterrative Formulation," Re-
view of Black Political Economy, (Summer, 1972); an
articTe sharply critical of the "internal colony" for-
mulation of the problems of Black people suggesting in-
stead that the economic system of American capitalism
must be viewed as an integral whole, and the spatial
separatfon and racial segregatfon of the Black community
must be analyzed in 1ight of this.

14




9. Bennett Harrison, "Ghette Economic Developm
, 2 ent: A .
Journal of Economic Literature, (March _mwavn a <owwqmmw.
prehensive and useful bibTiographical survey of 217 )
references.

10. Bureau of the Census, U.S. Department of C
.S, onmerce, T
Social and Econamic Status of Negroes in the :zwomanwm
States; a good resource up-dated and published annually.

e L S .

7. WHAT KIND OF vow~a~n>r POMER DO BLACK PEOPLE HAV
EINTI
UHITED STATES? (GOVERNMENT AND THE POMER OF THE m«>«mwm

Black people can now participate in all aspects A -
can politics--as elected politicians and mcvomzmma cﬂwﬂnmﬁwm_
on ww_ _m<mwm of government, and as veters. While some power
is wiclded, it is minima) because Black people have Tittle or
no ccrtrol over the large corporations and banks which dominate
and dictate the policies of the US government. Black people
have not mdzakm.cmmz able to participate in the politica! arena.
In fact, the main relaticnship of Black people to the US govern-
aesn has been as objects of control and repression. The slave
codes, ncm mdwnr codes, and laws legalfziig educational, job,
and keusing discrimination are examples of laws which have been
enforced by the government against Black people. All compo-
nents of the State--the executive branch, Congress, the courts,
the police, national guard, the military--have all facilitated
the m«c_o.nmndos.mza oppression of Black people. As a rcsult
mmxmmdw uohimﬁnm“*mquwmm*os by the US government, all the

gles and po cal protests of Bla i -
tant part of Black vo_-ewnm. ck people are an impor

15

KEY COUCEPTS

Polttical Repression
Political science
Proportional Representation

Community Control
Electoral Politics

Fascism
Gerrymandering , Third party movements
Government Voter Registration

(federal/state/local)
REQUIRED READINGS

1. Ralph Bunche, "The Hegro in the Political Life of the
U.S5.," Journal of Negro Education (July, 1941), Bobbs-
Merrill Reprint.

2. Paul Sueezy, "The State," Chapter 13 in Theory of Capital-
ist Development (1942).

3. Julian Bond, Kenneth Clark, & Richard llatcher, The Black
Man in American Politics, (1969), Metropolitdn Rppiied

Research Center.
SUPPLEMENTARY READINGS

1.  Frances L. Broderick and August Meier (ed.), Negre
Protest Thought in the Twentieth Century {19657,

an execlient collection of writings which reflect the
theme of protest in Black politics.

2. mmcwodm< Carmichael and Charles Hamilton, Black Power:
The Politics of Liberation In America (1967); good

veading for information on what the Black power strug-
ale for political reform in the 1360's was all about.

3. Lenneal Henderson, Black Political Life in America
(1972); a collection of essays which analyzes the
various struggles for Black political power.

4. V.0. Key, Southern Politics in State and Nation (1949);
a classic study of the role of The one-party system
based cn white supremacy operated to disenfranchise
Blacks in the South.
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revolutionary Teader analyzes the Nistorical dev

elopre
of the State (government) demonstrating that 1t mmwmr.:a
H:mnxzsmzn for n:m.mxudo*nmn*oz of the oppressed =1ass..
an executive committee . . . of the entire bourgeoisie.

6. Henry Lee Moon, The Balance of Power: The Hegro Voter,

(1948); a good summary of emplrical data )
toral activity. P on Black clec-

V.1. Lenin, The State and Revolution (1917); the Russian

.

7. Gerald A. McWorter, The Political Sociology of the llegro,

{1967); one of the most comprehensive and useful bib)io-
graphical essays on various topics related to Black pold
tics available.

8. Ralph Hader Conaress Project, Who Runs Congress? (1972);

one of several reports by "Nader's Ralders" which presents

evidence that big business controls the U.S. Congrass,
See also their report, The Closed Enterprise System (197

9. James A. Wilson, Negro Politics: The Search for Leader-
ship (1960); a 1iberal study of Black political activity

inChicago, ending with an attempt to identify pattcrns
of Black political goals, styles, leaders and action.

10. &cm:n Center for Political Studies, National Roster of
Black Elected Officials; updated and pubTished annially,

a series of very useful pubiications is available from
JCPS, 1426 H. Street, NW, Suite 926, Washington, D.C.

2).

8. WHY HAS RELIGION BEEN SO STRONG IN THE BLACK COMMUNITY?
(CHURCH AS A SOCIAL INSTITUTION)

The church has been the most stable institution in the
Black community. The important role that religion has played
among Black people is due to the conditions under which Black
people were introduced into the Unfted States and the histori-
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cal conditions of exploitation, oppression, and racism in the
context of US society. The church has functioned as the basis
of social 1{fe, developed civic leadership, and provided an
f{deological oricntation for the masses of Black people, The
church has gone through different stages of development that
reflect the basic experiences of the Black community. At
times the church has played a leading role in the struggle
for Black liberation--e.g., during slavery, and the struggle
for democratic rights in the 1960's. But at other times the
fnfluence of the church has not been entirely progressive.

As £. Franklin Frazier states: "the Negro church and Negro
religion have cast a shadow over the entire intellectual life
of llegroes and have been responsible for the so-called back-
wardness of American Negroes."

KEY CONCEPTS

Invisible Institution
Assimilation Religious Denominations

Call and Response Secularization
Gospel Social cohesion

Institutional Church Storéfront

African Survivals

REQUIRED READING

E. Franklin Frazier, The Negro Church in America (1964).

SUPPLEMENTARY READINGS

1. E. Wilbur Bock, "The Decline of the Negro Clergy:
Changes in the Formal Religious Leadership in the
c.m.v*: the Twentieth Century,” Phylon, XXIX (Spring,
1968).

2. St. Clair Drake, The Redemption of Africa and Black
Religion (1970); a wide-ranging and useful discussion
of the historical role of religion and the church in
the political struggle in the Black Diaspora (or
Pan-African world).

18




10.

_role in the Black community.

¥.E.B. DuBois, (ed.) The MNegro Church (1903); the
eighth report in the AtTanta Unlversity Studies. This
volume traces the history of the Black church from
Africa to 1890, dealing with. the impact of slavery

on the church and the revolution in Haiti on Black
religious 1ffe.

Charles S. Johnson (ed.), God Struck Me Dead Reli
¢ . » bod Struck He Dead, 9lous
~%mmm_w*o= Experiences and Autobiographies of Ex-Slaves

Robert S. Lecky and H. Elliot Wright, Black Manifesto:
Religion, Racism and Reparations M_mmm-“ describes the
struggle around the BTack ManiTesto that was adopted

at the National Black Economic Development Conference
(1969) and presented to white churches for "reparations".

Benjamin E. Mays and Joseph Nicholson, The Negro's Church
(1963); an historical account of the Black church aml Tts

Gerald A. McWorter, "A Critical Book Review of the Hlegro
Church in America by E. Franklin Frazier," Sociological
Analysis (Winter, 1966); this review discusses Frazicr™s

work in the context of previous social research on the
Black church,

Joseph R. Washington, The Politics of God: The Future
of Black Churches (1967) and Black Religion: ~The Negro
fnd Christianity in the U.S. {1964); descriptions of

* the shortcomings of both Black and white churches in the

n¢<w_1mm:~mmn1=mo_mmmaa mzummnmwcqmamwosnrmsm
by a Black minister. ; P m e

Ethel Williams (ed.) Afro-American Reli fous Studies: A
n::sﬁdmn*<m Bibliography, Vol. T {1 : a useful bibifo-
graphy. ’

nmxﬁmvm.sooamoz.azm =mmnoxxoqn=m=mxon:=1n=A_owdv
an account that discusses not only the nm:qna_m Tnstitu-
n*oqmw history but also the opinfons of church leaders on
political and économic questions durfing various periods.
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HAS EDUCATION WORKED FOR BLACK PEOPLE? (THE SCHOOL AS
AN AGENCY FOR THE STATUS QUO)

Glack people have historically viewed education as the
Fath to Black liheration. Newly freed slaves in South Caro-
1ina passed legislation establishing the first public school
system in the US. But the overall development of Black edu-
cation must be seen in relationship to the development of
15 capitalism. During perfods of economic expansion and the
rood for trained Tabor, Black educational opportunities were
expanded. For example, such schools as Fisk, Atlanta Univer-
sity, and Howard werc founded after the Civil War to meet
the needs of a growing industrial economy dominated by the
victorious Northern capitalists. The economic prosperity of
the 1360°'s and the militant demands of students and the
Black liberation movement led to an increase in the college
enrollment of Black students, the creation of Black studies
programs and students actively supporting the Black libera-
tion movement.

fut recent studies continue to reveal that income and
employment gaps between Blacks and whites are increasing
despite the educational advances of Black people. Others
argue that the control of Black education stil} rests out-
s{de the Black community. During the current economic cri-
sis, we are witnessing widespread efforts to decrease the
corollment of Black students, dismantle equal educational
opportunity programs, phase out Black colleges, and generally
attacks against the right of Black students to quality educa-

tion.

KEY CONCEPTS

Intelligence (1.Q.) Tests
Liberal Arts

School Desegregation
"Separate-But-Equal®
Talented Tenth

Black Studies
Curriculum

Educational Philanthropy
Frecdmans Bureau
Industrial Education
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REQUIRED READINGS

John Sekora, "Murder Relentless and Impassive: The American
Nicademic Community and the Negro College,"” soundings

Tim Themas, "The Student Movement at Southern University,”
Freedomvays, (First Quarter, 1973)

Semuel mos_om. "Unequal Education and the Reproduction of
M:w MWndp_*cm<*m*o= of Labor," in Martin Carnoy (ed.)
>chooling in a Corporate Society: The Political Econom

of Education Tn Mwerica; ~ aTso in Richard m;imxmw.
The Capitalist System {1973)

SUPPLEMENTARY READINGS

1. lorace Mann Bond, Negro Education in Alabama: A Study
in Cotton and Steel (1939); a study of the ecomomic and
social infTuences on the public education of Black peo-
ple in Alabama, between 1865-1930. A good model.

€. Henry A. Bullock, A History of Negro Education in the

south: From 1619 to the Present (1967); a usefuT geieral

history of BTack education.

3. James S. Coleman, Equality of Educational Opportunity
AdwmaMm.smcoxn to Congress and to the President on in-
equalities for Blacks and other third world people in

education. Useful statistical appendix.

4. Robert L. Crajn, Gerald A. Mckorter, et. al., The Poli-
nmnm mh.mm”oowncmmmuqmmm”Mczn Comparative %mmm1WM:mﬂmm
of Community Structure and Policy-Making (1968); a
-study of the school desegregation process’ in m*msﬁ
Northern and seven Southern cities.

21
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¥.E.B. DuBois, The Educatfon of Black People, 1906-1910:
dmu.nﬁﬁﬁ_ﬁmmm.ﬁquwuv“ a good anthoTogy of DuBois™ writ-
Tngs on B

ack education, especially his struggles against
the "industrial education” policy of Booker 1. Washington.

Robert L. Green (ed.) Racial Crisis in American Educa-

tion (1969); a useful colTection of articies on many as-
rects of the struggles for quality education for Blacks,
with essays on racism, community control, textbooks, and
the expanding Black/white income gap despite educational

gains.
I

Langston lughes, "Cowards From The Colleges’ in Good
Horning Revelution: Social Protest Writings (1973];
flughes feels strongly that BTack colieges in the 1930's
were training students as political conservatives and
not to engage in militant struggle for Black liberation.

Horth American Congress on Latin America (NACLA), Who-
Rules Columbia (1970); originally published in 1968 by
activists, describes Columbia's link with the CIA, the
Department of Defense, as well as corporate finance,

and real estate interests which control the university.'

U.S. Government (Federal Inter-Agency Conmittee on Educa-
tion), Fedcral Agencies and Black Colleges (1970); a re-
port in which the U.S. Government admits its historical
role in suppressing the development of Black colleges.
Details only $20 million aid to Black colleges and $3
billion to predominantly white schools. See also the
U.S. Office of Education's A-volume Notional Survey of
zmwmwmm,A~uamv and Statistics of Megro Colleges an
Universities: Students, Staff and Finances, 1900-1950.

Carter G. Woodson, The Miseducation of the Negro (1933);
a study by a noted BTack historian which states

that education has served to keep Black people in
oppression and not the purposes of Black liberation.
Discusses the control by white philanthropy.
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10, WHAT IS THE SOCIAL ROLE OF BLACK ART AND CULTURE?
(BLACK CULTURE AND BLACK LIBERATION)

Black culture is an fntegral and essential component of
the struggle for Black 1iberation. Culture is {mportant be.
cause it grows from the physical and historical reality of »
people, can play a key role in interpreting this reality, and
s useful in the movement to change society in the interests
of the masses of people. The poems, songs, stories, plays
and novels of Black cultural artists during the Harlem Renals-
sance of the 1920's and during the Depression of the 1930'¢
were powerful Black voices for a positive Black identity and
Black Tiberation. But the 1970's is only beginning to exhi-
bi* this much needed advance over the Black cultural work that
characterized the 1920's and 30's. This lag can be traced In
part to the failure of Black artists to sclentifically study
and understand the concrete experiences of the masses of Black
people, and to portray these experiences and the causes of the
problems facing Black people. Another important factor is the
control of the mass media--television and radio, book, maga-
zine and newspaper publishing, the recording industry--by the
US ruling class. The control of US imperialism is strengthened
by dominating and controlling the cultural expression and re-
sistance of Black people (and other oppressed people) and by
fostering racism and other divide-and-conquer schemes among the
oppressed, preventing unity among the masses in struggle agafinst
a common exploiter. However, there are many contemporary ex-
amples of efforts to resist this domination.

KEY CONCEPTS

Art Harlem Renafssance
Assimilation : Jazz

Black Art Movement Mass Culture
Cultural Aggression Mass Media
Cultural Resistance Values
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REQUIRED READINGS

in Return

Aatlcar Cabral, "Culture and National Liberation,"
to the Source, (1973).

Richard Wright, "Blueprint for Negro Liberation," in John A,
Wiltiams and Charles Harris, Amistad I (1971).

Thoras Porter, "The Social Roots of Afro-American Music, 1950-
1970," Freedomvays, (Third Quarter, 1971).

Pull The Covers Off Imperialism Project, :maumqmmi*ma and the
Black Media’} Black Scholar (November, 1973),

SUPPLEMENTARY READINGS

1. Sterling A. Brown, et. al., The Negro Caravan (1941);
one of the best anthologies of m4MMerm4n¢:u available
including biography, essays, drama, as well as poetry,
novels, short stories and folk literature.

2. Delores Cayou, Modern Jazz Dance (1970); written by a
8lack dancer, choreographer and teacher, the book covers
dance techniques and includes a chapter on the origins
of modern jazz dance, discussing the social function and
historical development of dance in Africa, the Caribbean
and among Afro-Amerfican people.

3. tLangston Hughes, Good Morning Revolution, An Anthoto
of Soctal Protest Writings {1973); edited by Fait
Berry; a collection which demonstrates the revolutionary
perspectives of Black artists during the period of the
Great Depression.

4.  LeRoi Jones, Blues People (1963); a general social his-
tory of Black music.
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10.

>dm*=romxmﬁma.v. me.mmm mmmso A_mmmv“m:mmac_no_-
lection of writings that provides an overview of tie
literature and sentiment of the Marlem Renaissance. -

James Porter, Hodern Negro Art (1943); a classic analysis
of Black art up to World War II.

fao Tse-tung, On Literature and Art (1960); a collection
of essays in which Mao examines the relationship between
vwork in the literary and artistic fields and revolution-
ary work in general. ‘

A.B. Spellman, Four Lives in the Be-Bop Business, (1966);
an analytical discussion of the music and social evperi-
ences of four Black jazz musicians: Ornette Colemen,
Hlerbie Nichols, Jackie Mclean, and Cecil Taylor.

Sekou Toure, "Dialectics of Culture? Black Scholar, (lo-
vember, 1969)3 the leader and president of the Republic
of Guinea--also a poet--discusses the role of culture in
the struggle of the people of Guinea.

Theodore Vincent, Voices of a Black Nation: Political
Journalism in the Hariem Renaissance, (1973); a collec-
tion of writings from the Biack movement press during
the 1920's and 1930's. Provides a survey of the major
ideological and political perspectives as well as in-
sight into the role of journalism in the Black libera-

tion movement.
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10, MHAT WERE THE MASS STRUGGLES OF AFRO-AMERICAN PEOPLE
LURING THE 1960°'s ALL ABOUT? (CIVIL RIGHTS AND THE
STRUGGLE TFOR DEMOCRACY) : :

The strugyle of Black pecple in the 1960's was a strug-
gle for democracy, for civil rights., The 1960's was a contin-
uation of the struggle for democratic rights denicd to Black
seople since the American Revolution of 1776--in which Black
tecple played a full part, and helped gain and protect demo-
cratic rights for the American people. The history of the
ack struggle for democratic rights has been influenced by
two main forces: the changing interests of the US ruling class
arg the militant unity and struggle of the masses of Afro-
crepican people.  For example, democratic rights were extended
to Black people after the Civil War to consolidate the control
of Lorthern capitalists over the rebellious South but snatched
aqay when changing interests called for a new detente with the
ex-slaveowners in 1376, (the Hayes-Tilden Compromise). During
the 1960's, many different organizations and movements based
on different snocial classes and groups united fn struggle.
¥hile there were disagreements about the ultimate goals of the
811ck Tiberation movement that developed as the struggle con-
tinued, these groups were united in their demands that Black
¢rople be yiven full democratic rights.

LY COHCEPTS

Integration

Ku Klux Klan

"One Man-One Vote"
Reconstruction
Sit-1n Movement

fincrican Revolution
fourgeois Democratic Rights
Civil Rights

Civil War

Equality

REQUIRED READINGS
Ralph Bunche, "A Critical Analysis of the Tactics and Program

of Hinority Groups," Journal of Negro Education (July, 1935),
a Bobbs-Merri1l Reprint.
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Martin Luther King, "Pilgrimage to Non-Violence," Stride To-
ward Freedom, (1958). -

Mmzozw Bennett, "The Black Establishment,” in The Negro Mood,
1964). -

Allen J. Matusow, "From Civil Rights to Black Power: The Case
of SNCC, 1960-1966," in Bernstein and Matusow (eds.) Twenticth
Century America: Recent Interpretations,(1969). T

SUPPLEMENTARY READINGS

1. Ann Braden, "The Southern Freedom Movement in Perspec-
tive," Monthly Review (July-August, 1975); an extensive
and useful overview by a white radical activist working
with the Southern Christian Educational Fund.

2. Phillip S. Foner, Black Panthers Speak, (1970); a col-
lection of writings which trace the development of the
Black Panther Party.

3. James Forman, The Making of Black Revolutionaries (1972);
an autobiographical account, this book is also a de-
tailed organizational history of the Student Non-Violent
Coordinating Committee (SMCC) from 1961-1969.

4. Herbert Garfinkel, Uhen HNegroes March: The March on Wash-
ington Hovement in the Organizational Politics for FEPC,
{1959)}; a useful account of the first March on Washington.

5. Charles F. Kellog, NAACP: A History of the National Asso-
ciation for the Advanccment of Negroes {1967); an authori-

tative work cn the first decade of the NAACP (1909-1920).

6. David rmx*m. King: A Critical Biography,{1970); a good
study of Martin m:nmwﬂ King and nmm social forces which
gave rise to and shaped his leadership.
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7. August Mefer and E1liot Rodwick, CORE: A Study in the

Civil Rights Movement, 1912-1968, (19737, 2 recent and

useful investigation of Che Congress of Racial Equality.

8. Benjamin Quarles, The llegro in the American Revolution
(1961); a study that assesses the nature and scope of
gains made by Black people during 1776 struggle and des-
cribes the part they played in the military conflict.

9. Arvarh E. Strickland, History of the Chicago Urban
League (1966); a valuable study 11Tustrating Urban
League activities on a local level., -

10. Mac Tse-tung, On New Democracy (1940); defines the’
Chinese Revolution as a two-stage revolution; the
democratic revolution and the soctalist revolution.
Hao then discusses Chinese politics, economics, and
culture under the old democracy still dominated by
imparialism, and under the New Democracy.

o ¢ amwer iy smn S

12. WHAT ARE THE BASIC IDEAS OF NATIOWALISHMZ (NATIONALISH)

Black nationalism {s an ideology that is based on the
aspirations of Black people for liberation. It is a response
to racial oppression and the ldeology of white supremacy. As
with 31l nationalist ideology, the rise of Black nationalism
is based on the material development of the bourgeois and
petiy-bourgeols classes, and {s afmed at achieving some form
of self-determination for Black people in the areas of econo-
mics, politics, and culture. There have been and still are
several kinds of nationalist expression--cultural nationalism,
religious nationalisim, économic nationalism, Pan-Africanism.
Historically, however, there have been two main tendencies of
nationalism among Black people that exists today. Reactionary
nationalism holds back the Black Viberation movement by advo-
cating solutions to the problems of Black people such as the
creation of a Black business owning middle class (Black capi-
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talism), identiTying the enemy of Black peopie as all white 2. John N. Bracey, Jr., August Meier, and Elliot Rudwick,
people because they are white and not because they are the ex- (ed.), Black Mationalism in America (1970); an anthology
ploiters and oppressors (race ﬁrmoﬂkv- or suggesting the mass of nationalist writings Trom 1787-1969, with a goond bib-
migration of Blacks from the US to solve our problems (back to liography.
Africa movements). On the other hand, Revolutionar national- -
ism has pushed the Black 1iberatfon movement «oﬂzmmm.mmmmmwmx 3. Marold Cruse, The Crisis of the Hegro Intellectual (1967);
Tt belfeves that the struggle of Black people is against capi- a cultural nationalist history of Black Tntellectinals
talism and imperialism, and for natfonal 1iberation. A1l ide- with a polemical approach to personalities that limits
ologies should be judged in reference to the specific histori- the credibility of this otherwise representative work of
cal and social context in which they arise, whether they deal nationalist throught.
with the existing reality and concrete problems of that period, N
and emphasize struggle as the way to bring about a better life 4. Marcus Garvey, Philosophy and Opirions of Marcus Garvey
for the masses of Black people. (1925); the test work of the nationalist views of the
Garvey movement. -
KEY CONCEPTS
5. Leroi Jones and Larry Neal, Black Fire: An Anthology of
Back-to-Africa Movements Race Afro-Amcrican Writing (1968); the best collection of cul-
Nation Self-Determination tural nationalist writing since The New Negro in 1925.
Hational Liberation Reactionary Nationalism . R :
Hegritude Revolutionary Nationalism 6. Martin Kilson and Adelaide Hill, Apropos of Africa: Afro-
Pan-Africanism White Chauvinism Mmerican Leaders and the Romance of Africa, (1971); a
: useful colTection of writings by BTack people which por-
REQUIRED READINGS tray the historical development of opinion and sentiment
toward Africa.
E.U. Essien Udom, "Black Identity in the International Context,” i
in Nathan Huggins, et. al., Key Issues in the Afro-American Ex- 7. HMalcolm X Speaks: Selected Speeches and Statements, (1965);
perience (1971). - - this contains the major nationalist speeches of Malcolm X,
especially "Message to the Grass Roots" and "The Baliot
John H. Bracey, Jr., “Black Nationalism Since Marcus Garvey," or The Bullet".
in Nathan Huggins, et. al., Key Issues in the Afro-American Ex- ‘ .
perience (1971). 8. [dwin Redkey, Black Exodus: Black Mationalists and Back-
to-Africa Movements, 1890-19107(1969); an historical
analysis of three major natfonalist forces, A.M.E. Bishop
. llenry Turner, the American Colonization Society, and the
SUPPLEMENTARY READINGS International Migration Society.
1. Floyd Barbour, an.v The Black Power Revolt: A Collec- 9. Vincent Bapek . .
s = ) . n peku Thompson, Africa and Unity (1969): one of
mw«mr%m~mwwmmm¢ wwmwwmkm”mmﬂhwomwNquw“umw Mnmnwmmodom_- the best histories of the Pan-Atrican mm«msmzﬁ.
. 10.  Theodore G. Vincent, Black Fover and the Garvey Movement
(n.d.); a critical analysis of Marcus Garvey and the
29 social character of the times. :
30
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13.  NHAT IS THE :—macx_nbﬁ DEVELCPMENT CF THE IDEQLOGY OF
RACISM? (RACISM)

The contact and relations between races has been an
integral aspect of world history. Generally, it was the I5th
century expansfon of European peoples and their subsequent
domination of people of color for economic and political rea-
sons which has created and been the basis for racism in the
modern world. The study of race relatfons and the origins of
racism gained importance after 1900 but as the noted Black
sociologist Oliver Cox stated, these studies often “"result {n
the substitution of the history of a system of rationalization

for that of a material social fact." Today, the Teading forces

of racism are supported by ideologies that are based on a
rac:al analysis. Racial theories hold that either Blacks or
whites are inferior or superior based on genetic traits or
cultural behavior. An opposing view states that a scientific
understanding sees racism as a systematic ideology that jus-
tifies the oppression of a people, facilitates continued eco-
nomic exploitation, and diverts attention away from capital-
ist exploitation which s the material basis of racism. fatl-
ure to grasp the basic connection of racist theoris with the
socfal and historical context in which they emerge leaves one
with a biological theory of history that is unable to explain
all of the complex characteristics of racism, national oppres-
sfon, and economic exploitation in US socfety and throughout
the modern world.

KEY CONCEPTS

Anthropotlogy Prejudice
Discrimination Racial Conflict
Ethiocentrism Racial Frontiers

Racial Superiority--Inferiority
Racism

Eugenics-Genetics-Race
Hational Oppression

REQUIRED READINGS

E. Franklin Frazier, "The Expansion of Europe and Racial
Frontiers,” Introduction to Race and Culture Contacts in the
Modern World (1957).

3

Otiver C. Cox, "Race Relations: Its Meaning, Beginnings, and
Frogress,” Chapter 16 from Caste, Class and Race (1948).

SUPPLEMENTARY READINGS

1. Gordon Allport, The Nature of Prejudice (1954); a
traditional summation of 1iberal interpretaticn of
empirical studies of prejudice.

2. Ralph J. Bunche, A World View of Race (1936);. an
essay on the role of race theories in world affairs.
that points out the economic and poiitical interests

served by them,

3. John Hope Franklin, Color and Race (1968}; an antho-
logy summing up the role of color and race throughout
the world by the establishment American Academy of
Arts and Sciences.

4. Thomas F, Gossett, Race: The History of An ldea in

: America (1965); a social Tnteilectual history of racial
theories in the US to World War II.
The Race Question in Modern Science (1951); a series
of 10 pamphlets by an international team of scholars,
and published by the United Nations Educationa, Scien-

tific and Cultural Organization (UNESCO).

5. Marvin Marris, Patterns of Race in the Americas (196%):
an essay showing the socio-eccromic and political basis
of racial views in Latin America and the Caribbean.

6. Hinthrop Jordon, White Over Black: American Attitudes
Toward the Negro T550-1812 (1368); exhaustive history
of vacial attitudes of white America pointing out the
contradictory development of ractsm and democracy.

(Revised as White Man's Burden, 1973)

32




mm.xmnmA_mmmv"»rmaomnnoauxmrmam*<m m«:amlmwwmno
and ractal theories by an anthropologist. :

7. Ashley Montagu, Man's Most Dangerous Myth: The Fallacy

8.  Peter 1. Rose, The Subject 1s Race: Traditional ldeolo-
gies and the Teaching of Race Relations (1968)% a sum-

mation of academic racial theorists, and an empirical
study of race relations courses.

9. *Arthur R. Jensen, "How Much Can We Boost 1.Q. and
Scholastic Achievement! Harvard Educational Review,
Harvard Educational Review (Hinter, 1069).

10. *Frances Cress :m_m*au. "The Cress Theory of Color Con-
frontation,” The Black Scholar, (May, 1974).

*Both of the above articles (Jensen and Welsing) inter-
pret soctal and historical development of race relations
based on biological differences between Blacks and whites.

14. NOW IS THE BLACK LIBERATION MOVEMENT RELATED TO THE
NATIONAL LIBERATION STRUGGLES IN THE THIRD WORLD?
(INTERNATIQNALISM) :

The Black 1iberation movement is part of a world wide
struggle against imperialist exploitation and oppression.
The lessons of successful struggles waged fn Africa, Asfa,
and Latin America are vital components for developing a suc-
cessful strategy for Black liberation in the US. The task
of a revolutionary 1s to change the current soclal system of
exploitation based on the rule of a few to a new and just
system based on the rule of the masses. The three major as-
pects of a revolutionary movement are ideolo y (theory and
laws of social development), political line wqumemo% and
tactics), and organizational line {procedures and forms of
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h fon). Black people have had an interest in Afri-
Mmemenwa_mW for a dcwo time, and :m<m.1mnm=nm< become
Increasingly interested in Asia and Latin America. The
~ost important countries have been Ghana, oc‘:mm-w_mmmc.
Tanzania, and Guinea (in Africa), Vietnam and China (in
Asia) and Cuba (in Latin America).

LLY CONCEPTS

Neo-Colonialism
Peoples War

Political Independence
Revolution

‘Third World

African Liberation Struggles
Apartheld .
fuerrilla Warfare
Internationalism

Hational Liberation Front

REQUIRED READINGS

Maleolm X, "Appeal to African Heads of State,” in Malcolm X
Spraks {1965).

Martin Luther King, "The World House,” from Where Do We Go
from llerc: Chaos or Community (1967).

Larry Neal, "Black Fower in the International Context,” in
black Power Revolt, ed. by F. Barbour, 1968.

Robert Allen, "Black Liberation and World Revolution: An
Wistorical Synthesis," Black Scholar (February, 1972).

SUPTLEMENTARY READINGS
1. Wilfred Burchett, Vietnam Will Win (1969); a sympathetic

study of the revolutionary struggles of the Vietnamese
pecple.

2. Amilcar Cabral, Revolution in Guinea (1970); a selection
of speeches of the assassinated leader of the African
Independence Party of Guinea-Bissau and the Cape Verde
Islands (PAIGC).
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3. Fidel Castro Speaks, (1970) a coll
the Teader of the Cuban zmwcucn*o=wna¢o= of speeches by

4.  Kwame Nkrumah, Revolutionar
. y Path (1973); a se
of writings by this major African leader from “MMMM%w~_

5. Julius Nyerere, Ujamaa: Essa .
: ys on Soc .
the leader of the Tanzanian sm<m4e~¢www_‘ma (1968); by

6. Outline History of the Vietnam Worker'
1] of Party (1970);
official history of the 1m<oqm~.onmm1 : : 4
cratic Republic of Vietnam, 1927-1070. 7 °F the Demo-

7. Han Suyin, The Morning Deluge: M
] : Mao Tse-tung and th
Chinese Revolution, mcu;.umﬂ Aqmwquxumzmﬁwqqm.mmm.aam,
popular history of the Chinese Revolution. T

8.  Sekou Toure, essays in Black Schol ¢
! 1a ar, "The Permanant
Mw“uwmhm.h umﬂnrm dwuwuudwwvmmnm to 6th Pan >ﬁq*n”=
a y-Augus 74); "Th
the Revolution,* (March. 1975)° Rote of omen in

9. Mao Tse-tung, Selected Readings, (1967)
s 5 a representa-
tive selection of the most mportant writings mq MMM ’
leader of the Chinese Revolution.

10. Venceremos! The Speeches and W ,
: =5 and Writings of Che
{1968); 35 of Che's writings from meHAquw.m=m<mwm

15.  WHAT PROGRAM WILL LEAD TO FUNDAMENTAL
IMPROVEMENT N
ECONOMIC AND SOCIAL CONDITIONS OF THE MASSES OF Mrhwwazm
PEOPLE?  (THE BLACK LIBERATION MOVEMENT) .

During this period of the USA Bicentenni
el Celebration,
Black people are still faced with economic mxv_o¢nmn_c=w ﬂmm*ma.

and many of the same problems which f
aced us as slaves 1n 1776.
The unemployment rate among Black people during the a*a-ﬂoucwm
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1s soaring higher and more rapidly than among other groups, and
inflation, police repression, and cutbacks in social programs
are hitting the Black community especially hard. Many programs
have been put forward for improving the conditions of Black
pcople. These programs can be catagorized as Black capitalism
and economic reform, Pan-Africanism, cultural nationalism,
anti-imperialist struggle, and socialist revolution--national
Yiberation. Each program must be analyzed scientifically and
judged on the basis of the historical experiences of Black peo-
ple, the realities of the modern world, and the effectiveness
of the program in solving the major problems that the Black
people face. This "education for Tiberation® linked with the
practice of concrete struggle for Black liberation {s the ul-
tinate purpose of Afro-American Studies.

KEY CONCEPTS

Anti-Imperialist Struggle Militant
Armed Struggle Race vs. Class Controversy

glack Liberation Movement |, Reform
Coalition Socialist Revolution

General Crisis of United Front
Imperialism

REQUIRED READINGS
Abdul Alkalimat, w.wn*msn*wmn Approach to Black Liberation
(1974). :

Haki Madhubuti, "The Latest Purge," Black Scholar, (September,
1974).

Opevation Push, "An Economic Bill of Rights," Peview of Black
Political Economy, (Fall, 1972).

Mark Smith, "A Response to Haki Madhubuti,” Black Scholar,
(January-February, 1975).
SUPPLEMENTARY READINGS

1. African Liberation Support Committee Handbook of Strug-
gle (31974); a decument vepresenting thc statement of
unity and view of Africa by an anti-imperialist support

group.
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10.

Robert Allen, Black Awakening in Capitalist Amerfca
(1971); a radical view of the Black Tiberation movement ,

~ama=>a*1*mmzmxmarmwo*gozmmv>w1‘nm=nozxmmm A_oNNV"
the speeches, workshop papers and resolutions of the
1970 cultural nationalist meeting of the Congress of
African People.

Congressional Black Caucus, (1518 K Street, N.W., Hash-
ington, D.C.), assorted publications dealing with vari-
ous aspects of Black people from the point of view of
Black elected officials.

Declaration Against Imperialism of the Pull the Covers
Of i Imperialism Project (1975); an anti-imperialist
manifesto of Black intellectuals.

W.E.B. DuBois, "Negroes and the Crisis of Capitalism

in the U.S.," Monthly Review (April, 1953); DuBois calls
for Black working class Teadership of the fight for
socialism,

February First Movement, Principles of Unity (1975); a
proposal for an m:nﬁ-*aumwdm_*mm Black student movment.

Earl Ofari, "Marxism, Nat{onalism, and Black Liberation,"
Monthly Review (March, 1971); general discussion of
ideoYogical trends in the Black 1iberation movement.

nmo«mm Padmore, Pan-Africanism or Communism (1956); the
major theoretical argument and historical analysis that
undergirds current pan-africanist programs.

Eric Perkins, ed., Special 40-page section on "The

League of Revolutionary Black Workers and the Coming of .
Revolution," in Radical America (March-April, 1971); the

League was one of the first new revolutionary communist
organizations of Black workers. It was based fn the

auto plants in Detroit.
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PART II: FOUNDATIONS OF BLACK SOCIAL THOUGHT

The second part of this "Introduction to Afiro-American
Studies" 1s an intensive analysis of basic socio-economic
forms experiences by Black people in the last 100 years.
The purpose is to build on the survey (Part 1) of topics
with an indepth study of seven (7) classics of Black social
writing and analysis. A work of Black social analysis is
considered a classic when it: (A) definitively summarizes
the existing knowledge of a major Black experience; (b) re-
presents a model of methodology and technique that serves
to direct future fnvestigation; (C) draws from the analysis
theoretical concepts and propositions that contribute to
our general theoretical grasp of the socio-economic and’
political history of the USA and Afro-American people; (D)
stands the test of time by not being proven incorrect or
inadequate and replaced by a superior work; and (E) enables
one to take an active role in struggle to liberate Black
people and fundamentally change the nature of Americar society.

METHODOLOGY

The general methodology is the same as outlined in Part 1.
Where three topics are assigned below on Reconstruction and
Soctal Class, assignments should be made so that everyone can
benefit from reading papers or hearing presentations on all
three topics. A1l books should be read in full and a precise
timetable for reading assignments and paper completion should
be worked out and adhered to.

WRITING A RESEARCH PAPER
1. Surveying the Literature: The Annotated Bibliography
This part of Introduction to Afro-American Studies will
continue to pursue two very important goals: increasing our
ability (1) to analyze the Black experience in the US more

critically and (2) to convey this analysis in clear and con-
cise written form. The requirement for this part will be four
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research papers based on intensive treatmant of four topics:
Reconstruction, Rural-Urban Life, Social Class, and Black
Autobiography. .

An important first step in any serious research efiort is
surveying the available and most appropriate refercnces about
the topic on which you will write. The nost effective method
of sunming up the results of this preliminary investigation is
the annotated bibliography. This 1s a listing of books, arti-
ctes, films, etc., which you can use in the formulation of
your ideas on the topic, from which you can gather background
material, and which you might use for quotes and other sub-
stantiation of the information you present in the paper.
Webster's dictionary defines “annotate" as "to make or Turnish
critical or explanatory notes or comments” so for each refer-
ence you should write a three or four sentence description of
the content, contribution, and significane of each book, arti-
cle, etc. MWiile research for a PH.D. dissertation or a book
mey include hundreds of annotated references, 10-15 references
for cach of the four topics should b2 selected, and an annotat-
ed bibliography prepared very early in the research for that
topic.

Thare are three readily available sources of titles for
the books, articles, etc., to be included in your annotated
bibliography.

1. Your personal library--The first place you should
always turn to for information is your own personal collection
of books--something that we should all struggle to build up.
Check books from pravious courses or readings which might
possibly contain information on the topic you are investiga-
ting. Check to see if there is a biblicgraphy or footnotes
vhich list titles you may be able to follow up on.

2. Local Bookstores--Find one that is well-stocked and
makes available the most relevant information on key aspects
of Black history and the Black liberation struggle, as well as
struggles all over the world., Visit the store and survey the
cnlliection. Make careful notes of books which may be useful
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to you. Salespersons are often knowledgeable on everything In
the store and can help you in locating materfals on specific
topics.

3. University and Public Libraries--

A.  The Card Catalogue contains a 1isting of books
by author, by title and by subject. The subject category is
a useful tool; look up titles such as "Reconstruction" bhut
also Yook under "Negroes, U.S.," etc. In addition, the card
catalogue will give you the call numher and location of titles
that you have Yisted from other sources.

B. Special Collections: Some libraries have a
Hegro Collection or other special collection on Black people
throughou! the world. There should be a card catalogue which
should help 1n locating specific titles. The holdings of the
special collection are very valuable (as is the entire library)
so be careful not to remove materials that you have not charged
out.

C. The Reference Desk is a source of general refer-
ence assistance and a source of several bibliographies and
other guides which may help you in locating specific titles
on your topic. You may want to consult the following for re-
ferences on your topic:

1. John Davis, The American Negro Reference Book,
(Prentice Hall, 1966).
2.  Index to Perfodical Articlés By and About
mmmxomm. (Ha11ic Q. Brown Hemorial Library,
entral State University), annual.

. James McPherson, Blacks in America: A Biblio-

raphical Essay (Doubleday, 1971).
mqanmmmmm Hiller, The zmmmm.mm.>ym1*nmw A Bib-
0).

3

’ ( d, 197

liography, (Harvard, 1

5. Harry m.vdomrd, Afro-USA: A Reference Work on
the Black Experience, (Bellwether, 19707].

6. Dorothy Porter, The Negro in the US, (Xerox

Publications, 1969].

41

et R s 025

c.vmﬂ_oa*nmdm--gocxsmdm.amumN*zmwm:a:mzmsmumﬂm
(espectally back issues as well as current o:om“ should be in-
cluded for each topic. The following should be consulted in
the Reference Room:

1. .nmmmmw.m Guide to Periodical Literature

3 -

2. Public Affairs Information Service
3. Neéw York Times Index

Government publications should also be searched as useful
sources for information about Black people and some should
be inctuded in the bibliography. The following may be useful:

1. Monthly Catalogue of U.S. Government Publications
2. Index to Publications of the U.S. Congress
3. Congressional Quarterly (CQ).

2. Investigation, Analysis, Presentation: The Research Paper

The research paper you will do in this part of Introduction
to Afro-American Studies will enatle you to analyze m:m materi-
als on the Black experience to be covered in discussions, as-
signed readings, and supplementary readings, and to present a
synthesis of this material in a ndmqu« written paper. The
four topics are (1) Reconstruction, (2) Rural-Urban Life,

(3) Social Class, and (4) Blask Autobiography. In addition to
completing the paper, students are expected to present a com-
pleted annotated bibliography prepared according to the guide-
lines ahove during the first stage of work on each of the four
topics.

For two of the four topics there are three questions
from which to choose the topic of your paper. 1In all cases,
there are tvo sides to all of the questions, usually presented
in the hooks that we are reading. Pay careful attention to
understanding the opposing views, evaluate the evidence which
supports each argument and your evaluation of the evidence
in your paper. RAl1] papers are required (including m:m annotated
bibliographies). A1l papers must be turned in on time or ex-
pect to loose credit for specified periods of lateness.
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Style

1. A1l papers should be 10-15 nQomm in length, excluding
n*edma age, footnotes, and bibliography (typed, double-
spaced),

2. Footnotes and bibliography are important. You must cite
outside references consulted in supporting your argu-
ments, and you will probably choose to quote the words
of other authors to make your point as clearly as pos- .
sible (but only when footnotes and quotes add to nnm
paper's presentation}. A1l footnotes should be com-
piled on a single page at the end of the paper's text.

(Refer to Turabian, A Manual for Writers of Term Papers,
Theses, and Dissertations,. 19737. -

3. wm@mxm which are written as effective as yours will be
written, and are as important as they are in clarifying
the important questfons that have faced and are facing
Black people, deserve to be presented in the best possible
FORM. Carefully re-read your paper (several n*ammw check-
ing for typing errors, mis-spellings, and punctuation.
Correct all errors neatly with a Black ball point-pen.

Grades

1. 60% for four research papers {with bibliography).
2. 15% for midterm exam. 4

3. 25% for final exam.

.Rationale

. W.E.B. DuBois, in the Tast chapter of Black Reconstruction, -
nwmm:mmmm what he has termed "The Propaganda of History." ile
states:
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"But are these reasons of courtesy and philanthrophy suf-
ficient for denying Truth? If history is going to be scienti-
fic, 1f the record of human action is going to be set down with
accuracy and faithfulness of detail which will allow its use as
a measuring rod and guidepost for the future of nations, there
must be some sct of standards of ethics in research and inter-
pretation. .

"If, on the other hand, we are going to use history for
pleasure and amusement, for inflating our national ego, and
giving us a false but pleasurable sense of accomplishment, then
we nust give =m the idea of history efther as a science or as
an art using the results of science, and admit frankly that we
are using a version of historic fact in order to influence and
educate the new generation along the way we wish." (p. 714)

>msm=m<mno=mdmnm=n_<mn1mmmmae:«o::o:nn:mmnocxmm
of study that it is the SCIENCE OF SOCIETY w a set of systema-
tically collected indicators of what is happening--facts, and
the OBJECTIVE relationship between these facts) that we must
struggle to study to learn and to teach. DuBois goes on to
make explicit our principal task we face as Black students,
teachers, and intellectuals:

“In the first place, somebody in each era must make clear
the facts with utter disregard to his own wish and desire and
belief. HWhat we have got to know, so far as possible, are the
things that actually happened in the world. Then with that
much clearer and open to every reader, the philosopher and
prophet has a chance to interpret these facts; but the histo-
rian has no right, posing as a scientist, to conceal or dis-
tort facts; and until we can distinguish between these two
functions of the chronicler of human action, we are going to
render it easy for a muddled world out of sheer ignorance to
make the same mistake ten times over." (p. 723)

The histerical record of Black people in the US and around the

world {s already too much characterized by wishes, desires
and beliefs--and not enough by scientific study.
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The Black liberation struggle has been "muddled” by this
failure and every day continues to became more muddled. Our
task 1s scientific study of our history to clarify the ques-
tions facing our struggle. ‘

But the fact remains that all phenomena--whether it is
in the economic {material) base of society or in the social
superstructure is dialectical in character; that is, 1t con-
sists of contradictions, opposing aspects with each aspect
continuously struggling to dominate the other. Such {s the
case with history. Different and opposing views emerge on
every aspect of our historical experience, each view with its
set of "facts". To these differences we should pay strict
attention, using scientific investigation to judge the truth
of any particular view. It is the process of uncovering,
analyzing, and understanding this dialectic--opposing inter-
pretations on various aspects of the important experiences of
Black people--that we.aim to engage 1n. N

WORK HARD! FURTHER THE ANALYSIS!
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RECONSTRUCTION

A.

8.

Required Reading: W.E.B. DuBois, Black Reconstruction
in fmerica, 1860-1880 (New York, Atheneum, 1935].

(luestions for o*mncwm‘oz and Research:

1.  Here the economic factors, i.e.. the production rela-
tions (class struggles) and production forces (technotogy
‘Yndustrial growth, etc.) at work in the United States over
the period 1854 to 1876 the crucial factors influencing
the course of events during Reconstruction, or were the
attitudes of the "great men" (e.g., Lincoln and Johnson,
Sumner and m~m<a=mw the détermining factors?

2. Did racism and ruling class interests interfere with
the establishment of a genuine proletarian democracy in
the United States aver the period 1854 to 1876, or was it
simply the backwardness and innate inferiority of the new-
ly freed men and women that accounted for the failure of
Black people to achieve full liberation?

3.  "What are American children taught today about Recon-
struction? ... They would in all probability complete their
education without any idea of the part which the Black race
has played in Awerica; of the tremendous moral pioblem of
abolition; of the cause and meaning of the Civil War and
the relation which Reconstruction has to democratic govern-
ment and the labor movement today. Herein lies more than
mere omission and difference of emphasis. The treatment

of Reconstruction reflects small credit upon American his-
Lorians as scientists.” Discuss how the two schools of
history -- scientific and unscientific -- discussed the
role of Black people in the Reconstruction governments;

and whose interests these two interpretations served?
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SUPPLEMENTARY READINGS

1.

2.

10.

James Allen, Reconstruction: The Battle for Democracy
1865-1876 (1937) .

Lerone Bennett, Black Power U.S.A.: The Human Side of
Reconstruction 1867-1877 (1967)

Dudiey 7. Cornish, The Sable Arm: Negro Troops in the
Union Army 1861-1865 (1956} .

ﬂ%:: %oum Franklin, Reconstruction After The Civil Mar
961 .

Benjamin Quarles, The Negre in The Civil Har Admmuv

Karl Farx-and Frederick Engels, The Civil War in The
United States (1937)

Hillie Lee Rose, Rehcarsal for Reconstruction (1964)

wwqcnwmcm A. Taylor, The Negro in Tennessee 1865-1880
941

Allen W. Trelease, White Terror: The Ku Klux Klan -
Conspiracy and Southern Reconstruction {1977)

Lane Wharton, The Negro in Mississippi 1865-1890 (1947)
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RURAL -URBAM LIFE .

A. Required reading: St Clair Drake and Horace Cayton, Black
Hetropolis: A Study of ilegro Life in a Morthern City
{(liarcourt Bruce, 1945},

Charles S. Johnson, wzmaos of the Plantation (University
of Chicago Press, 1934}

B. Question for Discussion and Research:

1. The social character of a cormmunity is based on the
class structure of its inhabitants and its racial compos-
ition. -Using the categories of race and class, compare
the social character of Macon county in 1930 and Chicago
in the 1940's. Include in your discussion the causes and
social consequences of the second great migration of Black
people from the rural South to the urban MNorth?

mcvvrm:mzq>x* READINGS

RURAL

1. alter F. White, Rope and Faggot: A Biography of Judge
Lynch (1929, on lynching}

2. Harry Haywood, Negro Liberation (1948)

3. Charles S. Johnson, Growing Up in the Black Belt: Negro
Youth in the Rural South {1931}

4. Charles S. Johnson, Edwin R. Embree and Wi11 Alexander,
The Collapse of Cotton Tenancy (1935)

5. Howard Kester, Revolt Among the Sharecroppers (1936)

6. Mylan Lewis, Blackways of Kent (1955}
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[ 7. Hortense Powdermaker , After Freedom: A Cultural ma:@KN mmmmmwrmmkmmW

in the Deep South (1939} A Remuirod Readi
. . aquired Readings:
' 8. Arth . e . :
_ mdonmxmmdnzm“mum_MMmemma“o Peasantry: A Tale of Tuo 1.  Abram L. Harris and Sterling D. Spero, The Black
| 9. Horton Rubin. P1 Worker: The flegro and the Labor tovement, (T931).
' 7 lorton Rubin, Plantation County {1951 .
v ) 2. E. Franklin Frazier, Black Bourgeoisie, The Rise

10 Carter G. Woodson, The Rural Hegro (1930) . of a New Hiddle Class Tn the United States (1957)
8. Quesiions for Discussion and Research:

| URBAN
1. " John Bracey Jr., et. al., ed., The Rise of the Ghetto (1971) 1, darris and Spero wrote "the abstacles which econo-
2 Chicado Commlssi . mic radicalism had to .overcome in order to gain some
a8 7 " OIF p and a3 g . [ .
R Study of Race Relations and a Rece Rish (1Zg) b et accaptance in tegre THfe ere: ) etmtonce of
, 3 [N L ’ y, ( 2
3 . 4 J * {legro middle-class ideology, and (3) racial antagonism
3. John Henry Clarke, Harlem: A Community in Transi - between white and black workers." (p. 398) Discuss the
Y ransition (1969) specific sorial content of each of the above thre:
4.  Kenneth Clark, Dark Getto: Uilenmas of Social Pover (1965) obstacles, and the role of trade unfons and the black
'Rss .
5. M.E.B. DuBofs, The Philadel hres
’ phia Hegro (1899
m Mol . ( ) 2. Compare, in detatl, the specific attitudes of the
. ollis R. Lynch, The Black Urban Condition 1866-1971 {1973) Black proletariat and the Black bourgroisie on the
oo : . question of race rclations. How does this gancral
7. mﬂzmwmmnmmanwwcu:_ﬂa mamm:. The Secret City: A History attitude show up in this particular instance which
ations in The M Harris and ¢ s " 2 Ired yea the
. e Nat{ons Capital (1967 | T e e st iton of social cnd eono-
: mhuammwxcmwmwwkmoumewammA:m Making of a Ghetto, Megqro - wlc tnferiority, and white organized labor, dominated
L 2 - g366) - . by the heirarchy of the skilled crafts, has na Jdosire
9 Allen H. § B w . to sea him cmerge from that condition. Tka educated
: . opear ack Chicago: The M \ leadors of the ilagro see only the recial aspact of this
Ghetto, 13001920 Froer) uiThe Haking of 2 Nearo situation.” ° ¢ o
10, Robert Weaver, The Megro Ghetto (1948) N ” 3. Frazier, in Black Bourgeoisie, begins his investi-
. : - gations of "the world of reality,” by discussing the

historical roots and eccromic basis of the Black middle
AR T class. Harris and Spero in discussing the Black pro-
. letarfat begin with the competition between Black and
white Tabor during the slave regimes. Their method is

(¥

49 G




Green, The Negro Wage .
to understand the economic (material) forces at work in’ 9, Carter mwemwwamoz and Lorenzo Green, The Negro
. soctety and then to interpret the social and political Earner :
developments. Using both of their wiorks, discuss: 10. U.S. Department of Labor, Division of Hegro mnwsoammmm?
. A.  the education and politics of the Black pro- The m_mwhb M“omﬁw During the World War and During “econ
tetariat and the education and politics of the struction v
Black bourgeoisie; . %w_mmmlo.wmswml
8. what material forces described by the two fe ® Talented Tenth", in W.E.B. DuBois
ﬁﬁ‘mxosnmm vhich would account for these differ- . 1. M«.W.mmcm“moﬁ...aﬁwwsuﬂcmd. eds., The Negro Problem (1903)
ances. , and The Negro In Business (1899).
SUPPLEHENTARY READINGS 2. G. Franklin Eduards, The Negro Professional Class (1959).
. . i ier, "Durham: Capital of the Black Middle
PROLETARIAT > Tmm_mwwﬁw_f__ﬂmﬂdsmx? ed., The Mew flegro (1925).
1. W.L.B. DuBois, The Negro Artisan (1902). 4. E. Franklin Frazier, The Free Negro Family (1932).
2. ﬂm“%“w\w%mwmw, Organized Labor and the Black Morker, 5.  Charles S. Johnson, The Negro College Graduate (1938).
o . "Nistory of the Megro
3. Herbert R. Garfinkel, ¥When Negroes March: The March on 6. >_6=m"ndﬁmﬂw_am%wum _.mmuuwﬁ? “muo«dmmm,_. Journal of
Washington Hovement in the Organizational Politics for Upper Clas b0, CooEd)
FEPC 11959) - N Megro Education (Spring, .
T . ; ! tion
4. Herbert Morthvop, et. al., The Negro in American Indus- 7.  Joseph A. Pierce, Negro Business and Business Educatio
try, (1968). (1943).
5. MZ cw A. Reid, Hegro Membership in American Labor Unions, 8. Louis Robinson, Jr,, The Black Millionaires (1972).
1930).
9. Wallace Thurman, The Blacker the Berry (1929).
6. Rabert C. Weaver, Megro Labor: A Natfonal Problem (1946). , 1 i
- 10.  Carter G. Woodson, The Negro Professional tan and the
N 7. m“_mmwwm Wesley, Hegro Labor in the Unfted States 1850-1925, Comunity (1934).
8. Raymond S. Walters, Negroes and the Great cmb_.mmﬂ.o:“ )
The Problem of Economic Recovery (1970).
. 51 52
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BLACK AUTOBIOGRAPHY

Required Readings:

1. Booker T. Washington, Up From Slavery, (1901).
2. Autobiography of Malcolm X, (1965).

Question For Discussion and Research:

Individuals, thefr fdeology and their practi

in a concrete historical and social nomﬂmxn,nmqnw—mammwwwm
context s greatly influenced by economic Aamnmwﬁm_w forces
owmﬂmnﬂsn tn the society, and the struggles of the masses

w people--for example a response of struggle and protest.
herefore, great leaders--their rise, their popularity
their changing ideas, and their fall--must be viewed .m
this aw@mamq context. Discuss the major features of Booker
T. Washington's leadership and contrast that with a dis-
M“Mw“wa nwumsm*dmwamﬂm:iv of Malcolm X. [Identify the

, orical, economic and

plain their differences. other factors which ex-

SUPPLEMENTARY READINGS

John Henry Clarke, ed., Malcolm X2 The Ma

(1969) and "His Times,

Malcolm X, On Afro-American :—unonw (1967).

m.mmk.zmmamzmnmwwmﬂkummmnsmm~
ﬂmﬁmn by Malcolm X, Soum? » Jpterviens, and 3

The End of Wh :
qummqm.mw.~qmwmuwoxda Supremacy: Four Speeches by
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©§. * W.E.B. DuBois, "0f Booker T. Washington m:n Others,"” in

" Souls of Black Folk (1903).
— 6. Stephen R, Fox, The Guardian ow Boston: =¢_m*ms Monroe
& " Trotter (1970). ~ A - k
. August Meier, Negro Thought in America, 1880-1315, {1963).
' 8. wamew T. zmm:_saaor. The ﬂ:ncmm.mm.mum.mem«wngm.mmmmw.

'9.  Booker T. Hashington, The Negro in Business (1907).

RESOURCES: PUBLICATIONS AND RESEARCH CENTERS

1. AFRICAN RED FAMILY; a good source for revolutionary

©© perspectives on the current African situation.
.Quarterly. (Available.from Timbuktu Books, P.0. Box .
5747, Hashville, Tn., 37208 USA)

2. AFRICAN WORLD; the best source of monthly developments
in the Black liberation movement, especially the anti-
imperialist student movement. The African World Re-
source Center is a good source of films, pamphlets,
and other rosources. Write for further details.

(P.0. Box 2413, Washington, D.C., 20013)

2. - BLACK SCHOLAR; an important monthly review of Black
Studies and the thinking of Black intellectuals since
1969. (P.0. Box 908, Sausalito, CA 94965)

4. DBLACK WORLD; a widely available monthly review in matters
of Black culture, with annual issues on poetry, drama,
and other special topics. (1820 S. Michigan Avenue, Chica-
go, I1linois, 60616) - N

5. JOURNAL OF BLACK STUDIES; quarterly since 1970 that
serves as a vehicle for academic research.
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10.

JOURNAL OF NEGRO HISTORY; a quarterly publicatfon *=‘n_mn-
ed by the Assocfation for the Study of Negro Life and His-
tory in 1916.

MONTHLY REVIEW; a good: Source of commentary by radical’
social scientists, edited by political economists.

PEOPLES COLLEGE PRESS; expanding resource center for poli-
tical education materials on the Black liberation move-
ment, anti-imperialist struggle and world revolution.

Write for a 1ist of avaflable publications. (P.0. Box 5747,
Nashville, Tn., 37208)

REVIEW OF BLACK POLITICAL ECONOMY; since 1970, one of the
leading centers and journals reflecting some of the cur-
rent thinking on economics among Black people. Special
publications-on the 1and question in the rural South, pro-
perty taxes in Mississippi, and Black incomes 1947-1950
are available.  (Black mno:os*n Research Center, 112 West
120th Street, New York, N.Y., 10027)

UHION OF RADICAL POLITICAL ECONOMISTS (URPE); an organi-
zation which attempts to develop a radical perspective
on the current crisis of imperialism. Several publica-
tions are available. (URPE Offfce of Organizational Ser-
vices, Michigan Union, Ann Arbor, MI, 48104)

For information on how to get materials and to order all

books wrfte:

TIMBUKTU BOOKS

P.0. Box 5747

Nashville, Tennessee 37208
U.S.A.
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PREFACE

This course outline-study guide is designed to provide
a systematic and scientific introduction to the historical
and current experiences of Afro-American people. It is in-
tended for use as a year-long academic course and/or as a
guide for'an independent study circle.

Afro-American Studies has a long history, though in the
last decade it has achieved wide popularity through the strug-
gle of Black students and teachers fighting to make their
curriculum relevant to the needs of Black people. One aspect
of this struggle has been to restructure all courses to give
a more comprehensive and correct view of Black people in the
life of the USA and the world. Another aspect has been to
structure special ccurses that sum up the main features of
the historical and current experiences of Afro-American peo-
ple. The aim of this outline-study guide is to sum up the
many experimental courses and to standardize an introductory
college course in Afro-American Studies for universal adoption.

. As in any field of study, there is an accumulated body
of knowledge that all students of Afro-American Studies must
familiarize themselves with. So this outline-study guide is
organized into two parts: (1) an extensive survey of major
questions, concepts, and research; and (2) an intensive exami-
nation of several classics of Black social analysis. The
basic prupose of this course of study is to cover the entire
field on a general basis, and then examine several classical
works by Black scholars that are key building blocks in the
on-going accumulation of knowledge about Afro-American people.

This course of study will not answer all of the questions
that a person will have about Afro-American people. It will
answer some basic ones. But more importantly, this course
outline-study guide will help those who undertake it to more
sharply formulate the key questions and direct you to how and
where to get the answers. Lastly, everyone must recognize
that it is possible to get out of this study only as much as
the time and effort put into it. This requires a critical
approach to reading the required material (and as much sup-
plementary material as possible), participation in class/
study group discussion (based on the principle "no investi-
gation, no right to speak"), and in writing papers (based
on your own ability to use the concepts to interpret the



material studied). The key to learning is in using the be-
liefs you start with to systematically criticize all new
material. Only then can you really find out if the new
knowledge is better and more accurate, and therefore must
be believed in place of the old, inadequate beliefs.

But the search for knowledge does not end when new know-
ledge confronts old knowledge and new ideas result. The real
test of new ideas is not just in how well they help us under-
stand the world; the real test comes in applying these new
jdeas to building .a new and better world for the masses of
people. Therefore, we encourage all of you who take up this
course of study to test your ideas in practice. By practice
we mean that we should all increase our study of history to
include the on-going struggle of Black people for liberation
(freedom, justice and equality), and that we should also in-
crease our own involvement in these current struggles. STUDY
AND STRUGGLE! STRUGGLE AND STUDY!

In fact, the INTRODUCTION TO AFRO-AMERICAN STUDIES is
the product of many years of collective study and struggle--
inside college and university classes, on the job, in study
groups, in the library, in community struggles, and in many
conferences and discussions. It has been successfully
taught as a course and used as a format for study groups.
Most important, it has had the benefit of thoughtful review
and criticism by many people. We hope that you will find it
useful--as a course outline, as a guide for study groups,
and as a general reference in all aspects of your study and
struggle. Take the time to sum up your experiences with
INTRODUCTION TO AFRO-AMERICAN STUDIES. Send your comments,
.suggestions, and criticisms to us so that all of us can
grow even stronger.

READINGS
GENERAL REFERENCE

1. Herbert Aptheker, A Documentary History of the Negro
People in the United States, (1951}, 2 Volumes.

2. z*ddﬂws Z. Foster, Negro People in American History,
(1954).

3. E. Franklin mmmN*m1. The Negro in the United States,
(1957).

4. Langston Hughes, A Pictorial History of the Negro in
the United States, (1968). T T

Biblio-

5. James McPherson, et. at., Blacks in America:
- graphical Essays, (1971). o

ON THE RISE OF BLACK STUDIES

1. Negro Digest, (Now Black World), "Toward the Black Uni-
versity," 3 special issues, (March, 1968, 1969, 1970).

2. wﬂwwwwma Robinson, Black Studies in the University,

3. Joyce Ladner, The Death of White Sociology, (1973).

4. xm:m_a Bailey, "Black Studies in Historical Perspec-
tive," Journal of Social Issues, (1973).

5. Black Scholar, special issues on "Black Education: The
Future of Black Studies," (September, 1974); especially
Allen, Poussaint, McClendon and Peoples College.

METHCDOLOGY

This introduction to Afro-American Studies is designed
wos use in academic courses and by study groups. Moreover,
it can be useful for those being exposed to this material
for the first time, or as a context for more advanced work
that would include much of the supplementary reading material.
These conments on methodology are for guidance in the academic
and the study group approach.

ACADEMIC COURSES

PURPOSE OF THE COURSE

1. To challenge every student to be a serious intellectual,
(knowtedgeable about herself/himself and the society she/he

“M<mm‘mw. committed to making the world a better place to
ive in).




To study the development of modern society and culture, and

the role Black people have played in it.

. . s . . s .. 4 de-
To investigate and discuss the sdmeosdmm_ origins an
velopment of the Afro-American people in the USA today.

. . ) . Q
To systematically examine the Qm<mdomam=@. cwmdm..mz
smxmwcu of several important social institutions in the

Black community.

To evaluate the relevancy of various Aamodom@mm concern-
ing the social oppression, political repression, and
economic exploitation of Black people (past, present, and
future).

REQUIREMENTS

Class attendance.
Take good class notes.
Reading required materials.

Full participation in class discussions and class pro-
jects.

Write a short paper (2-3 typed, aoccdm-wcmnma mm@mmv,
every week, and turn it in on time, the beginning of
the first class period of each week. The papers are
to be a sunmation of each week's topic.

CLASS SESSIONS

1.

The student should be allowed to ask questions at the
beginning of each class session about material already
covered.

If necessary, sleeping students should be mzmxmzma.
those without paper and pencil mcocda be given some,
and all disruption stopped immediately.

The teacher should freely use current examples and write
new terms, names, and dates on the blackboard.

The class session should always reflect a dynamic inter-
action process and not an elitist one-way flow from

e 5 mvame

teacher to student. A good teacher will encourage stu-

dents to deepen their investigations and to "teach" what
they learn; good students will actively seek additional

information and share it with the class--even when such

aggressive efforts are not "officially" encouraged.

5. The class projects and audiovisual materials are intended
to supplement the regular course of study. They are not
required and should only be used after a thorough assess-
ment of the concrete conditions and available resources
in each local situation.

GRADES

1. 40% weekly papers and class participation.

2. - 20% mid-term exam.

3. 40% final exam.

4.  Student should be examined on:

(a) definition of key concepts,
(b) grasp of required readings and Tectures,

(c) ability to apply the material covered to current -
conditions.

STUDY GROUP

1.

The mmzak group should meet regularly, preferably once
a week for 2-3 hours, and not be more than 15 people.

Each person should have access to the reading material
(purchase or xerox), bring the required reading to the
study session, and also have paper and pencil.

The group should have a consistent discussion leader,
although initial presentations on each successive topic
should rotate each session.

Since most groups will reflect uneven knowledge of this

material the discussions should be based on few assump-
tions and systematically treat all material even if

ix



it seems to be unnecessary.

5. Study groups should designate one person to prepare a
brief written summation of each topic covered.

READINGS ON METHODOLOGY

1. Mortimer Adler, How To Read A Book, (1972).

2. Leo Huberman, "How to Spread the Word," Monthly Review,
(December, 1967).

3. C. Wright Mills, "On Intellectual Craftsmanship," in his
book, Sociological Imagination, (1959).

4. North American Congress on Latin America, (NACLA, P.O.
Box 57, Cathedral Park Station, New York, N.Y., 10025
and P.0. Box 226, Berkeley, CA, oawodv xmmmmsns
Methodology m:dam, (1970).

5. Mao Tse-Tung, Four Essays on Philosophy, especially "On
Practice," "Where Do Correct Ideas Come From," and "On
Contradiction."

NTESIE — MATEMASIE
(I have heard and kept it.}
“Nyansa bun mu nne mate masie.”’
Symbol of wisdom and knowledge.

PART L

SURVEY OF THE
AFRO-AMERICAN

EXPERIENCE




1. wrnal 13 AFRO-AMERICAN STUDIES?
(SCIENTIFIC APPROACH TO THE BLACK EXPERIENCE)

Black people in the USA must develop a scientific approach
to understanding and changing this society. In the study of the
Black experience, a scientific approach focuses on a set of sys-
tematically collected data on what has happened and is happening
to Black people in this society (empirical data), and the his-
torical-logical relationship between these facts (theory). This
approach to the study of Black people which focuses on empirical
research and theoretical analysis must be contrasted with an
approach that disregards facts and substitutes subjective wishes,
desires, beliefs, and distortion of facts. In the final analysis,
Afro-American Studies must serve the liberation struggle of Biack
people. To do this, a scientific approach to the historical ex-
periences of Black people in the USA and around the world is the
most effective method to clarify the major questions facing Black
people so that the correct path to Black liberation can be under-
stood as it develops in the struggles of Black people.

KEY CONCEPTS

Intellectual/Student/Scholar
Scientific Method

Afro-American
Data

Empirical Research Society

Historical Stages of Socio-Economic Formation
Development Theory

Ideology

REQUIRED READINGS

1. W.E.B. DuBois, "The Propaganda of History," Chapter XVI
from Black Reconstruction, (1934).

2. E. Franklin Frazier, "The Failure of the Negro Intellec-
tual,” Negro Digest, (February, 1962).

3. Peoples College, "Social Science and Black Liberation,"
(Rev., 1975).
SUPPLEMENTARY READINGS

1. Margaret Just Butcher, The Negro in American Culture,
Based on Materials Left by Alain Locke, {1956).

10.

Lmsmm mdmnxSmdd and Morris Janowitz, Black Sociologists:
Historical and Contemporary Perspectives, (19747 ; papers

presented at the National Conference on Black Sociolo-
gists on May 5-6, 1972.

Horace Cayton, The Long 01d Road, (1965); an autobio- .
graphical account of a leading Black sociologist.

St. Clair Drake, "In the Mirror of Black Scholarship:
W. Allison Davis and Deep South," Harvard Educational
Review, (1974).

W.E.B. DuBois, "My Evolving Program for Negro Freedom,"
in What the Negro Wants, edited by Rayford Logan (1944);
a short discussion of DuBois as a student at Fisk,

Harvard, and Berlin and four subsequent programs of in-

tellectual work.

W.E.B. DuBois, Autobiography, (1968); an autobiographical
mnnm:zﬁ of the most important scholar of Afro-American
tudies.

Rayford W. Logan, Howard University: The First 100 Years
1867-1957, (1969); a descriptive history of a major Black
university in Washington, D.C.

Earle Thrope, Black Historians: A Critique (1958); a dis-
cussion of Black historians from 1800-1960.

Margaret Walker, How I Wrote Jubilee, (1972); a novelist

describes how she gathered material to write an historical
novel.

Richard Wright, "How Bigger Was Born," in Saturday Review,
(June, 1940); a novelist describes his sociological study
of several Black people to develop the characters in his
social protest novel. .




2. HOW DID AFRICA DEVELOP BEFORE THE
EUROPEANS CAME?

(ANCIENT AND COLONIAL AFRICA)

The myth of Africa as "the dark continent full of sav-
ages" is being exposed and the reluctance of Black vmowdm to
identify with our African heritage is ending. A positive
Black self-image, which includes identification :mwc an
African heritage, has emerged because more mn¢mqndﬂdn knowl-
edge of African history and culture has been mmdcma and
greater contact with Africa established. It is important
that we increase our knowledge of key aspects of >ﬁwdnm.m
history, particularly about the development of ﬁ:m different
peoples and cultures of Africa prior to the colonization of
Africa by Europeans. Africa's art, music, dance, and values
--culture, as in all social systems--develops in accordance
with the level of development of basic socio-economic forces.
By understanding Africa prior to colonization we can better
understand why Europe, because of its more developed tech-
nology and more advanced production relations, was m@dm to
dominate Africa. This domination is the root ow >*1dnm.m
underdevelopment in the modern world, and the historical
basis for the current struggle for African liberation.

KEY CONCEPTS

African Heritage Culture

Ancient African Societies Development
Anthropology--Archaeclogy Feudalism
Colonization Tribe ,
Communalism Underdevelopment

REQUIRED READING

Walter Rodney, How Europe Underdeveloped Africa, (1972),

Chapters 1, 2, and 3.

SUPPLEMENTARY READINGS

1. J. Ajayi and I. Espie (eds.), A Thousand Years of West
African History, (1965); a compilation of articles
selected by two African historians.

10.

W.E.B. DuBois, The Negro (1915, 1970); an early effort
to discuss the historical development of the African

diaspora--Black people dispersed throughout the world.
See also The World and Africa, (1947).

Leo Hansberry, "African Studies," Phyton, (Ist Quarter,
1944); a listing of authorities, travellers, historians,

geographers and other sources useful for the study of
Africa.

L.H. Gann and Peier Duignan, Colonialism: A Bibliogra-

wmmmmw.m:mam Adouwvwmcmmﬁcdcmcdiomxmcsk by two racist
white scholars at Stanford's Hoover Institute.

B.0. Ogat and J.A. Loran, Zamani: A Survey of East Afri-
can History (1971); anthology edited by African historians.

John Paden and Edward Soja, The African Experience (1970);
a useful three-volume set of essays, study guides, and

a computerized 4,000-entry annotated bibliography on many
aspects of African Studies.

T.0. Ranger, Emerging Themes of African History, (1968);
proceedings from a conference of historians in Tanzania

covering many important questions of African history and
the methodology of studying African history.

Review of African Political Economy; this new publication
should provide insights into key aspects of Africa's his-
torical development and contemporary struggles.

Walter Rodney, A History of the Upper Guinea Coast, 1545
to 1800, (1970); a good study of the impact of coloniza-

tion and slavery on West Africa.

Joseph A. Tillinghast, The Negro in Africa and America,
(1902, 1968); often cited as the best example of racist
scholarship on this topic.




3. HOW DO WE DEFINE THE MODERN PERIOD
OF HISTORY?

(CAPITALISM AND IMPERIALISM)

* The modern period of world history is defined by the rise
of the world wide capitalist system. Modernity represents the
historical formation of the capitalist system that am<wdonma out of
feudalism in Europe and is characterized c«.:xcquNmndos. in-
dustrialization, bureaucratization, and :mﬁdozmddme. As capi-
talism developed in Europe, especially ﬁqm Industrial Revolution,
and reached its monopoly stage, imperialism, these forces were
spread through the world. The object of these @docmd.onmwmﬁdo=m
of capitalism was to secure profits through the exploitation of
labor, raw materials, and markets for finished cqoa:nﬁm. Hsu
perialism as a system of international mxndo*nmmdoz still exists
as a world economic system. The main struggle in ﬁam soqua
world is between the exploited and onu1mmmm@ countries, nations,
and peoples of the world against the major imperialist powers.

KEY CONCEPTS

Industrialization

Bureaucrac 3 A
nmudnmdﬁmak Monopoly Capitalism
Exploitation Political Economy
Feudalism qmossmdom&
Imperialism Urbanization

REQUIRED READINGS

Peoples College {ed.), On the Rise of The Modern World: Selected
Readings, (1975).

. Y . 'y . . N : ._.mmz.d ]
Encyclopedia Britannica, 15th Edition, Admwmv, On modozgm s
mxnw1uﬁm“ "The New Imperialism (1875-1914" through "The After-
math of World War II," (Macropaedia, Vol. 4, pp. 894-905).

SUPPLEMENTARY READINGS

1.

nN

10.

Oliver C. Cox, Capitalism As A System, (1964); an important
contribution to the understanding of capitalism by a noted
Black sociologist.

Maurice Dobb, Studies in the Development of Capitalism,
(1947); a thorough study of the development of capitalism
Trom feudalism to World War II.

Frederick Engels, The Condition of the Working Class in
England, (1892); written by the closest associate of
Karl Marx, this study is a model for investigating and
understanding the impact of capitalist development on

the working class.

Piere Jalee, Imperialism in the Seventies, (1972); a use-
ful investigation to determine if the m<¢mm=nm in the
1970's supports Lenin's 1917 analysis of imperialism.

It does, the author concludes.

A. Leontiev, Political Economy: A Beginners Course,
(1930, 1974).

The The Economics -
of U.S. Foreign Policy, (1969); a study of the relation-
ship of the US economy to the world economy demonstrat-
ing that imperialism is rooted in the economic activity

of the monopoly economies of advanced capitalist countries.

Harry Magdoff, The Age of Imperialism:

Karl Marx, Capital, Vol. I, The Process of Capitalist
vﬂoacnﬁmmmw,.dmmww%w published first in 1867, this book

mmn:mummmnxmwmvm:nmm:nrm mﬁcawoﬁﬁ:mam<mdousm=aoﬁ
capitalism. :

a compilation of 18 useful readings on the impact of im-
perialism in bringing about the poverty of the masses of
the world's people.

Robert I. Rhodes, Imperialism and Underdevelopment, (1970);

Adam Smith, The Wealth of Nations, (1776); the classical
analysis of early capitalism emphasizing the "laissez
faire" (no government intervention) economy governed by
the "invisible hand" of the market, supply and demand.

Paul Sweezy, The Theory of Capitalist Development, (1942);
a good overview text on the development of modern capital-
ism.
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4. WHAT WAS THE TRIPLE CHARACTER OF _
"AFRICAN SLAVERY?

(TRIANGULAR ATLANTIC SLAVE TRADE)

The Atlantic Slave Trade was carried on between (1)
Europe, (2) Africa, and (3) the West Indies and the USA.
The development of capitalism and increasing innovations
of technology in England spurred a big demand for raw
materials and agricultural products. English capitalists
provided the capital to finance the colonization of the

>am1mnmmﬁommncxmmmmmum:awﬁzmznmaﬁzm>ﬂ~m=ﬁmnmdm<m
Trade to obtain labor to produce the goods in America.

These operations provided huge profits that further spurred
the Industrial Revolution and the development of capi-
talism in Europe and in the U.S. during the 19th century.
Thus, the Triangular Atlantic Slave Trade was essential

in the development of capitalism and imperialism. But
Africans and slaves resisted their captivity, exploitation,
and oppression at every turn: in Africa slave traders

were fought; during the Middle Passage there were mutinies
aboard ship; in America there were large numbers of es-
capes and hundreds of insurrections (including the success-
ful Haitian Revolution in 1790); and Blacks engaged in a
general strike and fought as soldiers during the Civil War,
assuring the Northern victory.

KEY CONCEPTS

Accumulation of Capital Middle Passage

Commerce Seasoning Slaves
Freedman Slave Codes
Industrial Revolution .Slave Revolts

Manumission . Triangular Trade

REQUIRED READINGS

Eric Williams, Capitalism and Slavery, (1944), Chapters 1-5.

Herbert Aptheker, "Slave Resistance in the United States,"
in Nathan Huygins, et. al., Key Issues in Afro-American
Experience, (1971).
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SUPPLEMENTARY READINGS

2.

Herbert Aptheker, American Negro Slave Revolts (1943);
a good summary of the many revolts by slaves to pro-
test exploitation and oppression.

Arna Bontemps, Great Slave Narratives, (1969); a col-
lection of three slave narratives, an often for-
gotten and valuable source for Black perspectives on
slavery. Bontemps' introduction comments on the slave
narrative as a literary and socio-political document.

W.E.B. DuBois, John Brown, (1909); a biography published
in 1909 in which the noted Black social scientist seeks
to demonstrate that the white anti-slavery fighter "of
all Americans had perhaps come nearest to touching the
real souls of -Black folk."

W.E.B. DuBois, The Suppression of the African Slave
Trade to the U.S.A., 1638-1870, (1896); calling it "a
small contribution to the scientific study of slavery
and the American Negro." DuBois has produced a valu-
able survey of primary documents to establish the for-
ces which led to the end of the U.S. slave trade.

Richard S. Dunn, Sugar and Slaves, The Rise of the
Planter Class in the English West Indies, (1972); a
study of the slave trade and sTavery in the Caribbean.

C.L.R. James, Black Jacobins, (1963); an in-depth analysis
of slavery in the Caribbean and the Haitian Revolution by
a Black political activist. Places U.S. slave revolts in
perspective.

Herbert S. Klein, Slavery in the Americas, A Comparative
Study of Cuba and Virginia, (1967); maintains that in-
stitutional factors like the Catholic Church operated to
make slavery less harsh and racist. "The dynamics of
unopposed capitalism” and extreme racism influenced
slavery in America.

Ulrich B. Phillips, Life and Labor in the 01d South, (1929);
an investigation of plantation records by a Southern scholar

who held the prevailing racist views of Black inferiority
and was dedicated to defending slavery.
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Robert S. Starobin, Industrial Slavery in the 01d South,
(1970); a study of urban sTavery which focuses on the
use of slaves in Southern industry, an often neglected

dimension of the subject.

xdnamwa Wade, Slavery in the City, 1820-1860, (1964);

an important study showing that urban slavery was dif-
ﬁmﬂmsm from plantation slavery, but equally as harsh and
restrictive. Discusses institutional structure and the
work of slaves in households, hotels, factories, rail-

roads, and for municipalities which hired them out for
short-term jobs.

AKO-BEN (War horii.)

The sound of the akoben is a battle
cry, hence it symbolizes a call to arms.

N



5. WHAT IS THE SOCIAL STRUCTURE OF
AFRO-AMERICAN PEOPLE?

(RACISM AND THE CLASS STRUGGLE)

The exploitation of Black people as slave labor, as ten-
ant farmers, and as industrial workers represents a history of
economic (class) exploitation and racial oppression. But these
experiences of class exploitation have not been the same for
all Black people. While all Black people have m:ﬁﬂmxma ﬂxwa
some form of racial oppression, Black people have divided into
different classes by some developing ownership of businesses,
skills, and training, adding up to control of more resources
in the political economy of the USA. Thus, some Black vmov_o
are able to acquire a Targer amount of wealth and lead lives
very different from other Black people. There are Black people
in all of the major class formations in the USA, but the vast
majority are in the working class.

._Am< CONCEPTS

Bourgeoisie Proletariat -
Class Racism
Lumpen-Proletariat Status
Migration Stratification

Petty Bourgeoisie Tenancy-Sharecropping

(middle class)

mmDC:&mU READINGS

E. Franklin Frazier, Black Bourgeoisie, (1962), m:muams 1, dﬂ:m
Roots of the Black Bourgeoisie," and Chapter 2, "The Economic
Basis of Middle Class Status."

Harold Baron, The Demand For Black Labor, (1971).

SUPPLEMENTARY READINGS

1.  Bureau of the Census, U.S. Department of Commerce, The
Social and Economic Status of Negroes in the United
States; a good resource up-dated and published annually.
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Horace R. Cayton and George §S. Mitchell, Black Workers
and the New Unions, (1939); an important study of Black

workers during the Great Depression, focusing on the
organization and activity of the CIO.

Ebony, special issue on "The Black Middie Class,"
{August, 1973); a collection of articles that provides
data and opinions of the Black middle class and defends
the role it plays in the Black community and society.

Philip S. Foner, Organized Labor and the Black Worker:
1619-1973, (1974); one of the most comprehensive studies
available on the trade union history of the Afro-Ameri-
can working class.

Harry Haywood, Negro Liberation, (1948); a good account
of the post-depression struggies of Black people focused
on the relationship of big business to the plantation
system in the South. This book argues the case for the
“Black Belt Nation" thesis.

Hosea Hudson, Black Worker in the Deep South, (1972);
an account by a Black worker who was active in working
class struggles and union organizing campaigns in the

South during the 1930's and 1940's.

Julius Jacobson (ed.), The Negro and the Labor Movement,
(1968); a collection of essays covering the 20th century
Afro-American experience with organized labor.

John C. lLeggett, Class, Race and Labor, Working Class

Consciousness in Detroit, (1968); a study of the impact
of cconomic insecurity and racial oppression on class
consciousness. :

Main Locke, (ed.), The New Negro, (1925); a collection
of essays on the Harlem Renaissance period which is use-
ful for understanding the development of the social and
cultural forces of the Afro-American community. See
Frazier's article on "Durham: Capital of the Black Middle
Class," for example.

Carter G. Woodson, Free Negro Owners of Slaves, (1924);
an important compilation of statistics from the 1830
census that is important for understanding the histori-
cal development of classes in the Black community.

13



6. CAN THE MASSES OF BLACK PEOPLE GET

T r o Ataot "A PIECE OF THE AMERICAN PIE" BY
S "PULLING OURSELVES UP BY OUR OWN
e POAL nbORATIONS BOOTSTRAPS?"
s "Amsmm. g B
P SR AR . fisgga o (BLACK CAPITALISM AND COMMUNITY Um<mromu_5m2.:
ORI ANY RSN :

_ The present US economy, characterized by monopoly capital-
ism and imperialism, has concentrated both the production and
distribution of goods(the ownership of corporate wealth) in the
! hands of a very small number of capitalists--the US ruling class.
w Five hundred corporations produced 65% of all the goods sold in
i the USA, collected 75% of all the profits, and employed three-
i quarters of all workers in 1973. These same US corporations
also monopolize the production of goods overseas, and dominate
much of the world's raw materials. These are the main facts
that must be kept in mind when we analyze Black capitalism and
other reformist programs aimed at improving the economic well-
being of Black people under the existing social order of mono-
poly capitalism. This tremendous concentration of wealth and
economic power in the US ruling class is the source of most of
the problems that Black people face, and this power has beep ef-
fectively used to block most proposals aimed at improving the
economic conditions of the masses of Black people.

.
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. Eoare KEY CONCEPTS

. R African Blood Brotherhood Economic Nationalism
¥ o Black Capitalism Negro Business League
.. Ly | Buy Black Project OWN

: : Cooperatives Reparations

y w Double Duty Dollar Self-Help

-t

REQUIRED READING

14

a Ear] Ofari, The Myth of Black Capitalism, (1970).

SUPPLEMENTARY READINGS

, , . 1. Ronald Bailey, (ed.), Black Business Enterprise, (1971);
. R : a comprehensive collection of readings on historical and

Statistics on Corporations from FORTUNE, May 1975
P Statistics on Black Businesses from BLACK ENTERPRISE, June 1975 15




4,

current discussions of Black economic development, includ-
ing such topics as Black capitalism, economic separation
versus integration and community economic development, and
socialism as an alternative.

Paul Baron and Paul Sweezy, Monopoly Capital, (1968); the
most important study of the functioning of the present US
economy focusing on the operation and impact of the typical
economic unit--the monopoly corporation. See especially
chapter on "Monopoly Capitalism and Race Relations."

Robert S. mxozzm. "Barriers to Black Participation in the
U.S. Economy,” Journal of Black Political Economy, (Autumn,
1970): the author is the founder of the Black Economic
Research Center (New York), and the Journal of Black Poli-
tical Economy, both good resources.

mﬁ Clair Drake, The Social and Economic Status of the
Negro in the United States, (1965); an effort to sum up
the major theoretical work and empirical data in a use-
ful statement covering topics such as powerlessness, self-
identity, and health.

Richard Edwards, The Capitalist System: A Radical Analysis
of American Society, {1972}; a good compilation of radical
critiques of US monopoly capitalism and imperialism. The
editors are members of the Union of Radical Political Econo-
mists (URPE), a good resource.

Abram Harris, The Negro as Capitalist, (1936); an important
study of banking and business among Blacks, this book states
that Black businesses were motivated primarily by the desire
for private profit and not any humanitarian or collective
self-help intentions.

Donald Harris, "The Black Ghetto as Internal nodosku A
Theoretical Critique and Alternative Formulation,” Review
of Black Political Economy, (Summer, 1972); an article
sharply critical of the "Internal Colony" formulation of
the problems of Black people suggesting instead that the
economic system of American capitalism must be viewed as
an integral whole, and the spatial separation and racial
segregation of the Black community must be analyzed in
light of this.

Bennett Harrison,-"Ghetto Economic Development: A Survey"
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Journal of Economic Literature, (March, 1975); a very com-

prehensive and useful bibliographical survey of 217 refer-
ences.

Joserh Seward, "A Reply to Professor David," Review of
Black voddndnmd Economy, (Winter, 1975); nwdﬁdndmmm the
application of"development economics" to Black communities
in the US (as well as to Third zox_av economies as repre-
senting bourgeois ideology, not in the interest of the
Black Tiberation struggle. See Frank Davis, The Economics

of Black Community Development, (1972) as another example
of what Seward criticizes.

Fortune and Black Enterprise. These magazines publish,
respectively, annual listings of the largest US corpora-
tions and finance capital institutsion (banks, etc. ww and
the leading Black businesses. In 1973, the total sales
of all the top 100 Black businesses as listed in Black
Enterprise would have placed 496th on the 1973 Fortune
Tist of the top 500 corporations.

DWANIMEN

(The horns of a ram.)

“Dwani ne ahooden ne n‘amen; wopan
n‘amen a na wo ayi no awie no."

The strength of the ram lies in its horns.

17



7. WHAT KIND OF POLITICAL _uO<<mm,UO
BLACK PEOPLE HAVE IN THE USA?
(GOVERNMENT AND THE POWER OF THE STATE)

Black people can now participate in all aspects of »smﬂdl
can politics--as elected politicians and mucodsmma officials
in all levels of government, and as voters. While some power
is wielded, it is minimal because Black people =m<m.ddﬁﬂ_m.o1
no control over the large corporations and banks which dominate
and dictate the policies of the US government. wdmmxuvmocdm
have not always been able to participate in the political arena.
In fact, the main relationship of Black people to the US govern-
ment has been as objects of control and 1muxmmm¢o=” The Mdm<m
codes, the Black codes, and laws legalizing ma:nmamozmﬁ, job,
and housing discrimination are examples of laws which have been
enforced by the government against Black people. A1l components
of the State--the executive branch, congress, the courts, the
police, national guard, the military--have all facilitated the
exploitation and oppression-of Black people. As a result of
this political repression by the US government, mdd.ﬂ:m strug-
gles and political protests of Black people are an important
part of Black politics.

KEY CONCEPTS

Political Repression

Community Control i .
Political Science

Electoral Politics

Fascism Proportional Representation
Gerrymandering Third Party Movements
Government

Voter Registration
(Federal/State/Local) .

REQUIRED READINGS

1. Ralph Bunche, "The Negro in the Political Life of the U.S.,"

Journal of Negro Education, (July, 1941), Bobbs-Merrill
Reprint.

2. Paul Sweezy, "The State," Chapter 13 in Theory of Capitalist

Development, (1942).

Center.

18

2, Julian Bond, Kenneth Clark, & Richard Hatcher, The Black Man
in American Politics, (1969), Metropolitan Applied Research

B et

SUPPLEMENTARY READINGS

1.  Frances L. Broderick and August Meier (ed.), Negro Pro-
test Thought in the Twentieth Century, (1965); an excel-

lent collection of writings which reflect the theme of
protest in Black politics.

2. Stckeley Carmichael and Charles Hamilton, Black Power:
The Politics of Liberation In America, (1967); histori-
cal informaticn on whal the Black power struggle for
political reform in the 1960's was all about.

3. Lenneal Henderson, Black Political Life Mm.>am1mnm.
{1972); a collection of essays which analyzes the vari-
ous struggles for Black political power.

4. V.0. Key, Southern Politics in State and Nation, (1949);
a classic study of the role of the one-party system
based on white supremacy and how it operated to disen-
franchise Blacks in the South.

5. V.I. Lenin, The State and Revolution, (1917); the Russian
revolutionary leader analyzes the historical development
of the State (government) demonstrating that it is an
instrument for the exploitation of the oppressed class--
"an excutive committee . . . of the entire bourgeoisie."

6. Henry Lee Moon, The Balance of Power: The Negro Voter,
(1948); a good summary of empirical data on Black elec-
toral activity.

7. Gerald A, McWorter, The Political Sociology of the Negro,
(1967); one of the most comprehensive and useful biblio-
graphical essays on various topics related to Black poli-

.ﬁmnm. .

8. James 0'Connor, The Corporations and the State, (1974);
eight essays discussing modern US capitalism and imperial-
ism, particularly the place of large monopoly corporations
in US society and the world economy, and the relationships

of these corporations and the capitalist state.

9. James A. Wilson, Negro Politics: The Search for Leadership,
(1960); a liberal study of Black political activity in
Chicago, ending with an attempt to identify patterns of
Black political goals, styles, leaders and action.

10. Joint Center for Political Studies, National Roster of
Black Elected Officials, updated and published annually.
A series of very useful publications is available from
JCPS, 1426 H Street, NW, Suite 926, Washington, D.C.
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8. WHY HAS RELIGION BEEN SO STRONG IN
THE BLACK COMMUNITY?

(CHURCH AS A SOCIAL INSTITUTION)

The church has been the most stable institution in the Black
community. The important role that religion has played among
Black people is due to the conditions to which m_mnw people .
were introduced to the United States and the historical condi-
tions of exploitation, oppression, and racism in the context of
US society. The church has functioned as the cmm.M of social
life, developed civic leadership, and provided an ideological
orientation for the masses of Black people. The church has gone
through different stages of development m:mﬂ reflect the basic
experiences of the Black community. At times e:m.nzcsna has
played a leading role in the struggle for wdmmx ddcmsmadozu,m.@..
during slavery, and the struggle for democratic rights in the
1960's. But at other times the influence of the church has net
been entirely progressive. As E. Franklin Frazier states: "the
Negro church and Negro religion have cast a shadow o<m1.ﬁ:m en-
tire intellectual 1ife of Negroes and have been responsible for
the so-called backwardness of American Negroes."

KEY CONCEPTS

Invisible Institution
Religious Denominations

African Survivals
Assmiliation

Call and Response Secularization
Gospel Social Cohesion
Storefront

Institutional Church

REQUIRED READING

E. Franklin Frazier, The Negro Church in America, (1964).

SUPPLEMENTARY READINGS

1. "The Black Church," a special issue of Black Scholar,
(Dec., 1970); six articles that generally reflect a
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nationalist view of the contemporary role of the Black
church,

E. Wilber Bock, "The Decline of the Negro Clergy: Changes
in the Formal Religious Leadership in the US in the Twen-
tieth Century," Phylon, XXIX (Spring, 1968).

St. Clair Drake, The Redemption of Africa and Black Reli-
mmmuu,Adouov“ a discussion of the historical role of

religicn and the church in the political struggle in the
Black Diaspora (or Pan-African world).

W.E.B. DuBois, (ed.), The Negro Church, (1902); the
eighth report in the Atlanta University Studies. This
volume traces the history of the Black church from Africa
to 1890, dealing with the impact of slavery on the church
and the revolution in Haiti on Black religious life.

Charies S. Johnson (ed.), God Struck Me Dead, Religious
m°:<mwm¢o= Experiences and Autobiographies of Ex-Slaves,
1945).

Robert S. Lecky and H. Elliot Wright, Black Manifesto:
Religion, Racism and Reparations, (1969); describes the
struggle around the Black Manifesto that was adopted at
the National Black Economic Development Conference (1969)
and presented to white churches for "reparations”.

Benjamin E. Mays and Joseph Nicholson, The Negro's Church,
(1963); an historical account of the Black church and its
role in the Black community.

Gerald A. McWorter, “A Critical Book Review of the Negro
Church in America by E. Franklin Frazier," Sociological
Analysis, (Winter, 1966); this review discusses Frazier's
work in the context of previous social research on the
Black church.

Ethel Williams, (ed.), Afro-American Religious Studies: A
Cumnuiative Bibliography, Vol. I, (1971); a useful biblio-
graphy.

Carter G. Woodson, The History of the Negro Church, (1921);
an account that discusses not only the church's institu-
tional history but also the opinions of church leaders on

political and economic questions during various periods.
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9. HAS EDUCATION WORKED FOR BLACK
PEOPLE?

(THE SCHOOL AS AN AGENCY FOR THE STATUS QUO)

Black people have historically viewed ma:mmn*oz as the
path to Black liberation. Newly freed slaves in South Caro-
lina passed legislation establishing the first public school
system in the US. But the overall development of Black edu-
cation must be seen in relationship to the development of US
capitalism. During periods of economic expansion m=4 the
need for trained labor, Black educational opportunities were
expanded. For example, such schools as Fisk, Atlanta Univer-
sity, and Howard were founded after the Civil War to meet
the needs of a growing industrial economy dominated ck.»sm
victorious Northern capitalists. The economic prosperity of
the 1960's and the militant demands of students and the Black
liberation movement led to an increase in the college enroll-
ment of Black students, the creation of Black Studies Pro-
grams, and students actively supporting the Black liberation
movement .

But recent studies continue to reveal that ﬁznosm and
employment gaps between Blacks and whites are increasing
despite the educational advances of Black wm@vdm. Others
argue that the control of Black education still rests oceu
side the Black community. During the current economic cri-
sis, we are witnessing widespread efforts to decrease the
enrollment of Black students, dismantle equal educational
opportunity programs, phase out Black colleges, m:am generaily,
attacks against the right of Black students to quality educa-
tion.

KEY CONCEPTS

Black Studies
Curriculum

Educational Philanthropy
Freedmans Bureau
Industrial Education

Intelligence (I.Q.) Tests
Liberal Arts

School Desegregation
"Separate-But-Equal”
Talented Tenth

REQUIRED READINGS

John Sekora, "Murder Relentless and Impassive: The American
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>nmawsdn Community and the Negro College," Soundings, (Fall,
1968).

Tim Thomas, “The Student Movement At Southern University,"
Freedomways, (First Quarter, 1973).

Samuel Bowles, "Unequal Education and the Reproduction of the
Social Division of Labor," in Martin Carnoy (ed.), Schooling
in a Corporate Society: The Political Economy of Education in
America, (1972); also in Richard Edwards, The Capitalist System,
973).

SUPPLEMENTARY READINGS

1. Horace Mann Bond, Negro Education in Alabama: A Study
in Cotton and SteeT, (7939); a study of the economic
and social influences on the public education of Black
people in Alabama, between 1865-1930. A good model,

2. Henry A. Bullock, A History of Negro Education in the
South: From 1619 to the Present, (1967); a useful general
history of Black education,

3. James S. Coleman, Equality of Educational Opportunity,
(1966); report to Congress and to the President on in-
equalities for Blacks and other third world people in
education. Useful statistical appendix,

4. Robert L. Crain, Gerald A. MclWorter, et. al., The Poli-
tics of School Desegregation: Comparative Case Studies
of Community Structure and Policy-Making, (1968); a
study of the school desegregation process in eight
Northern and seven Southern cities.

5. W.E.B. DuBois, The Education of Black People, 1906-1910:
Ten Critiques, (1973); a good anthology of DuBois' writ-
ings on Black education, especially his struggles against
the "industrial education” policy of Booker T. Washington.

6. Robert L. Green (ed.), Racial Crisis in American Educa-
tion, (1969); a useful collection of articles on many as-
pects of the struggles for quality education for Blacks,
with essays on racism, community control, textbooks, and
the expanding Black/white income gap despite educational
gains.

7. Langston Hughes, “Cowards From the Colleges," in Good
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Morning Revolution: Social Protest Writings, (1973);
Hughes feels strongly that Black colleges in the 1930's
were training students as political conservatives and
not to engage in militant strugglie for Black Tiberation.

North American Congress on Latin America (NACLA), Who
Rules Columbia, (1970); originally published in 1968 by
activists, describes Columbia's 1ink with the CIA, the
Department of Defense, as well as corporate finance
and real estate interests which control the university.

U.S. Government (Federal Inter-Agency Committee on Educa-
tion), Federal Agencies and Black Colleges, (1970); a re-
port in which the U.S. government admits its historical
role in suppressing the development of Black colleges.
Details only $20 million aid to Black colleges and $3
billion to predominantly white schools. See also the
U.S. Office of Education's 4-volume National Survey of
Negroes, (1942) and Statistics of Negro Colleges and
Universities: Students, Staff and Finances, 1900-1950.

Carter G. Woodson, The Miseducation of the Negro, (1933);
a study by a noted Black historian which states that
education has served to keep Black people in oppression
and not the purposes of Black liberation. Discusses the
control by white philanthropy.

PA GYA (To strike fire.)
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. Employment status of the population, by ethnic
origin, race, years of school compleled, and sex, March
1974

Men Wome
Years bf schoo! complcted "

and employment status

Spanishi White | Negro {Spanish| White | Negro
origin | only only | origin| only only

POPULATION

Total: Number (thou-
sands)..___ ----1 2,983 |61,989 | 6,733 | 3,325 (68,750 | 8,254

Percent__.______._ 100.0 | 100.0 | 100.0 | 100.0 | 100.0 | 100.0
_,mmu than 4 years of high school__| 62.2 | 37.7 60.0{ 64.0 mw,._ 55.7
High school: 4 years___ . _____ 22.4) 326 2.1 25.3] 40.1 30.1
College: 1yearormore..__| 15.5| 29.7 139 10.7 ]| 228} 14.2

LABOR FORCE

Total: Number (thou-
sands)_ . ._..___ 2,408 (48,671 | 4,882 | 1,400 30,310 3,937
Percent. _________ 100.0 | 100.0 | 100.0 | 100.0 | 100.0 | 100.0

E.am than 4 years of high school__| $7.9| 30.9] s52.2 506 260 41.8
High scheol: 4 years . ____ __ 255 365 31.8( 333| 452 | 376
College: lyearormore..__| 166 326} 160 16.1] 28.8| 20.5

LABOR FORCE PARTICI-
PATION RATE

Total. . ... .. 80.7 ) 785 725| 42.1| 448 47.7
_.muu than 4 years of high school__| 75.1| 64.3| 632 33.3) 314} 358
High school: 4 years._._.______ 921 87.8| 8.2 555)] 505]| 9.7
College: lyearormore._._| 8.9 8.3 83.2| 632 56.7 ] 68.8

UNEMPLOYMENT RATE
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10.0 9.8 5.6 9.5

Less than 4 years of high school__ 8.4 6.7 11.3 12.0 8.9 11.8
: High school: 4 years........... 60 38 90| 85| sol| 93
: College: 1 year or more____ 45 2.5 7.8 5.7 35 5.2
Reprinted from Special Labor Force Report 175
Bureau of Labor Statistics, 1975
v
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. . . _ 10. WHAT ARE THE PROBLEMS FACED BY
Number of children under 18 years old, median BLACK WOMEN?
family income In 1973, type of family, labor force status :

of parents, and race, March 1974 .
P o ! (TRIPLE OPPRESSION - CLASS, RACE, SEX)
[Numbers in thousands)]

All children White Negro : ) The oppression of Black women has its historical roots
T . ; In traditional African societies, as well as in the founda-
Me- Me- Me- : tion and development of capitalism and imperialism in the
Type of family and labor force dian dian dian : United States. This oppression of Black women is a result
status of parents Num-]| tamily {Num-| family |Num- {family . of three things: (1) oppression based on sex (forcing women
: ber | in- | ber | in- | ber | In- ! into subordinate roles in a male-dominated society and deny-
come come come _ :.w women democratic rights such as equal pay for equal work);
-%u ~_ouu qu Aw Black women suffer from the many forms of racial cppres-
4 slon from job discrimination and denial of certain democratic
. ! «..d.m:;m based on race; and (3) most Black women work and are sub-
Total children ... __._...__.. 63,542] $12,795(54,504| $13,485| 8,068($7, 365 ; Jected to class exploitation. The essence of the problems
Mother in labor force.. . ....._. 26,768| 13,762[22,292| 14,470| 4,028 9,673 j Qn%a.wk%ﬂunx women is rooted in the system of imperialist
exploitation.
Husband-wife families_ _.__._._ 54, 154 “u.go aw.uo_ ﬂ.www MMMW “Wamw P
Mother in labor force. . . |22, 165(4-15,00019, 168+ 15, ' .6 ; Historically, Black women have made significan ntri-
Mother not in labor force..|31,989] 13,0862, 423| 13,428 N.:i 8,135 butions to ﬁnm mw\:am:m for democratic rights for m#mmmmmz
her employed. .. 624] 1422645, 798] 14,495 4 097{11, 182 women, and the working class. This includes individuals such
Fat ”Moﬂ—_oﬂ_mou_u—uoq‘o—no: W“.MNQ +15,000(18, 107|415, 000] 2,360|13,012 as MOQOC«,SQ—. Truth AQ. ._mmwv. _A_m_‘..«..mmﬁ Tubman AQ. ._Q._wvu and
Mother not in fabor Ida B. Wells (d. 1931).
force_.______.._.. -]29.804] 13,408)27,691{ 13,682 1,737} 8,726
Among Black people today there exist opposing views about
Father unemployed..____.} 1,482 10,285 1,166 11,110{ 283] 7,571 the oppression of Black women and their role in struggle. One
Mother in labor force_.|  588| 11,818/ 465| 12,199 116| 8,688 view is that Black women should play a subordinate, submissive
Z“M..,M. not in fabor g o121 01| 1005l 167 7181 role--staying at home and standing behand Black men. And that
e -me-- ’ ' ' the probiems of Black women are no different from those of
Father not in Iabor force.._] 2,048] 7,327 1.627] 7.856] 363| 5.603 Black men. Another view is that Black women must participate
Mother in labor force..| 757] 9.148] 596] 9.49s| 127 s.187 in the society on an equal footing, recognizing the need for
Mother not in labor _ the development of women and struggling against their triple
force..._._... -----| 1,291 6,060{ 1,031} 6,471} 236 4,662 ovummmmwo:r In sum, the Black liberation movement faces two
roads on the problems faced by Black women; either -
Female family head......_____. M.me M.wmw wwww m.wwm w.“wm M.MMM tion lies in mdmnx women _mm:md.zo their cqoum«.ﬁ__uodmwdmowownm
zo.__mh_u“o_nw,._..q.z..ﬂ......”HHH 4186 6422 2901 6.899| 1 232] 5 397 solution to these problems lies in the destruction of imperialism.
or ot in | a0 3758 2,218 3.790) 1,783] 3,978
Mother not in labor force....__| 4,045 3,758| 2, ) ' ) KEY CONCEPTS
Other male family head_______. ---| 740 11,867{ 574| 12,379 157| 9,200
: Abortion/Sterilization Marriage/Divorce
Reprinted from Special_Labor Force Report 174 Equal Pay for Equal Work Matriarchy/Patriarchy
Bureau of Labor Statistics, 1975 Family Sexism
Feminism Sex Roles
Male Chauvinism Women's Liberation
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REQUIRED READINGS

Fran Beal, "Slave of a Slave No More": Black Women in Struggle,”
Black Scholar, (March, 1975), pp. 2-10.

"Black Women Speak of Womanhood," (pp. 563-615) in Gerda
Lerner, ed., Black Women in White America, (1973).

SUPPLEMENTARY READINGS

1. AUTOBIOGRAPHY:

A. Jean Smith, "I Learned to Feel Black," The Black Power
Revolt, ed. by Floyd Barbour (1967); the story of a
Black college coed who got involved in SNCC and the
Civil Rights Movement, the transformation of her ideas
and views based on her experiences in the fight for
democratic rights for Blacks.

B. Crusade for Justice, The Autobiography of Ida B. Wells,
(1970); the Tife story of a bold fighter for justice,
against lynching and the denial of democratic rights.

2. BIBLIOGRAPHIES AND OUTHER SOURCES:

A. Johnneta B. Cole, “"Black Women in America: An Annotated
Bibliography,” Black Scholar, (Dec., 1971); a good
source for further research on women in general.

B. - Triple Jeopardy, newspaper of the Third World Women's
Alliance; gives a good anti-imperialist perspective
of the problems of Third World women such as health
care, conditions on the job, cultural oppression of
women, etc. (Write: 26 West 20th St., NY, NY, 10011).

C. Union of Radical Political Economy (URPE), two special
reading lists on women--specifically women workers,
(Dec, 1971 and Summer, 1974).

c.mdmnxmosodmx.mmmndmdHmmcmmosw_mnKZOEm:,ﬂucw-
1ished once a kmm1w.

3. WOMEN IN THE BLACK LIBERATION MOVEMENT: /ement:

A.  "Black Women Suffer Triple Oppression, " African

28

10.

World, March, 1975; discusses the problems of Black
women and their relationship to US imperialism.

WOMEN AND WORLD REVOLUTION:

A.  Sekou Toure, "The Role of Women in Revolution," Black
Scholar, pp. 32-36, (March, 1975).

B. Leluan, "We Must View the Women's Question From A
Class Standpoint," in On the Socialist Revolution in
Viet Nam, Foreign Languages Pubiishing House, Hanol (1967)
a speech by a leading figure in the Vietnamese Revo-
Tution given at a national conference of women acti-
vists. Discusses the role of women in socialist revo-
lutionary movements.

n.emz.mwew:.wm.zmznsmzm.wowmﬂazrmsmcmmmmv1mmm.
Peking, (1973). About the transformation of old
feudal China into new socialist China and its
relationship to the changing role of women as

equals in society.

Gerda Lerner, ed., Black Women in White America, (1973);
a good collection of articles in, 10 sections, over 600
pages long.

Joyce Ladner, Tomorrow's Tomorrow, -(1971); a descriptive
account of sex role socialization of young Black teenage
women in a St. Louis housing project.

E. Franklin Frazier, Negro Family mm.mmmMcsmwma States,
(1939); the classic study of the historical deveTopment
of the Black family.

Robert Staples, The Black Family: Essays and Studies,
(1971); general selection of current standard 1iterature
of material on the Black family.

Political Economy of Women, URPE, (July, 1972); a col-
Tection of articles based on an economic analysis.

The Woman Question, Selections from Writings of Marx,
Engels, Lenin and Stalin, (1951); a selection of classic
scientific writing on women and the family. .
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11. WHAT IS THE SOCIAL ROLE OF BLACK
ART AND CULTURE?

(BLACK CULTURE AND BLACK LIBERATION)

The culture of a people develops historically and changes
according to the material forces acting on that people. Afro-
American culture is the result of African custems, values, and
aesthetic-emotional styles being uprooted from Africa during
slavery, and continually being transformed as the new cultural
expression of what it means to be an Afro-American. Within
this Afro-American culture the most basic difference is a re-
sult of the development of classes, though there are also dif-
ferences based on regions, urban-rural patterns, and genera-
tional Tinkages. Because of jts pervasive character, Afro-
American culture is an integral and essential component of the
struggie for Black Tiberation. The Titerature, music, art,
and dance of Afro-American people during the Harlem Renaissance
of the 1920's and during the Great Depression of the 1930's
were powerful expressions for a positive identity and desire
for liberation. The Black Art and Consciousness movement of -
the 1960's was a rebirth of this same spirit, although bolder
and more popular, with greater involvement of the masses of
people. A large part of the historical gaps in these high
points of cultural developments is the result of the mass me-
dia--the vehicle to distribute cultural expressions, e.qg.,
television, records, film--being controlled by the US ruling
class. In sum, the role of Afro-American culture must be
understood in 3 ways: (1) its relationship to the material
experiences of the masses of people; (2) its control by the
ruling class: and (3) its role on contributing to the struggle
for Black liberation.

KEY CONCEPTS

Art Harlem Renaissance

Assimilation Jazz
Black Art Movement Mass Culture
Cultural Aggression Mass Media
Cultural Resistance Values
31
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REQUIRED READINGS

Amilcar Cabral, "Culture and National Liberation," in Return
to the Source, (1973).

Richard Wright, "Blueprint for Negro Literature", in John A.
Williams and Charles Harris, Amistad I, (1971).

Thomas Porter, "The Social Roots of Afro-American Music, 1950-
1970," Freedomways, (Third Quarter, 1971).

Pull The Covers Off Imperialism Project, "Imperialism and the
Black Media," Black Scholar, (November, 1973).

SUPPLEMENTARY READINGS

1. Sterling A. Brown, et. al., The Negro Caravan, (1941);
one of the best anthologies of Black writing available
including biography, essays, drama, as well as poetry,
novels, short stories, and folk literature.

2. Delores Cayou, Modern Jazz Dance, (1970); written by a
Black dancer, choreographer and teacher, the book covers
dance techniques and includes a chapter on the origins
of modern jazz dance, discussing the social function and
historical development of dance in Africa, the Caribbean
and among Afro-American people.

3. Langston Hughes, Good Morning Revolution, An Anthology
of Social Protest Writings, (1973); edited by Faith
Berry; a collection which demonstrates the revolutionary
perspectives of Black artists during the period of the
Great Depression.

4. LeRoi Jones, Blues People, (1963); a general social his-

tory of Black music.

5. Alain Locke, (ed.), wa.zmm.zmmxo. (1925); a useful col-
lection of writings that provides an overview of the
literature and sentiment of the Harlem Renaissance.

6. James Porter, Modern Negro Art, (1943); a classic analysis

of Black art up to World War II.

7. Mao Tse-Tung, On Literature and Art, (1960); a collection
of essays in which Mao examines the relationship between
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work in the literary and artistic fields and revolution-
ary work in general.

A.B. Spellman, Four Lives in the Be-Bop Business, (1966);
an analytical discussion of the music and social experi-
ences of four Black jazz musicians: Ornette Coleman,
Herbie Nichols, Jackie McLean, and Cecil Taylor.

Sekou Toure, “"Dialectics of Culture," Black Scholar,
(November, 1969); the leader and president of the Repub-
lic of Guinea--also a poet--discusses the role of culture
in the struggle of the people of Guinea.

Theodore Vincent, Voices of a Black Nation: Political
Journalism in the Harlem Renaissance, (1973); a collec-

tion of writings from the Black movement press during
the 1920's and 1930's, Provides a survey of the major

"ideoTogical and political perspectives as well as in-

sight into the role of journalism in the Black libera-

“tion movement.

OWO FORO ADOBE
{Snake climbing the palm).
Performing the unusual or
the impossible.

KUNTINKANTAN
(Do not boast)
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12. WHAT WERE THE MASS STRUGGLES OF
AFRO-AMERICAN PEOPLE DURING THE
1960'S ALL ABOUT? (CIVIL RIGHTS AND THE
STRUGGLE FOR DEMOCRACY)

The struggle of Black people in the 1960's was a strug-
gle for democracy, for civil rights. The 1960's was a contin-

uation of the struggle for democratic rights denied to Black
people since the American Revolution of 1776--in which Black
people played a full part, and helped gain and protect demo-
cratic rights for the American people. The history of the
Black struggle for democratic rights has been influenced by

two main forces: the changing interests of the US ruling class

and the militant unity and struggle of the masses of Afro-

American people. For example, democratic rights were extended
to Black people after the Civil War to consolidate the control
of Northern capitalists over the rebellious South but snatched
away when changing interests called for a new detente with the

ex-slaveowners in 1876 (the Hayes-Tilden Compromise). During
the 1960's, many different organizations and movements based
on different social classes and groups united in struggle.

While there were disagreements about the ultimate goals of the
Black Tiberation movement that developed as the struggle con-

tinued, these groups were united in their demands that Black
people be given full democratic rights.

KEY CONCEPTS

American Revolution Integration
Bourgeois Democratic Rights Ku Klux Klan

Civil Rights "One Man-One Vote"
Civil War Reconstruction
Equality Sit-In Movement

REQUIRED READINGS

Ralph Bunche, "A Critical Analysis of the Tactics and Program
of Minority Groups," Journal of Negro Education, (July, 1935),

a Bobbs-Merrill Reprint.

Martin Luther King, "Pilgrimage to Non-Violence," Stride To-

ward Freedom, (1958).

Lerone Bennett, "The Black Establishment,"” in The Negro Mood,

(1964).

Allen J. Matusow, "From Civil Rights to Black Power: The Case

of SNCC, 1960-1966," in Bernstein and Matusow (eds.), Twen-
tieth Century America: Recent Interpretations, (1969).
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SUPPLEMENTARY READINGS

1.

10.

>c: Braden, "The Southern Freedom Movement in Perspec-
tive," Monthly Review, (July-August, 1975); an extensive
mqa useful overview by a white radical activist working
with the Southern Christian Educational Fund.

vsﬂdﬁmc S. mcamw, Black Panthers Speak, (1970); a col-
lection of writings which traces the development of the
Black Panther Party.

James ﬂQWSmsu The Making of Black Revolutionaries, (1972);
an w:#chom1murmnmd account, this book is also an organi-
Nmnuczmd history of the Student Non-Violent Coordinating
nating Committee (SNCC) from 1961-1969.

cmxcasﬁ mmwﬁﬁzrmd. When Negroes March: The March on Wash-
ington Movement in the Organizational Politics for FECP,
(1959); a useful account of the first March on Washington.

Charles F. Kellog, NAACP: A History of the National Asso-

ciation for the Advancement of Negroes, (1967); an authori-
tative work on the first decade of the NAACP, (1909-1920).

David Lewis, King: A Critical Biography, (1970); a good
study of Martin Luther King and the social forces zmmnz
gave rise to and shaped his leadership.

August Meier and Elliot Rodwick, CORE: A Study in the
Civil Rights Movement, 1942-1968, (1973); a recent and
useful investigation of the Congress of Racial Equality.

Benjamin Quarles, The Negro in the American Revolution,
A_wmdv“ a study that assesses the nature and scope of
9ains made by Black people during 1776 struggle and de-

scribes the part they played in the military conflict.

Arvarh E. Strickland, History of the Chicago Urgan

League, (1966); a valuable study illustrating Urban
League activities on a local level.

Zmoamm-qc:m.@m,zmm.mmewM1mnx.Adm»ovwamﬁm:mmﬁrm
Chinese Revolution as a two-stage revolution; the
democratic revolution and the socialist revolution.
Mao then discusses Chinese politics, economics, and
culture under the old democracy still dominated by

imperialism, and under the New Dempcracy.
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13. WHAT ARE THE BASIC IDEAS OF NATION-
ALISM?
(NATIONALISM)

Black nationalism is an ideology that is based on the
aspirations of Black people for liberation. It is a response
to racial oppression and the ideology of white supremacy. As
with all nationalist ideology, the rise of Black nationalism
is based on the material development of the bourgeois and
petty-bourgeois classes and is aimed at achieving some form
of self-determination for Black people in the areas of econo-
mics, politics, and culture. There have been and still are
several kinds of nationalist expression--cultural nationalism,
religious nationalism, economic nationalism, Pan-Africanism.
Historically, however, there have been two main tendencies of
nationalism among Black peopie that exists today. Reactionar
nationalism holds back the Black liberation movement by advo-
cating reformist solutions to the problems of Black people such
as the creation of a Black business-owning middle class (Black
capitalism), identifying the enemy of Black people as all white
people because they are white and not because they are the ex-
ploiters and oppressors (race theory), or suggesting the mass
migration of Blacks from the US to solve our problems (back to
Africa movements). On the other hand, Revolutionary national-
ism has pushed the Black 1iberation movement forward because
it believes that the struggle of Black people is against capi-
talism and imperialism, and for national liberation. A1l ide-
ologies should be judged in reference to the specific histori-
cal and social context in which they arise, whether they deal
with the existing reality and concrete problems of that period,
and emphasize struggle as the way to bring about a better life
for the masses of Black people and society as a whole.

KEY CONCEPTS

Back-to-Africa Movements Race
Nation Self-Determination
National Liberation Reactionary Nationalism

Revolutionary Nationalism

Negri tude
White Chauvinism

Pan-Africanism

REQUIRED READINGS

E.U. Essien Udom, "Black Identity in the International Context,"
in Nathan Huggins, et. al., Key Issues in the Afro-American Ex-
perience, (1971).

John H. Bracey, Jr., "Black Nationalism Since Marcus Garvey,"

36

in Nathan Huggins, et. al., Key Issues in the Afro-American Ex-
perience, (1971).

SUPPLEMENTARY READINGS

1. Floyd Barbour (ed.), The Black Power Revolt: A Collec-
tion of Essays, (1968); an anthology giving the ideologi-
cal history and variety of the Black Power Concept.

2. James Boggs, Pacism and the Class Struggle, (1970); a
collection of essays written by a former auto worker and
political activist in Detroit.

3. John H. Bracey, Jr., August Meier, and Elliot Rudwick
(eds.), Black Nationalism in America, (1970); an anthology
of nationalist writings from 1787-1969, with a good bib-
liography.

4. Harold Cruse, The Crisis of the Negro Intellectual, (1967);
a cultural nationalist history of Black intellectuals
with a polemical approach to personalities that Timits
the credibility of this otherwise representative work of
nationalist thought.

5. Marcus Garvey, Philosophy and Opinions of Marcus Garvey,
(1925); the best work of the nationalist views of the
Garvey movement.

6. LeRoi Jones and Larry Neal, Black Fire: An Anthology of
Afro-American Writing, (1968); the best collection of cul-
tural nationalist writing since The New Negro in 1925.

7. Malcclm X Speaks: Selected Speeches and Statements, (1965);
this contains the major nationalist speeches of Malcolm X,
especially "Message to the Grass Roots" and "The Ballot
or The Bullet."

8. Edwin Redkey, Black Exodus: Black Nationalists and Back-
to-Africa Movements, 1890-1910, (1969); an historical
analysis of three major nationalist forces, A.M.E. Bishop
Henry Turner, the American Colonization Society, and the
International Migration Society.

9. Vincent B. Thompson, Africa and Unity, (1969); one of
the best histories of the Pan-African movement.

10. Theodore G. Vincent, Black Power and the Garvey Movement,
{n.d.); a critical analysis of Marcus Garvey and the
social character of the times.
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14. WHAT IS THE HISTORICAL DEVELOPMENT SUPPLEMENTARY READINGS
OF THE IDEOLOGY OF RACISM? 1. Robert Allen, Reluctant Reformers, (1974); a survey

(RACISM) analysis of several American reform movements that
focuses on their failure to deal with racism.

2, Gordon Allport, The Nature of Prejudice, (1954); a
. traditional summation of Tiberal interpretations of

The contact and relations between races has been an empirical studies of prejudice.
integral aspect of world history. mmzmsmddkm it was the 15th i 3. Ralph J. Bunche, A World View of Race, (1936); an
century expansion of European peoples and their subsequent essay on the role of race theories in world affairs
domination of people of color for economic and political rea- that points out the economic and political interests
sons which has created and been the basis woxaxmmdma in the ; served by them.
modern world. The study of race relations an e origins o . . . )
racism gained Aauoxnmznw after 1900 but as the noted Black 4. mossmummw:mxm:xwpm MM%mvm*nmwwmxwmmmxwmmm Mﬁwwwvmomﬂ anthol
sociologist Oliver Cox stated, these studies often "result in ﬁmk orld m m~ tablish Ameri Acad 9 £
the substitution of the history of a system of rationalization ) h M zwwa s y the establishment American Academy o
for that of a material social fact." Today, the leading forces J rts and Sciences. . .
of racism are supported by ideologies that are based on a 5.a. Thomas F. Gossett, Race: The History of An_Idea in .
racial analysis. Racial theories hold that either Blacks or America, (1965); a social intellectual history of racial
whites are inferior or superior based on genetic traits or . theories in the U.S. to World War II. )
cultural behavior. An opposing view states that a scientific b. The Race Question in Modern mnwm:nmuﬁ_mm_Vw a series
understanding sees racism as a systematic ideology that jus- of 10 umgu:dmwm by an daﬂmxzmnd@:md team oﬁ mn:odm1m.
tifies the oppression of a people, facilitates continued eco- | and published by the United Nations Educational, Scien-
nomic exploitation, and diverts attention away from capital- : tific and Cultural Organization (UNESCO).
ist exploitation which is the material basis of racism. Fail- . 6. Marvin Harris, Patterns of Race in the Americas, (1964) ;

ure to grasp the basic connection of racist theories with the : an essay showing the socio-economic and political basis
social and historical no:»wxw mﬂ z:¢M” M:@« mammmm Hmmwmw.M”m P of racial views in Latin America and the Caribbean.
i biological theory of history that is unable : . : - i - -

N““:ow the nwan_mx n:m1Wowm1¢mn¢nm of racism, national oppres- e ﬁ_:ﬁsuongomaozw zqmwm mmwm wwwmmmvaamxpnmsnmnndMcamm

sion, and economic exploitation in US society and throughout . gward the Negro, -18le, 8); exhaustive history
s . of racial attitudes of white America pointing out the

the modern world. contradictory development of racism and democracy.

(Revised as White Man's Burden, 1973).

8.  Ashley Montagu, Man's Most Dangerous Myth: The Fallacy

KEY CONCEPTS

Prejudice . of Race, (1965); the most comprehensive study of race
wﬂwwﬂM“Mﬁmm«oz Racial Conflict and racial theories by an anthropologist.
Ethnocentrism xmnmmd Frontiers .. 9. Peter I. Rose, The Subject is Race: Traditional Ideolo-
Eugenics-Genetics-Race Racial Superiority--Inferiority gies and the Teaching of Race Relations, (1968); a sum-
National Oppression Racism . mation of academic racial theorists, and an empirical

study of race relations courses.

REQUIRED READINGS 10.a. Arthur R. Jensen, "How Much Can Ye Boost 1.Q. and

E. Franklin Frazier, "The Expansion of Europe and Racial wn:odzmﬂmn >nw*m<m5m:ﬁ.= Harvard Educational Review,

. 3 n ' . . Winter, 1969).
Frontiers," Introduction to Race and Culture Contact in the b. Frances Cress Welsing, "The Cress Theory of Color Con-
Modern World, (1957). frontation," The Black Scholar, (May, 1974). Both of
Oliver C. Cox, "Race Relations: Its Meaning, Beginnings, and the above articTes (Jensen and Welsing) interpret social

and historical development of race relations based on

L1} .._ @hm .
Progress," Chapter 16 from Caste, Class and Race, ( ) biological differences between Blacks and whites.
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15. HOW IS THE BLACK LIBERATION MOVE-
MENT RELATED TO NATIONAL LIBERATION
STRUGGLES IN THE THIRD WORLD?
(INTERNATIONALISM)

The Black liberation movement is part of a world wide
struggle against imperialist exploitation and oppression.
The lessons of successful struggles waged in Africa, Asia,
and Latin America are vital components for developing a suc-
cessful strategy for Black liberation in the US. The task

of a revolutionary is to change the current social system of

exploitation based on the rule of a few to a new and just
system based on the rule of the masses. The three major as-
pects of a revolutionary movement are ideology (theory and
Taws of social development), political line Mmﬂxmﬁm@< and
tactics), and organizational line (procedures and forms of
organization). Black people have had an interest in Afri-
can struggles for a long time, and have recently become
increasingly interested in Asia and Latin America. The
most important countries have been Ghana, Guinea-Bissau,
Tanzania, and Guinea ( in Africa), Vietnam and China (in
Asia), and Cuba (in Latin America).

KEY CONCEPTS

African Liberation Struggles Neo-Colonialism

Apartheid Peoples War
Guerrilla Warfare Political Independence
Internationalism Revolution

National Liberation Front Third World

REQUIRED READINGS
Malcolm X, "Appeal to African Heads of State,” in Malcolm X
Speaks, Admmmw

Martin Luther King, "The World House," from Where Do We Go
From Here: Chaos or Community, (1967).

Larry Neal,"Black Power in the International Context," in
Black Power Revolt, ed., Floyd Barbour, {1968).

Robert Allen, "Black Liberation and World Revolution: An
Historical Synthesis," Black Scholar, (February, 1972).
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SUPPLEMENTARY READINGS

1.

10.

Wilfred Burchett, Vietnam Will Win, (1969); a sympathetic
wﬁca« of the revolutionary struggles of the Vietnamese
people.

Amilcar Cabral, Revolution in Guirea, (1970); a selection
of speeches of the assassinated leader of the African
Indep2ndence Party of Guinea-Bissau and the Cape Verde
Islands, (PAIGC). :

Fidel Castro Speaks, (1970); a collection of speeches by
the leader of the Cuban Revolution.

Kwame Nkrumah, Revolutionary Path, (1973); a selection of
writings by this major African Teader from 1942-1971.

Julius Nyerere, Ujamaa: Essays on Socialism, (1968); by
the leader of the Tanzanian revolution. See his "Speech
to the Sixth Pan-African Congress, " Black Scholar,

(July-August, 1974).

Outline History of the Vietnam Worker's Party, (1970);

Oﬁﬁmm*wd history of the revolutionary party of the Demo-
cratic Republic of Vietnam, 1927-1970.

:mc Suyin, The Morning Deluge: Mao Tse-Tung and the
Chinese Revolution, 1893-1954, (1972); generally the

best popular history of the Chinese Revolution.

Sekou Toure, essays in Black Scholar, "The Permanent
struggle,” (March, 19717; "Speech to Sixth Pan-African
Congress," (July-August, 1974).

Zmo qmc'qczm. Selected Readings, (1967); a representa-
tive selection of the most important writings of the
leader of the Chinese Revolution.

Venceremos! The Speeches and Writings of Che Guevara,

1968); 35 of Che's writings from 1955-1964
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16. WHAT PROGRAM WILL LEAD TO FUNDA-
MENTAL IMPROVEMENT IN THE SOCIAL
AND ECONOMIC CONDITIONS OF THE MASSES

MASSES OF BLACK PEOPLE?
(THE BLACK LIBERATION MOVEMENT)

During this period of the USA wmnmqﬂmszmmd.nmdma1mﬁ¢o=m
Black people are still faced with ‘economic mxndodﬂmﬁdozm racism,
and many of the same problems which faced us as slaves in duwa.
The unemployment rate among Black people during the mid-1970 s
is soaring higher and more rapidly than among oﬁ:mx groups, and
inflation, police repression, and cutbacks in social programs
are hitting the Black community especially :m«@. Many programs
have been put forward for improving ﬁ:m conditions of Black
people. These programs can be catagorized as m_mmx nmmdamd*ué
and economic reform, Pan-Africanism, cultural :mﬁdozmddma, anti-
imperialist national liberation mﬁxcom_mm. @:@ mondm_dma.ﬂm<od:n
tion. Each program must be analyzed scientifically and judged
on the basis of the historical experiences of Black people, the
program in solving the major problems that the Black people .
face. This "education for liberation" linked with the practice
of concrete struggle for Black liberation is the ultimate pur-
pose of Afro-American Studies. .

KEY CONCEPTS

Anti-Imperialist Struggle Militant
Armed mm«cm@dm Race vs. Class Controversy
Black Liberation Movement Reform

Socialist Revolution

“tion
coaliti United Front

General Crisis of
Imperialism

REQUIRED READINGS

Abdul Alkalimat, A Scientific Approach to Black Liberation,
(1974).

Imwd Madhubuti, "The Latest Purge," Black Scholar, (Sept.,
1974).

Operation Push, "An Economic Bill of Rights," Review of Black
Political Economy, (Fall, 1972).

Mark Smith, "A Response to Haki Madhubuti," Black Scholar,
(Jan.-Feb., 1975).
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SUPPLEMENTARY READINGS

1.

10.

African Liberation Support Committee, Statement of
Principles, (1973); a document representing the state-
ment of unity and view of Africa by an anti-imperialist
suppert group. Also available is a regular newsletter -
Finally Got the News, from ALSC, P.0. Box 2482, Wash-

ingten, D.C., 20073,

Robert Allen, Black Awakening in Capitalist America,
(1971); a radical view of the Black Tiberation movement,

Imamu Amivi Baraka, (LeRoi Jones), African Congress,
(1972); the speeches; workshop papers, and resolutions of
the 1970 cultural nationalist meeting of the Congress of
African People. " :

Congressional Black Caucus, (1518 K St., N.W., Washing-
ton, D.C.), assorted publications dealing with various
aspects of Black people from the point of view of Black
elected officials. :

Declaration Against Imperialism of the Pull the Covers
Off Imperialism Project, (1975); an anti-imperialist
manifesto of Black intellectuals. )

W.E.B. DuBois, "Negroes and the Crisis of Capitalism

in the U.S.," Monthly Review, (April, 1953); DuBois calls
for Black involvement in and support of working class
leadership of the fight for socialism,

February First Movement, Principles of Unity, (1975); a
proposal for an anti-imperialist Black student movement.
Earl Ofari, "Marxism, Nationalism, and Black Liberation,"
fonthly Review, (March, 1971); general discussion of

ideological trends in the Black liberation movement.

George Padmore, Pan-Africanism or Communism, (1956); the
major theoretical argument and historical analysis that
undergirds current Pan-Africanist programs,

Dan Georgakos and Marvin Surkin, Detroit--1 Do Mind
Dying: A Study in Urban Revolution, (1974); a history
of the League of Revolutionary BTack Workers, one of
the first new revolutionary organizations of Black

workers. It was based in the auto plants in Detroit.
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FOUNDATIONS OF
BLACK SOCIAL THOUGHT



The second part of this INTRODUCTION TO AFRO-AMERICAN
STUDIES is an intensive analysis of basic socio-economic
forms experienced by Black people in the last 100 years.

The purpose is to build on the survey (Part I) of topics
with an in-depth study of seven (7) classics of Black social
writing and analysis. A work of Black social analysis is
considered a classic when it: (A) definitively summarizes
the existing knowledge of a major Black experience; (B) re-
presents a mode] of methodology and technique that serves
to direct future investigation; (C) draws from the analysis
theoretical concepts and propositions that contribute to
our general theoretical grasp of the socio-economic and
political history of the USA and Afro-American people; (D)
stands the test of time by not being proven incorrect or
inadequate and replaced by a superior work; and (E) guides
one to take an active role in struggle to liberate Black
people and fundamentally change the nature of American society.

RATIONALE

W.E.B. DuBois, in the last chapter of Black Reconstruction,
discusses what he has termed "The Propaganda of History." He
states:

"But are these reasons of courtesy and philanthropy
sufficient for denying Truth? If history is going to be
scientific, if the record of human action is going to be
set down with accuracy and faithfulness of detail which
will allow its use as a measuring rod and guidepost for
the future of nations, there must be some set of standards
of ethics in research and interpretation.

"If, on the other hand, we are going to use history
for pleasure and amusement, for inflating our national ego,
and giving us a false but pleasurable sense of accomplish-
ment, then we must give up the idea of history either as
d science or as an art using the results of science, and
admit frankly that we are using a version of historic fact
in order to influence and educate the new generation along
the way we wish." (p. 714)

As we have consistently stressed throughout this course of
study that it is the SCIENCE OF SOCIETY (a set of systematically
collected indicators of what is happening--facts, and the OBJEC-
TIVE relationship betweén these facts) that we must struggle to
study to learn and to teach. DuBois goes on to make explicit
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the principal task we face as Black students, teachers, and
intellectuals:

“In the first place, somebody in each era must make
clear the facts with utter disregard to his own wish and
desire and belief. What we have got to know, so far as
possible, are the things that actually happened in the
world. Then with that much clearer and open to every
reader, the philosopher and prophet has a chance to in-
terpret .these facts; but the historian has no right,
posing as a scientist, to conceal or distort facts; and
until we can distinguish between these two functions of
the chronicler of human action, we are going to render
it easy for a muddled world out of sheer ignorance to make
the same mistake ten times over." (p. 723)

The historical record of Black people in the US and around the
gworld is already too much characterized by wishes, desires, and
beliefs--and not enough by scientific study.

The 8lack 1iberation struggle has been "muddled" by this
failure and every day continues to become more muddied. Our
task is scientific study of our history to clarify the ques-
tions facing our struggle.

But the fact remains that all phenomena--whether'it is
in the economic (material) base of society or in the social
superstructure is dialectical in character; that is, it con-
sists of contradictions, opposing aspects with each aspect
continuously struggling to dominate the other. Such is the
case with history. Different and opposing views emerge on
every aspect of our historical experience, each view with its
set of "facts". To these differences we should pay strict
attention, using scientific investigation to judge the truth
of any particular view. It is the process of uncovering,
analyzing, and understanding this dialectic--opposing inter-
pretations on various aspects of the important experiences of
Black people--that we aim to engage in. v

METHODOLOGY

ined in Part I.

5 should be made
2r bearing pre-
(0 be read in full

zn.g paper com-

The general methodolcay i: the .2
Where three topics are assignes below -
so that everyone can benefit frem read
sentations on all three topics. Al ¢
and a precise timetable for reading as
pletion should be worked out and adher
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WRITING A RESEARCH PAPER

1. SURVEYING THE LITERATURE:
THE ANNOTATED BIBLIOGRAPHY

This part of INTRODUCTION TO AFRO-AMERICAN STUDIES will
continue to pursue two very important goals: 1increasing our
ability (1) to analyze the Black experience in the US more
critically; and (2) to convey this analysis in clear and con-
cise written form. The requirement for this part will be four
research papers based on intensive treatment of four topics:
Reconstruction, Rural-Urban Life, Social Class, and Black
Autobiography.

An important first step in any serious research effort is
surveying the available and most appropriate references about
the topic on which you will write. The most effective method
of summing up the results of this preliminary investigation is
the annotated bibliography. This is a listing of books, arti-
cles, films, etc., which you can use in the formulation of
your ideas on the topic, from which you can gather background

‘material, and which you might use for quotes and other sub-

stantiation of the information you present in the paper.
Webster's dictionary defines "annotate" as "to make or fur-
nish critical or explanatory notes or comments," so for each
reference you should write a three or four sentence descrip-
tion of the content, contribution, and significance of each
book, article, etc. While research for a Ph.D. dissertation
or a book may include hundreds of annotated references, 10-15
references for each of the four topics should be selected,
and an annotated bibliography prepared very early in the re-
search for that topic.

There are three readily available sources of titles for
the books, articles, etc., to be included in your annotated
bibtiography.

1. Your personal library--The first place you should
always turn to for information is your own personal collection
of books--something that we should all struggle to build up.
Check books from previous courses or readings which might
possibly contain information on the topic you are investigat- :
ing. Check to see if there is a bibliography or footnotes
which Tist titles you may be able to follow up on.

2. Local Bookstore--Find one that is well-stocked and
makes available the most relevant “information on key aspects
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of Black history and the Black Tiberation struggle, as well as
struggles all over the world. Visit the store and survey the
collection. Make careful notes of books which may be useful
to you. Salespersons are often knowledgable on everything in
the store and can help you in Tocating materials on specific
topics.

3. University and Public Libraries--

A.  The Card Catalogue contains a listing of books
by author, by title and by subject. The subject category is
a useful tool; Took up titles such as "Reconstruction" but
also look under "Negroes, U.S.," etc. In addition, the card
catalogue will give you the call number and location of titles
that you have listed from other sources.

B. Special Collections: Some libraries have a
Negro Collection or other special collection on Black people
throughout the world. There should be a card catalogue which
should help in locating specific titles. The holdings of the
special collection are very valuable (as is the entire library)
so be careful not to remove materials that you have not
charged out.

C. The Reference Desk is a source of general refer-
ence assistance and a source of several bibliographies and
other guides which may help you in locating specific titles
on your topic. You may want to consult the following for re-
ferences on your topic:

1. John Davis, The American Negro Reference Book,
(Prentice HalT, 1966).

2. Elizabeth Miller, The Negro in America: A Bib-
Jiography, (Harvard, 1970).

3. Harry A. Ploski, Afro-USA: A Reference Work
on the Black Experience, (Bellwether, 1970).

a.cowOﬁzzvoﬂwmx.q:mzmmwomb.mmm.EMuAxmxox
Publications, 1969). ,

5. Catalogue Holdings of libraries at Howard
University, Fisk University, Atlanta Univer-
sity and the Schomburg Collection.

D. Periodicals--Journals, magazines, and newspapers:
(especially back issues as well as current ones) should be in-
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cluded tor each topic. The following should be consulted in

the Reference Room:
1. Reader's Guide to Periodical Literature 2.
2. Public Affairs Information Service
3. New York Times Index.

Governnent publications should also be searched as useful
sources for information about Black people and some should
be included in the bibliography. The following may be useful:

1. Monthly Catalogue of U.S. Government Publica- 3
tions ’

2. Index to Publications of the U.S. Congress

3. Congressional Quarterly (CQ).

2. INVESTIGATION, ANALYSIS, PRESENTATION:
THE RESEARCH PAPER

title page, footnotes, and bibliography (typed, double-
spaced).

Footnotes and hibliography are important. You must cite
outside references consulted in supporting your argu-
ments, and you will probably choose to quote the words of
other authors to make your point as clearly as possible -
(but only when footnotes and quotes add to the paper's
presentation). A1l footnotes should be compiled on a
single page at the end of the paper's text. (Refer to
Turabian, A Manual for Writers of Term Papers, Theses,
and Dissertations, 1973).

Papers which are written as effectively as yours will be
written, and are as important as they are in clarifying
the important questions that have faced and are facing
Black people, deserve to be presented in the best possible
FORM. Carefully re-read your paper (several ﬁﬁsmmw check-
ing for typing errors, mis-spellings, and punctuation.
Correct all errors neatly with a black ball point pen.

GRADES
The research paper you will do in this part of INTRODUCTION . L
TO AFRO-AMERICAN STUDIES will enable you to analyze the materials 1. 60% for four research papers (with bibliography). :
on the Black experience to be covered in discussions, assigned .
readings, and supplementary readings, and to present a synthesis 2. 15% for midterm exam.
of this material in a clearly written paper. The four topics

are (1) Reconstruction; (2) Rural-Urban Life; (3) Social Class; 3.
and (4) Black Autobiography. In addition to completing the

paper, students are expected to present a completed annotated

bibliography prepared according to the guidelines above during

the first stage of work on each of the four topics.

For each topic there are three questions from which to choose
the topic of your paper. In all cases, there are two sides to all
of the questions, usually presented in the books that we are reading.
Pay careful attention to understanding the opposing views, evaluate
the evidence which supports each argument and your evaluation of
the evidence in your paper. Al1 papers are required (including the
annotated bibliographies). A1l papers must be turned in on time or
expect to lose credit for specified periods of lateness.

STYLE

1. A1l papers should be 10-15 pages in length, excluding
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25% for final exam.

WORK HARD!
FURTHER THE ANALYSIS!
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1. ON THE RECONSTRUCTION ERA AND THE
STRUGGLE FOR DEMOCRACY, 1860-1880.

REQUIRED READING

W.E.B. DuBois, Black Reconstruction in America,
1860-188C, (New York, Atheneum, 19357,

DESCRIPTION OF TOPIC: RECONSTRUCTION

In this survey of the "history of the part which Black
folk played in the attempt to reconstruct democracy in Ameri-
ca," W.E.B. DuBois presents a detailed class analysis of the
causes of the Civil War and of the crucial role played by
Black labor in the outcome of that struggle. The social
forces leading to the continued subjugation of Black people
in America after the abolition of slavery and the unsuccess-
ful attempt to establish genuine political democracy in the
South during the Reconstruction Era are also detailed.

While paying careful attention to the national (racial)
oppression of Black people, Black Reconstruction portrays

-the vested interests of several identifiable classes. The

ruling classes before the war were the merchant, banking, and
developing industrial capitalists of the North, and the
Southern slave-holding planter class. The oppressed classes
were the industrial workers and the independent small farmers
of the North and West, and the poor whites and Black agri-
cultural workers (first slaves, then as freedmen) in the
South. The increased demand for cotton caused by the expan-
sion of British industrial capitalism increased the demand
for cotton-growing land in the U.S., and for Black labor to
grow that cotton. This was the basis of the principal con-
tradiction between the Southern planter class anc the other
classes, mainly the Northern capitalists, which did not want
slavery to expand.

As DuBois puts it, “abolition-democracy based on freedom,
intelligence and power for all men" confronted a push of "in-
dustry for private profit directed by an autocracy determined
at any price to amass wealth and power." Moreover DuBois goes
on to accurately portray how the "abolition-democracy" coali-
tion was temporary, lasting only until the dominant industrial
class defeated the South, expanded industrial production,
opened up the West for growing its food, and proceeded full
speed with the monopolization of production and the concentra-
tion of wealth. It was precisely this same consolidation of
the ruling Northern capitalist class that DuBois cites not
only as the basis of the exploitation of white worker, but as
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the major force in the deliberate dismantling of the democrat-
ic gains made during Reconstruction and the betrayal of

Black people. In 1877 federal troops were withdrawn from

the South (and used almost immediately to suppress rebellions
by railroad workers) when the Northern capitalists were
assured that their control over the national economy” and the
U.S. state had been consolidated.

A major goal of Black Reconstruction is to assess the
activities of Black legisiators in the various states of the
South. Positive achievements like the establishment of the
first public-supported educational system in South Carolina
are noted. The propaganda of racist bourgeois historians re-
garding the low character and backwardness of the Black elec-
torate and their elected representatives is disputed by DuBois
using patiently accumulated evidence. In addition, DuBois
demonstrates that giving political emancipation to Black peo-
ple was incidental to the economic designs of the dominant
capitalist class. ‘

Chapters one through seven provide the basic class analy-
sis of the period, essential for understanding the causes,
conduct, and outcome of the Civil War. The attitudes of each
class toward the struggle receives extensive treatment. The
next two chapters dwell on the politics of the immediate post-
war period, and show how the class interests and national
chauvinism of President Andrew Johnson and the forces he repre-
sented obstructed all attempts to establish an agrarian demo-
cracy based on land reform in the South. Next, DuBois aeals
with the achievements and shortcomings of the Reconstruction
govermuents in three states with Black majorities. Land mono-
poly, imported capital, fraud, and physical repression were
factors that prevented a successful exercise of the recently
acquired political power. In the last chapters, DuBois shows
how Black labor was returned to a state of peonage by the
combined efforts of Northern capital and the majority of white
workers who had not yet come to see that their freedom from
exploitation was inseparably linked to the freedom of Black
people.

QUESTIONS FOR DISCUSSION AND RESEARCH

1.  Were the econamic factors, i.e., the production rela-
tions (classes) and production forces (technology, industrial
level, etc.) at work in the United States over the period
1854 to 1876 the crucial factors influencing the course of
events during Reconstruction, or were the attitudes of the
"great men" wm.@., lLincoln and Johnson, Sumner and Stevens)
the determining factors?
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2. Did racism and ruling class interests interfere with
the establishment of a genuine proletarian democracy in the
United States over the period 1854 to 1876, or was it simply
the backwardness and innate inferiority of the newly freed men
and women that accounted for the failure of Black people to
achieve full Tiberation?

3. "What are American children taught today about Recon-
struction? . . . They would in all probability complete their
education without any idea of the part which the Black race has
played in America; of the tremendous moral problem of abolition;
of the cause and meaning of the Civil War and the relation which
Reconstruction has to ‘democratic government and the labor move-
ment today. Herein lies more than mere omission and difference
of emphasis. The treatment of Reconstruction reflects small
credit upon American historians as scientists." Discuss how
the two schools of history--scientific and unscientific--dis-
cussed the role of Black people in the Reconstruction govern- y
ments; and whose interests these two interpretations served.

SUPPLEMENTARY READINGS

1. James Allen, Reconstruction: The Battle for Democracy,
1865-1876, (1937).

2.  Lerone Bennett, Black Power, U.S.A.: The Human Side of
Reconstruction, 1867-1877, (1967).

3. Dudley T. Cornish, The Sable Arm: Negro Troops in the
Union Army, 1861-1865, {1956).

4. John Hope Franklin, Reconstruction After the Civil War,
(1961).

5. Benjamin Quarles, The Negro in The Civil War, (1953).

6. Karl Marx and Frederick Engels, The Civil War in The
United States, (1937).

7. Willie Lee Rose, Rehearsal for Reconstruction, (1964).

8. Alrutheus A. Taylor, The Negro in Tennessee, 1865-1880,
(1941).

9. Allen W. Trelease, White Terror: The Ku Klux Klan--
Conspiracy and Southern Reconstruction, (1971). .

10.  Vernon Lane Wharton, The Negro in Mississippi,
1865-1890, (1947).
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~areas of the United States.

2. ON THE CHANGING SOCIAL FORMS OF THE
BLACK EXPERIENCE — FROM RURAL TO
URBAN LIFE.

REQUIRED READINGS

St. Clair Drake and Horace Cayton, Black Metropolis:
A Study of Negro Life in a Northern City, (Harcourt
Brace, 1945},

Charles S. Johnson, Shadow of the Plantation, (Univer-
sity of Chicago Press, 1934,

DESCRIPTION OF TOPIC: RURAL — URBAN LIFE

In 1890, a quarter of a century after the end of the Civil
War, four out of every five Black people still lived in rural
Ten years tater in 1900, nine out
of every ten were in the South. And between 1890 and 1910,
three out of every five Black men worked in agriculture. By
contrast, in 1950 almost three of every ten Black people (28.2%)
Tived in the North. Between 1910 and 1940, the proportion of
the Black population resident in urban areas of the U.S. in-
creased from 22.7% to 48.2%. In 1950, only 40 % of the Black
population lived on farms and the number of acres operated de-
clined 37% to 25.7 million acres. Moreover, in 1950 the United
States Census Bureau reported that for the "non-white" popu-
lation--95% of which was Black--only 18.4% were employed as
farm viorkers, with 38% as "blue collar workers" (mainly indus-
trial) and 34% as “"service workers." This transformation of
the social form of the Black community--from a predominantly
agricultural laboring class in the rural South to an integral
sector of the industrial proletariat more concentrated in the
urban North--is one of the most significant social transfor-
mations in the history of the United States.

Charles S. Johnson's Shadow of the Plantation is a study
of one important aspect of this transformation--the conditions
of Tife among Black tenant farmers in rural Macon County, Ala-
bama {near Tuskegee) in the 1930's. 4s a study which seeks
“to portray realistically the life of a rural Negro community
under the influence of a plantation economy,” it is a classic.
It is based on extensive interviews with 612 families, about
10% of Macon County's population.

The book is comprised of two major sectiens. The first
section is devoted to the historical background and development
of the plantation. It places the 1ife of the Black families
studied in the contest of the Glack B~1+ Seuth ard ip the
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broader Macon County community. Johnson then details the in-
ternal structure and dynamics of the community, providing em-
pirical data to demonstrate its historical evolution and
stability. Included are observations on survivals, patterns
of life, social codes and attitudes shaped in the economy of
slavery, as well as memories of slavery and farming methods
remaining from that previous period. The second section
focuses on the common economic life and such institutions as
the family, school, religion, the church, recreation, and
health care, all important aspects of the general socio-cultural
pattern. Throughout the entire work we are able not only to
understand the dominant historical forces that maintain the
status quo, but also to grasp the forces causing change.

The vast majority of Black people during the early 1900's
were concentrated in precisely the type of rural Black Belt
community that Johnson studies--51.2% of the U.S. Black popu-
lation was found in the Black Belt in 1900. Because of this,
Shadow of the Plantation provides essential information for
a scientific study of the precise character of the Black ex-
perience during this period.

Many Black people who Teft the rural farms of the South
migrated to Northern cities undergoing rapid changes due to
the forces of industrialization and urbanization. Black Metrop-
olis is a two-volume study of one such city--Chicago. The
study discusses Chicago from its settlement by a Black trades-
man in 1790 to the early years of World War II. It is based
on extensive interviews and first-hand participant-observations
conducted by a team of investigators employed by the Work Project
Administration (WPA), a government job program during the Great
Depression.

The major portion of the two volumes is a study of Black
Chicago. Part I situates the Black community--swollen by the
mass migrations of the World Wars in the context of Chicago,
which was experiencing the same forces of social change on a
broader scale. Part Il is comprised of case studies of the
various social forces and mechanisms which kept Black people
segregated and subordinated in the economic, political, and
social life of Chicago--and pinpoints the forces which were
causing "rifts in the color line" in all three of those arenas.
Volume II is an in-depth investigation of "Bronzeville," the
Black community of Chicago. Four chapters are devoted to key
Black institutions: the newspaper, church, businesses, and
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"policy" (i.e., the numbers). Chapters 18-23 are primarily
concerned with revealing the internal dynamics of the Black
community, with the concept of "social classes" playing a
pivotal role in the interpretation. "Of Things To Come" is

a projection of the future trends based on the wealth of data
presented, and a 1961 update has been added.

Black Metropolis provides an all-sided and in-depth look
at the first phase of the historical experience that is still
the "modal" (the most important and widespread) experience for
Black people in the U.S. today--1iving and working in the city.
Thus, it will help us to understand the historical development
of many of the questions and issues that are assuming more and
more importance during the 1970's--the effect of the Depression,
increasing struggles against unemployment, inflation and other
social problems, and the development of radical political and
social thought and programs for radical social change and a
new social order.

Both Shadow of the Plantation and Black Metropolis are
excellent examples of the concrete conditions of their
respective historical periods. In addition, both books

seek to place the conditions of Black people "in the broad
framework of man's experience in the world." Johnson notes
the "control [of] large areas already in the possession of
banks and insurance companies in satisfaction of mortgage
defaults,” and the increasing pressure of exploitation and
oppression on the tenant.farmers. He concludes by calling
ﬁmx "comprehensive planning . . . the complete reorganiza-
tion of agriculture in respect to both production and dis-
tribution.” Drake and Cayton, in a later period, note that
the prospect of Black people "filling the role of whipping
boy for an emerging American fascism . . . depends not so
e:n: upon Chicago as upon the possibility of America achiev-
ing full employment in the post-war world and on tho develop-
ment of a world program for emancipating the Common Man."

Thus, we have in these two books not just classics in
methodology and empirical data, but also the kind of broad
social vision of Black liberation that is the hallmark of
the scientific tradition of Black intellectual work. It is
this same challenging vision of the new world that we must
help to build that should inspire our study and struggle dur-
ing the present period.
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8. Arthur F. Raper, Preface to Peasantry: A Tale of Two

QUESTIONS FOR DISCUSSION AND RESEARCH Black Belt Counties, (1936
1. The social character of a community is based on the : .
class structure of its inhabitants and its racial composition. 9. Morton Rubin, Plantation County, (1951).
Using the categories of race and class, compare the social 10.  Carter G. Woodson, The Rural Nearo (1930) )

character of Macon County in 1930 and Chicago in the 1940's.

Include in your discussion the causes and social consequences

of the second great migration of Black people from the rural .
South to the urban North.

2. In what ways does the social character of rural Macon
County (as discussed in Shadow of the Plantation) compare to
the area you live in now as it was in the 1930's? Discuss simi-
larities and differences.

3. Discuss the concluding essay in Black Metropolis en- .
titled "Of Things to Come." Compare its projection with the URBAN
1961 and 1969 appendices. Considering recent statistical data
on the current situation in the 1ife and struggles of the urban
Black workers, what is the usefulness of Black Metropolis in , .
::am1mﬂm=ad=u.a:mmm conditions, and hence changing them? 1. ﬂ%wwdw«mnmkv dr., et. al., ed., The Rise of the Ghetto,

m.nzﬁnm@onoaammmﬁoso:xmnmzmdmﬁéosm_q:mzmqoms nrﬁnmmo"
A Study of Race Relations and a Race Riot, (1922).

SUPPLEMENTARY READINGS 3. ﬂ%wmm%m:_@ Clarke, Harlem: A Community .w..m Transition,
RURAL
4. wm:zmw: Clark, Dark Ghetto: Dilemmas of Social Power,
1965). T
1. Walter F. White, Rope and Faggot: A Biography of Judge . o
Lynch, (1929, on Tynching). 5. W.E.B. DuBois, The Philadeiphia Negro, (1899).
2. Harry Haywood, Negro Liberation, (1948). 6. ﬂwwwww R. Lynch, The Black Urban Condition, 1866-1971,

3. Charles S. Johnson, Growing Up in mwm m_mnx Belt: Negro
Youth in the Rural South, m_oadqw 7.  Constance MclLaughlin Green, The Secret City: A History

of Race Relations in The Nation's Capital, (1967).

4. Charles S. Johnson, Edwin R. msvmmm mwn Will Alexander, 8 N
The Collapse of Cotton Tenancy, (1935). - Gilbert Osofsky, Harlem: The Making of a Ghetto, Negro
— — New York, 1890-1930, {1966). .

9. Allen H. Spear, Black Chicago: The Making of a Negro

5. Howard Kester, Revolt Among the Sharecroppers, (1936).

6. Hylan Lewis, Blackways of Kent, (1955). Ghetto, 1890-1920, (1967).
7. Hortense vozam1swwm1. After Freedom: A Cultural Study ~10.  Robert Weaver, The Negro Ghetto, (1948).

in the Deep South, (1939).

59
58



3. ON THE CLASS STRUCTURE OF BLACK PEOPLE
— PROLETARIAT, PETTY BOURGEOISIE, AND
BOURGEOISIE.

REQUIRED READINGS

Abram L. Harris and Sterling D. Spero, The Black Worker:
The Negro and the Labor Movement, (1931).

E. Franklin Frazier, Black Bourgeoisie, The Rise of a New

DESCRIPTION OF TOPIC: SOCIAL CLASS

The social structure of a society, and all of its con-
stituent peoples and communities, is always fundamentally
based on its social classes. This is true for the United
States as for all societies that have ever existed, although
the specific class character of each society is based on the
particular historical conditions of that society. The his-
tory of Black people in the US can therefore be understood
best if the historical development of classes in the US
(particularly of Black umov_mw is the basis on which it is
done. So this area of study is a basic framework for the
entire field of Afro-American Studies.

The Black Worker is "an effort to set forth descrip-
tively and analytically the results of a study of the Ameri-
can labor movement in one of its most important aspects,
namely, the relation of the dominant section of the working
class to the segregated, circumscribed, and restricted
Negro minority.” Black Bourgeoisie set out "to make a
sociological analysis of the behavior, the attitudes, and
values of the "black bourgeoisie . . ." Together, these
two books sum up the origin of the existing classes that
undergird the social structure of Afro-American people.

Spero and Harris, in the Black Worker, focus on 4 basic
factors: (1) "the persistence of the Negro's slave heritage,"
(2) "the exclusive craft structure of the leading labor
organizations,"” (3) "the change in the Negro's fundamental
relation to industry resulting from the recent migrations and
the absorption into the mills ar . factories of a substantial
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part of the reserve of black labor," and (4) "the rise of a
Negro middle class and the consequent spread of middle class
ideals throughout the Negro community." As the study was
completed in the middle of the Great Depression, this approach
has the added importance of showing how the crisis facing
Black workers is connected to the crisis facing the entire
society.

This study is organized in 5 sections, that include 21
chapters. The first section sums up "the heritage of slavery"

~in two chapters. The main contribution of the study is in

the next four sections. This deals with the proletarianiza-

tion of the Black masses and their relationship to white

workers, trade unions, and the Black middle class. This volume
should be read in three stages: (1) Sections 1 and 2 (7 chapters),
(2) Section 3 (6 chapters); (3) Sections 4 and 5 (8 chapters).

Frazier begins his study of The Black Bourgeoisie by trac-
ing the historical relationship of Afro-Americans to the develop-
ment of capitalism, e.g., the Triangular Atlantic Slave Trade,
plantation system of agriculture, and war-time industrialization.
The significant historical development of this analysis is that
“the relativa size of the black bourgeoisie in the Negro popula-
tion has increased during the past decade (1940's) largely be-
cause the proportion of Negro workers in clerical and kindred
occupations has more than doubled and the proportion of female
clerical workers quadrupled since 1940."

The book is in two sections: The World of Reality and The
World of Make Believe. " . . . The first being the real or
objectively existing economic condition and social status of
the 'black bourgeoisie' in the United States, and the second
being the standards of behavior and values of the isolated social
world of this segment of the Negro population, which has come
into existence as a consequence of racial discrimination and
racial segregation." This book can be read in two stages.

These two books cover the main classes of the Afro-American
people. It does not cover farmers, displaced workers (unem-
ployed, welfare recipients, etc.) and the "lumpen proletariat."
But the same methodology that is used in both can be applied
to all classes. Therefore, although these books don't cover all

classes of Black people they have helped lead the way in getting
the total analysis done.

QUESTIONS FOR DISCUSSION AND RESEARCH

1. Harris and Spero wrote “"the obstacles which econom-
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ic radicalism had to overcome in order to gain some accep-
tance in Negro 1ife were: (1) the Negro's orthodox religious
traditions; (2) the growing prevalence of Negro middie-class
ideology; and (3) racial antagonism between white and black
workers." (p. 398) Discuss the specific social content of
each of the above three obstacles, and the role of trade
unions and the Black press.

2. Compare, in detail, the specific attitudes of the
Black proletariat and the Black bourgeoisie on the question
of race relations. How does this general attitude show up
in this particular instance which Harris and Spero discuss:
"For three hundred years the Negro has been kept in a position
of social and economic inferiority, and white organized labor,
dominated by the heirarchy of the skilled crafts, has no de-
sire to see him emerge from that condition. The educated
leaders of the Negro see only the racial aspect of this sit- g
uvation."

3. Frazier, in Black Bourgeoisie, begins his investi-
gations of "the world of reality,” by discussing the histori-
cal roots and economic basis of the Black middle class. Harris
and Spero in discussing the Black proletariat begin with the
competition between Black and white labor during the slave
regimes. Their method is to understand the economic (material)
forces at work in society and then to interpret the social and
political developments. Using both of their works, discuss:

A.  the education and politics of the Black pro-
letariat and the education and politics of the Black
bourgeoisie;

B. material forces described by the two ref-
erences which would account for these differences.

SUPPLEMENTARY READINGS

PROLETARIAT
1.  W.E.B. DuBois, The Negro Artisan, (1902). |

2. Phillip S. Foner, Organized Labor and the Black Worker,
1619-1973, (1974).

3. Herbert R. Garfinkel, When Negroes March: The March on
Washington Movement in the Urganizational Politics for

FEPC, (1959).
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4, ﬂmmwmww Northrop, et.al., The Negro in American Industry,
8). o T

5. Mﬂa ow Reid, Negro Membership in American Labor Unions,
930). o

6. Robert C. Weaver, Negro Labor: A National Problem, ﬁdoawv.

7. mqmsHWm Wesley, Negro Labor in the United States, 1850-1925,
a27). _ T

8. Raymond S. Walters, Negroes and the Great Depression: The
Problem of Economic Recovery, (1370). |||

9. mwxﬁmw G. Woodson and Lorenzo Green, The Negro Wage Earner,
930).

10.  U.S. Department of Labor, Division of Negro Economics,
The Negro at Work During the World War and During Recon-
struction, (19217. T

BOURGEOISIE

1. W.E.B. DuBois, "The Talented Tenth," in W.E.B. DuBois
and Booker T. Washington, eds., The Negro Problem, (1903)
and The Negro in Business, (1899).

2. G. Frenklin Edwards, The Negro Professional Class, (1959).

3. E. Franklin Frazier, "Durham: Capital of the Black Middle
Class," in Alain Locke, et., The New Negro, (1925).

4. E. Franklin Frazier, The Free Negro Family, (1932).

5. Charles S. Johnson, The Negro College Graduate, (1938).

6. August Meier amd David Lewis, "History of the Negro
Upper Class in Atlanta, Gerogia, 1890-1958," Journal of
Negro Education, (Springs, 1959). .

u. ﬂmeuw >.vmmxom.zmmxomcmm:mmmmuchmmzmmmma:nmﬂmoz.
1948) . :

8. Louis Robinson, Jr., The Black Millionaires, (1972).

9. Wallace Thruman, The Blacker the Berry, (1929).

10.  Carter G. Woodson, The Negro Professional Man and the
Community, (1934).
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“ AYA (the firn).
This word also means ‘! am not afraid of you.’
A symbol of defiance.

T L
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4. ON THE CHANGING CHARACTER OF BLACK
LEADERSHIP — BOOKER T. WASHINGTON
AND MALCOLM X.

REQUIRED READINGS
Booker T. Washington, Up From Slavery, (1901).
Autobiography of Malcolm X, (1965).

DESCRIPTION OF TOPIC: BLACK AUTOBIOGRAPHY

Most of our study thus far has focused. on broad histori-
cal patterns that add up the entire field of Afro-American
Studies. At this point we reverse our approach and focus on
two prominent "leaders" of the twentieth century, Booker T.
Washington (1858-1915) and Malcolm X (1925-1965). Our task
is to demonstrate how the general pattern is linked to par-
ticular individuals, i.e., to demonstrate how these two
“leaders" each in.their own way, can serve as a prism through
which to analyze the life of Afro-American people.

Booker T. Washington's 1ife was promoted for decades by
the Black middle class as the model for manhood. His view
on race relations was "In all things that are purely social
we can be as separate as the fingers yet one as the hand in
all things essential to mutual progress.” He promoted good
Protestant virtues (thrift, cleanliness, hard work, etc.)
and was an advocate of Blacks going into business. Booker T.
Washington is being resurrected today by some elements in the
Black community that believe his ideas are relevant to the
Black middle class today.

ch@wemelmkd.mE,mmm:ﬁma;:n:mnﬁmzSmnnm:cm
read quickly Tike a short novel. Washington's life can be
categorized in three periods: (1) Slavery and its aftermath;
(2) studying, teaching, and administratering Negro educational
institutions; and (3) as a regional, national, and inter-
national "leader" for Black people. This book covers only
the first stage in a comprehensive way since Washington lived

years after this book was published.

Malcolm has emerged as one of the militant heroes of the
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Black liberation movement. More than most major figures he
reflects the class and ideology of a force that rose up in

the 1960's. Malcolm became the symbolic personification of
the militant young nationalist movement, and is viewed as a
revolutionary pillar of the nationalist and pan-africanist

ideological school of thought.

Malcoim's Tife consists of four stages, and conveniently
he had a different name in each one: (1) Malcolm Little; (2) De-
troit Red; (3) Malcolm X; and (4) E1 Hajj Malik el Shabazz.
This progression goes from (1) small midwestern city with a
small Black population; (2) large eastern city with a large
cosmopolitan Black population; Muv travel all over US as national
spokesperson of the Nation of Islam; and (4) international
spokesperson for all Afro-American and all other freedom-loving
people. .

The book is made up of 19 chapters, Introduction and 2
epilogues. This autobiography can also be read like a novel,
although the epilogue by Alex Haley should be considered an
important chapter to study as well.

As a model for manhood, Malcolm X(militant with a positive
Black self-image, outspoken and always prepared to struggle)
has replaced Booker T. Washington (conciliatory with a second
class self-image, convincing and strengthened by contacts with
ruling class contacts).

QUESTION FOR DISCUSSION AND RESEARCH

Individuals, their ideology and their practice all develop
in a concrete historical and social context. The specific con-
text is greatly influenced by economic (material) forces opera-
ting in the society, and the struggles of the masses of people--
for example a response of struggle and protest. Therefore,
great leaders--their rise, their populatiry, their changing
ideas, and their fall--must be viewed in this broader context. .
Discuss the major features of Booker T. Washington's leadership \
and contrast that with a discussion of the leadership of Mal-
colm X. ~ Identify the social, historical, and economic, and
other factors which explain their differences. W

SUPPLEMENTARY READINGS

1. John Henry Clarke, ed., Malcolm X: The Man and His Times,
(1969).
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Malcolm X, On Afro-American History, (1967).

By ‘Any Means Necessary: Speeches, .Interviews, and a
Letter by Malcolm X, (1970]. -

The End of White World Supremacy: Four Speeches by .

Malcolm X, (1971).

W.E.B. DuBois, "Of Booker T. Washington and Others,"
in Souls of Black Folk, (1903).

Stephen R. Fox, The Guardian of Boston: William Monroe
Trotter, (1970).

August Meier, Negro Thought in America, 1880-1915, (1963).

wwmwmw T. Washington, The Future of the American Negro,

Booker T. Washington, The Negro in Business, (1907).

ANIBERE A ENSO GYA

{Red eves can not light the fire.)
Your anger can not set me on fire.
You can not frighten me by
pretending to be angry. Another
symbol of defiance.
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RESOURCES

PUBLICATIONS AND
RESEARCH CENTERS

1.

2.

3.

4,

AFRICAN RED FAMILY; a good source for revolutionary
perspectives on the current African situation.
(Quarterly. Available from Timbuktu Books,

P.0. Box 7696, Chicago, I1linois 60680) .

AFRICAN WORLD; the best source of monthly developments
in the Black liberation movement, especially the anti-
imperialist student movement. The African World Re-
source Center is a good source of films, pamphlets, and
other resources. Write for further details. (P.0. Box
2413, Washington, D.C., 20013) A

BLACK SCHOLAR; an important monthly review of Black
Studies and the thinking of Black intellectuals since
1969. (P.0. Box 908, Sausalito, CA, 94965)

BLACK WORLD; a widely available monthly review in matters
of Black culture, with annual issues on poetry, drama,
and other special topics. (1820 S. Michigan Avenue,
Chicago, I1linois, 60616)

JOURNAL OF BLACK STUDIES; quarterly since 1970 that
*serves as a vehicle for adacemic research.

JOURNAL OF NEGRO HISTORY; a quarterly publication initiat-
ed by the Association for the Study of Negro Life and His-
tory in 1976. : _ i
MONTHLY REVIEW; a good source of commentary by radical
social scientists, edited by political economists.

PEOPLES COLLEGE PRESS; expanding resource center for
political education materials on the Black liberation move-
ment, anti-imperialist struggle, and world revolution.
Write for a list of available publications. (P.0. Box 7696,
Chicago, I1linois 60680) ;

REVIEW OF BLACK POLITICAL ECONOMY; mﬁsnm.dcwo. one of the
Teading centers and journals is reflecting some of the cur-
rent thinking on economics among Black people. Special

- publications on the land question in the rural South, pro-

perty taxes in Mississippi, and Black incomes 1947-1950
are available. (Black Economic Research Center, 112 West
120th Street, New York, NY, 10027)
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10.  UNION OF RADICAL POLITICAL ECONOMISTS (URPE); an organi-
zation which attempts to develop a radical perspective
on the current crisis of imperialism. Several publica-
tions are available. (URPE Office of Organizational Ser-
vices, Michigan Union, Ann Arbor, MI, 48104)

SOURCES FOR
AUDIO-VISUAL MATERIALS

AUDIO-VISUAL RESOURCES
(Write each for up to date catalogue and prices.)

TRICONTINTAL FILM CENTER
P.0. Box 4430, Berkeley, CA, 94704
244 West 27th St., New York, NY, 10001

IMPACT FILMS
144 Bleeker Street
New York, N.Y. 10012

NEW YORKER FILMS : 4 ; .
43 Yest 61st Street
New York, NY, 10023

AUDIO BRANDON FILMS
8400 Brookfield Ave.,
Brookfield, IL 60513

THIRD WORLD NEWSREEL
26 West 20th Street
New York, NY, 10011

AFRICAN WORLD RESROUCE CENTER (Films)
P.0. Box 2413
Washington, D.C. , 20013

PAREDON RECORDS
P.0. Box 889
Brooklyn, NY, 112712

FOLKWAYS RECORDS

701 7th Avenue
New York, New York 10036
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CALL FOR CONTRIBUTIONS
SPECIAL ISSUE OF THE JOURNAL OF BLACK STUDIES
ISSUE TITLE: "STANDARDIZING AFRO-AMERICAN STULIES CURRICULAY

As follow up to the publication of Introduction to Afro-Amefican Studies
(Pecples College Press, 1975), a special issue of the Journal of Black Studies
w111 f6cus cn’standardizing Afro-American Studies curricula., This is another
step in continuing the widespread collective discussion among Black scholars
on ways to strengthen our work in this important area, A standardized curri-
culum used widely across the U, S, will increase our capacity to befter serve
Black students and respond to the mounting attacks against Black Studies, As
an active person in Black Studies, WE NEED YOU TO PARTICIPATE IN THIS
GROWING DISCUSSION.,

The special issue will consist of theoretical articles and statements on the
question of standardization, using Introduction to Afro-American Studies as
one possible model, Contributions will be made by Black scholars who are
specialists in library science, higher education administration, the humanities
and the social sciences. Most important, however, is your contribution as one
of several from around the country, Your statement should cover the following
points.

(1) What is your view of the need to standardize Afro-American Studies
curricula?

(2) How does Introduction to Afro-American Studies, as one approach to
standardization, compare with other courses and curricuium develop-
ment efforts? ,

(3) Is Introduction tec Afro-American Studies useful for your particular
program and work--as an introductory or core course outline, asa '
course reference as a general handbook for majors and minors, etc.?

All statements must be limited to 5 pages (typed, double~spaced) and mailed
by March 1, 1976 to:

Peoples College Press
P. O Box 7696
Chicago, Illinois 60680

Please inform us if you will participate in this effort. Your participation will
provide the basis for future cooperation in strengthening our work in Afro-
American Studies.,

In the spirit of service to Black people,
Peoples College Press
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2 Peoplers Ccllege Prass

P.0. BOX 7696 o CHICAGO, ILLINOIS 60680 & USA

March, 1976

Dear Colleague:

s You received an invitation to contribute to a special issue
of the Jowrnal of Black Studies on the issue of "Standardizing a

" Curriculum for Afro-American Studies."

ance but we have not received your written work.

We are requesting an immediate response - we have received
some, but we want your work in this.

paper clip and ask yourself if you should respond.

N

72
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Questicon minority studies

Grinnell College in Iowa, which was among the first
white "academic institutions to establish a black ad-
missions program, has tossed overboard the policy. The
faculty actcd after receiving advice from the Depar-
tment of Health, Education and Welfare and being told
of a court decision upsctting a similar system at the
University of California.

Under the Grinnell system, a Black Admissions Board
was sct uyn o make decisions on applications from
marginal biack appiicants. 'the faculty voted a few days
ago to “discstablish” the board, which consisted of a
part-lime black admissions  official and two black
faculty raembers. As a result, all black candidates will
be judged on the same basis as wWhites.

The trend todey in meny universities is against special
acdmission nrocedures {or racial minority  students,
[Faculty deans frown on the emphasis given to black

- studies courses. Tiiey ave dropping such deporiments on

two grounds: no iunds to sustain them and not enough
student interest (o justily the coatinuity of an un-

-neeessary financial experditure. The irony of the whole

cxperiment is that black students’ themselves have

_Qfgpped(nncW(hclﬂackshnﬁescourse&

We'll be looking for your response within a week.

For our people, we thank you.

Check the following news-

We received your accept-

Peoples College

FURTHER THE ANALYS!S, HEIGHTEN T

LIE

CONITRADICTIONS.
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National Endowment for the Humanities
Divisiou of Education Programs
Education Projects Program H-
Summary Form

Cornell University

yame of the institution or organization Africana Studies and Research Center
State in which the institution or organization is located New Jork

. kame of.proposed projectdirector Ronald Bailey, Assistant Professor

Title of proposed project Curriculum Develovment and Institutional Cooperation in Afro-

Proposed time frame From: American StudlesNovember.lQ?é To: December, 1978

.Amount requested from NEH Ior the first year $95,619

Amount requested from NEH for cthe second year 93,656

Total amount requested from NEH 189,275
Total amount of cost-sharing 214, (L8 700)
Text of summary (You may use this space only.) (Sec pp. 6-7 of attached instructions.)

e

¢ Purpose:The project will develop an introductory undergraduate course and text mat-

i erial in Afro-American Studies.

Approach: The course will be inter-disciplinary, drawing on the perspectives and

i methodology of the humanities and the social sicences. It will consist of sixteen
learning modules covering such themes as the history = and method of Afro-American
Studies, an historical overview of the 3lack experience from Africa to the present,
and issues facing the Black community, in the context of the modern world,
Activities: Course materials will be completed during the first six months by the
project staff and consultants. After evaluation and revision, a summer institute
will be conducted to train a group of college teachers who will implement the course
in Fall, 1977. Consortia of institutions in three state and/or local areas will be
organized to implement the course and .survey  supplementary resources in Afro-Ameri-
can Studies in their areas.

Participants: Four faculty members and a doctoral student as staff coordinator will
operate at Cornell University. FPrefessors from Stanford University (California), Unit
versity of Illinois (Chicago Circle), and Wayne State University (Michigan) will co- |
operate in developing the course- and in teaching the curriculum developed.
Evaluation: Professional organizations in Afro-American Studies will be asked to ap-

.point a panel to evaluate the materials developed. The summer institute and +the cur-
riculum committees of several universities which have agreed ‘to teach the introduc-
tory course will also evaluate the course.

Dissemination: presentations have already been made to several professional confer-
ences and a forthcoming special issue of a national journal will focus on the outlime
of the proposed course. Follow-up presentations have been tentatively arranged to
report on the materials developed. Dissemination of 1,000 copies of the final pro-
duct and the supplementary guides is planned.

Institutional Commitment:Cornell University's 20% share of costs parallels a similar
commitment from host institutions for the local consortia(2nd year). At the project's
end, Cornell and other institutions will incorporate the course materials.

o

FOR AGENCY USE ONLY:




1. Purpose

The purpose of this project is to further develoP, test, and disseminate
an undergraduate introductory course and text material in Afro= American Studies.
This course would be suitable for adoption as a standardized course on a national
level. The project will also encourage and organize local cooperative efforts
among institutions of higher education and other institutions (libraries, museums,
research centers, etc.) to evaluate and implement the curriculum developed and .
to ccmpile additional guides to supplementary resources in Afro-American Studies
for the local area in which they-operate. ,

This project is an aspect of on-going efforts to strengthen the contribution
tuat programs and courses in Afro-American Studies can meke to higher education.
This is being accomplished primarily through systematically reviewing and evalua-
tive existing curricula and developing new curriculum models that provide a sound
intellectual basis for sustaining the innovations that Black Studies has intro-
duced into the educational process. The standardized curriculum proposed herein
is the core of effective scholarship and intellectual work in Afro-American Studies.
The project will directly improve the quality of the learning opportunities availa-
ble to students. It will have additional impact in structuring a more efficient
context in which Afro-American Studies operates., A standardized introductory
course and model curriculum will enable the more effective utilization of availa-

ble resources by facilitating long-range programming and planning.



Office of the Director
Center for Black Studies
Santa Barbara, California 93106

September 14, 1976

TO: Seminar, Center for Black Studies

RE: The Standardization of Curriculum in Black Studies

A. Social, Political and Economic Process
1. Black Studies is.an emerging discipline
(a) origin and innovation
(b) experimentation
(¢) codification and standardization

(d) institutionalization

2. Problems facing Black Studies

(a) External

1. Rise and fall of the Black liberation
movement

2, Fiscal crisis of the university
3. Job crisis and vocational shifts

4. Rise of women's movement and shift in
funding priorities

(b) Internal
1. Supply and demand of faculty
2, Generational crisis of Black scholars

3., Rise and fall of student interest and
action

4, Academic versus service function



3. Development of Introduction to Afro-American Studies

(a) Fisk University: Team approach in new
Freshman Interdisciplinary Program

(b) National Discussion: PCOI and Brown Book
(lst Edition)

(¢) Green Book (2nd Editiom)
(d) Experimentation: e.g., University of Illinois (exam)
(e) Further experimentation

(£) 3rd Edition

4. Toward Standardization
(a) Establish need
(b) Collective input
(¢) Legitimation

(d) Adoption

B. Content of Introduction to Afro=-American Studies

1. "An extensive survey of major questions, concepts,
and research,"

(a) What is Afro-American Studies? - history and
method

(b) Development of the contemporary situation
pre=capitalist Africa, the development of
capitalism in Europe, the African slave
trade and slavery, and the social structure
of Black people in the U. S.

(¢) Institutions: Church, school, politics, culture

(d) Issues: role of women, nationalism, racism,
Black liberation

2. "Extensive examination of several classics of Black social
analysis.'" Classics can be seen in the same tradition as

"The Great Books of the Western World," or the lists



developed by graduate programs as basic readings
in subfields. (See definition of classics on

p. 46 of Introduction). In "Foundations of Black

Social Thought,'" the classics focus on the modal
experiences of Black people--what most Black

people experienced at particular stages in history:

Reconstruction

DuBois, Black Reconstruction

Rural/Urban

Johnson, Shadow of the Plantation

Drake and Cayton, Black Metropolis

Class Structure of Black People

Harris and Spero, The Black Worker

Frazier, Black Bourgeoisie

Aﬁtobiography

Washington, Up From Slavery

Autobiography of Malcolm X

3. Teaching Methodology
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NOTES ON THE PC ANALYSIS OF BLACK STUDIES

l. Introduction

2. General historical development

a.

b.

enrollment

institutional developent

c. intellectual devlopment: schools of thought, individuals

3. Current Phases of Development

a.
b.
c.

d.

e.

4

Civil rights: the negation of the negation
nationalisn\ana a new dialectic

innovation: the turbulent origins of Black Studies
Experimentation: changing structures and processés

the current crisis

4. Black Studies in California

a.
b.
c.
d.
e.

£,

Material sketch of Calif (demography, and pol ecoh)
enrollment and faculty trends

higher education |

forms of programs

intellectual content of programs

summation: what are the main contradictions, and prin. orne

5. Towards a Fighting Soluion to a Key Problem

a.
b.
c.
d.

€.

6. Appendix

-

b.

The necessary conditions for a solution

INTRO

Unity with third world and movement groups (unoins, etc)
organization and the masses

summation of experience

tablas of data

annotated bibliography



CONFERENCE CALL

ACADEMIC EXCELLENCE AND SOCIAL RESPONSIBILITY:
THE SURVIVAL OF BLACK STUDIES

The late 1960s and early 1970s was a period of great struggles by the
masses of Black people. The Black liberation movement was at a high point.
It was in this context that Black Studies achieved wide popularity through
the struggle of Black students and teachers fighting to make their curricu-
lum relevant to the needs of Black people. No other struggle has has such
lasting impact on Black people in higher education.

Black Studies has undergone two stages in its development since the late
1960s. The initial deﬁands for the creation of courses and the establishment
of programs signalled the state of innovation. Few schools in the U.S. with
Black students enrolled escaped the just demands that the Black experience
be included as a permanent addition to the curriculum. The second stage of
experimentation began as:the movement gained broad support and many of its
demands were met. A wide variety of courses, programs, and other arrange-
ments aimed at carrying out the initial goals projected by the innovators
were initiated.

California is the leading state in the U.S. in higher education-~=
moee students, and more money spent than any other state. There are also
more Black students in higher education in Califormia than in any other
state. It is understandable, therefore, that the Black Studies movement in
California was and is a pace-setter in Black Studies for the entire nation
over the last decade. Understanding both the form and content of the struggle
for Black Studies in the U.S., and pushing the development of Black Studies

to the next stage.



Conference Call--2

The history of B]ack Stud1es in California 111ustrate th1s " The San

 Francisco State Col]ege strugg]e in 1968-69 saw the unity of Black students and

the Third World Liberation Front in leading a campus-wide strike of many stu-
dents support the demands for an autonomous Black Studies department. In South-
ern Ca11forn1a the struggle between the B]ack Panthers and the US organ1zat1on

focussed on the control of the B1ack Stud1es program at UCLA and it has recent1y

‘been reJea1ed that this struog]e was 1nf11trated by pa1d agent-provacateurs as |

part of the general p011t1ca1 repression that was Taunched against the B]ack

11berat1on movement As 2 communlty co]1ege Merr1tt' College's Afro Amer1can ,
7

M#fStud1es Program came’ to symbo11ze the dynam1c 1nteract1on between 1earn1ng to T

' strugg]e and strugg]1ng to learn that character1zed the rise of Black Studies.

v CRISIS!, CUTBACKS" "ATTACKS: ! Today, these war words which best de-

<cwbe the s1tuat1on facmq Black people in higher er’ucatmn in Cahforma (and

““fthroughout the countrV).m Tho Bakke decision of the California courts is a de&th

.'f'bolow aimed at programs which seek to oversome the education d1sadvahtages heaped

| *hﬁﬂion B]ack peop]e and Thxrd wor1d peop]es in the past years ‘Under the guise of

‘ v1ews about the 1nnerent genetwd “1ntelxectua1 def1c1t" of BTack p°opxe

. ﬁf;geles T1mes recent]y reported f"The fee11ng that [3lack and/ethn1c stud*es '

Lbudget def1c1ts and academic review, un1vers1ty and co]?ege adm1n15trat1ons
'7are moving dec1swve1v to dwsmant]e Black Stud1es programs, cut back the1r fund1ng,
reduce f1nanc1a1 a1d and supporttve serviees to Black students, and deny tenur

ﬁm&ﬂand promot1on to Blac‘ f&CU1LY and starr ) Ovefb P°1 cal repre:S|OW is in-

\

’”creas1ng co]]ege off1c1a1s at Los Ange]es Trade Tech n.ca] Col1ege have’ adm1tted

using electron1c sunve11ance to spy on Black Students. At the same time, however,

ZW1111am Shockley and Arthur Jensen cont1nue to engoy pr1v11eged tenured status

- U.C
at Stanford and/Berkeley as a basc of operat1onc to spread their b]atantly racis

-

The response to these attacIs by nar/ B]acL studenta has been the same as

. that wh1ch created ‘Black Stud1es in the f1rst p]ace--STRUGGLE' As the Loc An-

e,

POkl VA SR



e Conference Call--3

programs born of minority student demands in the late 1960s for "relevant® col-

lege curriculums--are being nit-picked into extinction has led to demonstraticns

at UC Santa Barbara, UCLA, California State University campuses at Fresno, Los
Angeies, andeqn Jose and tne Claremsnt Colleges. The artfc]es goes on to pov-
P tray the views of many Black students, faculty, and staff regarding the attack.s.
"Charged with 1ead1ng the attack are f1sca11y minded, trad1t1ona11y ar1ented
administrators who...never wanted tne programs in the f1rs+ p]ace and who now are
® using such devices as the scarcity of dollars to slowly do away with them."
In the face of these attacks and the grow1ng strugg]es aga1nst them,
*we have sudden1y rea11zed that we in B1acL Stud1es are not as united and or;
® ganized as our attackers. gg§1£g; oureprograms--1nd1v1dua11y and co]]ecL1ve1y—;

we Tack the strenght that can come from having a ‘common platform from which

(‘J

to Taunch our counter attacks. Black Studies, durin the stage of experimontation,
g 52 2P

| deve:oped out of the part1cular context of its own camnus and théréfofé ne?{ééfs
" the 11m1tat10ns of the phys1Ca1, sp1r1tua1, 1nte11ectua;, and fxngnc1a1 resouroos
“of each campus.‘ “This is 111ustrated most c1ear1y in the end1ess var1ety of courses
'offereo in each program. As an emerging discipline, there has been Tittle time

ice and e

w
..l
\'
(D
<

to sy tcmat 2y or "gan ize existi ng knowledge of th

1mp1emeno evLenswve resea“ch ef forus to fi11 th gaps, both of which are necessary

Awoor the devé]opm;nt of a sound and ef fect1ve curriculum Th1s probess of
amfdstandard1zat1on--dnve]op1ng 2 broad 1nte1]ec*ua1 consensus 5}5&%d what fhoolo b~
-taoght as a core curr1cu1uo is how most ennrgtng dxsc1p11n s have had to es-
,_tab1lsh their cred|b111oy and fight to secure its place in the unuverswty

| Thus, our .a11ur° as Black Studies personnal to develop-a standard1ged

. and w1de1y adopted core curriculum, becaas; of the newnoss of our d1sc1p1|ne,

“15 understandable But 1n Lhe context of today" attac S and cutb cks, it is

a 1uxury that we' can not affort and w111 oot be a]TOned us nn the TJLUFB;‘-.“”\

Tn short a b"aad based standard1zed curr1cu1un around wh1ch we can all on1*e is
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the most effective base from which we can launch a new mobement of academ1c
excellence and social responsibility in Black Studies. Through th1s movement
we can rekindle much needed community support and more effect1ve1y fight
against. the forces which seek to destroy our programs. o

A standardized curriculum in B1ach Studies will enable us to better
coord1nate and ut1lxzed the few resources than we can strugg]e to ma1nta1n
Graduates of‘commun1ty co]]eges can more eas11y transfer cred1ts to four yearA ”:.
1nst1tut1ons if courses were standard1zed and the1r content and 1eve1 cou1d R

_be ascertained. Scarce l1brary resources can be focussed on bu11d1ng col1eat10ns

.ﬂiwh1ch serv1ced the needs of an expandxng core curr1cu1um in Black Stud1es

/Teacher tra1n1ng and recruitment can be p1anned to f111ed specrf1ed curr1cu1um
needs. Progmam administration can be made more effwcwen because 1t can be

based on 1ong serm planning and budget1ng with a cleav view of where the

.program is headed . Special coopenatt' etforts 1n research anu prodtc1ng

" text materials can be developed since many publisheirs are nct now as 1htenested

“ﬁgiJn meeting the need for qua11ty text mater1als in Black Stud1es. Only through
':Iffésuch broad based and cooperat1ve efforts that vould flow from dchlop*ng and
‘1mp1ement1ng a SL&NUQrdTZEd curriculum in Black Stud1es canh we expeﬂt to wne-

,ﬁ,ther the present Storm and gu1de Blact Stud1es in carrying out 1ts 1n1t1a1 mandate.

To facxlwtate the d1scuss1on of these vital concerns, the Center for B]ack

- Studies at the bn1ve.s1ty of Ca]xfo n1a in Santa Ba rbura 1nv1tes _you to a con-

ference on "Academic Excellence and Social Respons1b1]1ty The Survival of Black

Studies." The conference will focus mainly on:(1) the analysis of B1ack_§tudies

- programs in California in the context of the national picture over the last decade;
| (2) the summation of the experiences of a representative sample of Black Studies
:1,programs in Ca]ifohnia--co]]eges and universityes, public and private, four-year

. and community colleges. (3) Summation of experiences with various ccurses current-
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1y in use nationally and fn Ca1if0rniavas fihst'stepswin the process af~stan-
dardizing the curriculum in Afro-American Sthdies.

Black Studies represenLed an 1moortant committment in the 19605 It
o " intended not just to stuay and undersand the wor]d in whwh B]ack peop]e hved
but sought to contr1bute to the stuugg]e to change and 1mprove that wor1d
NOW is the t1me to renew th1s comm1twent and LO develop and 1mp1ement a pro; o

o . gram of action to meet the new challenges of the mid 1970s and beyond.

“JOIN US AT THE CONFERENCE!
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CONFERENCE AGENDA

ACADEMIC EXCELLENCE AND SOCIAL RESPONSIBILITY
IN BLACK STUDIES
FEBRUARY 24-26, 1977

Use this agenda to take notes, jot down guestions, etc.

This is a working conference, so we encourage you to roll
up your sleeves and get involved.



Thursday

3:00
7:00Q
10:00

Friday
8:00
9:00

12:00
1:30
3:30
5:30
7:00

10:00

Saturday

9:00
12:00

2-24-77

AGENDA OUTLINE

Registration (Holiday Inn)

Conference Plenary (UCSB - Physics Building)

Hospitality Hour

2-25-77

Registration (all day - Holiday Inn)

Conference Panel (Holiday Inn)

Lunch

(Holiday Inn)

Conference Panel (Holiday Inn)

Conference
Conference

Conference

Conference

2-26-77

Conference

Conference

Workshops (Holiday Inn)

Baiagquet (Holiday Inn)
Plenary (Second Baptist Church)

26 E. Gutierrez-Santa Barbara)
"Party" House of Barbeque

Summation Panel (UCSB - Physics Building)

Adjourns



Thursday, February 24, 1977 - 7:00 p.m., Physics Building, U.C.S.B.

Conference Charge:

Welcome Statements:
University:

Chairperson of Board,
U.C.S.B. Center for Black Studies

Santa Barbara Black Community

Kevnote Address:

Gerald A. McWorter
Acting Director
Center for Black Studies, U.C.S.B.

Charles W. McKinney,
Registrar - U.COS.B.

Elliott Evans

Rev. L. Leander Wilkes

St. Clair Drake, Professor Emeritus
Former Director, Afro-American
Studies, Stanford University

"ACADEMIC EXCELLENCE AND SOCIAL
RESPONSIBILITY IN BLACK STUDIES:
HISTORICAL PERSPECTIVES"

Responses: Ebon Dooley, Atlanta University
Bert Hammond,
S. E. Anderson, State University
of New York, 0ld Westbury
Friday, February 25, 1977 9:00 a.m. Holiday Inn

Panel Topic:

Panelists:

Respondent:

Perspectives on Black Studies in
California: Theory and Practice

Carlene Young, San Jose State

Jim Robinson, Cal State-Long Beach
Pat Elmore, L. A. Harbor College
James King, U. C. Davis

Robert Newby, Wayne State University
(Detroit) Formerly at Stanford
University

Friday, February 25, 1977 1:30 p.m. ' Holiday Inn

Panel Topic:

Introduction to Afro-American Studies:
The Theary and practice of curriculum
standardization in Black Studies




Friday, February 25, 1977 continued

Panelists: (Schools where Introduction to Afro-
American Studies has been used or
taught by these panelists are in
parenthesis).

Ronald Bailey, U.C. Santa Barbara
(Fisk, Cornell, U.C.-Santa Barbara)

William Sales, Seton Hall University
(N.J.) (State University, Chicago
State)

Linda Williams, Chicago State
(Cornell University, Chicago State)

Gregory Gaither, Student
University of Illinois, Chicago Circle

Dallas Riley, Student
U.C.~-Santa Barbara

Gerald McWorter, U,C.-Santa Barhara

(Fisk, University of Illinois-
Chicago Circle

February 25, 1977 3:30 p.m. Holiday Inn

Conference Workshop

1., THE LEGITIMATION-ARTICULATION CRISIS: TRANSFERRING COLLEGE CREDIT FOR
BLACK STUDIES COURSES FROM COMMUNITY COLLEGES TO FOUR YEAR COLLEGES

Arthur Scott, C.5.U.-Hayward

Pat Elmore, T..A. Harbor

David Lawyer, Santa Barbara City College
Jim Robinson, C,.S,U.-Long Beach

2. STRENGTHEN THE ORGANIZATIONS THAT EXIST! BUILE.STRENGTH THROUGH COOPERATION
IN STRUGGLE!

Charles Allums, Contra Costa

Bert Hammond, Cal. Poly Pomona
President, Calif. Black Faculty &
Staff Association

Mark Ealy, U. of Pacific
Executive Bogrd, Member-at-Large,
National Council of Black Studies

Otis Scott, C.S.U.-Sacramento
Executive Board, Western Region

National Council of Black Studies



3. INTRODUCTION TO AFRO-AMERICAN STUDIES AND THE SOCIAL SCIENCES

Ronald Bailey, U.C.-Santa Barbara

Robert Newby, Wayne State University
William Edwards, U.C.~Santa Barbara

A. Yan Yansane, U.C.-Berkeley

Linda Williams, Chicago State University
Ebon Dooley, Atlanta University

4, INTRODUCTION TO AFRO-AMERICAN STUDIES AND THE HUMANITIES

Maryemma Graham, U.C.-Santa Barbara

Eddie Meadows, San Diego State

Elliott Evans, U.C.-Santa Barbara

Gerard Pigeon, U,C.-Santa Barbara

Geneva Smitherman, Wayne State University
Willie Collins, U.C.-Santa Barbara

5. INTRODUCTION TO AFRO-AMERICAN STUDIES AND AFRICA

Gerald McWorter, U.C.-Santa Barbara

Skyne Uku, C.S.U.~Long Beach

Ron Karenga, San Diego State

William Sales, Seton Hall University
Craig Howard, University of Massachusetts
Thomas D. Boston, Atlanta University

February, 25, 1977 7:00 p.m.

Conference Plenary: Black Studies and the Current State
of the Black Liberation Movement

Main Speaker: Gerald McWorter
U.C.-Santa Barbara
Respondents: M. Ron Karenga
San Diego Stata
Open Discussion: Conference Participants
February 26, 1977 9:00 aem. U.C.S.B. Physics Building
Panel Topic: Summation of Conference and

"Where do we go from Here?"



February 26, 1977

continued

Panelists:

Discussion:

Pat Siever, L. A. Mission

Thomas D. Boston, Atlanta University

Mark Ealy, University of Pacific

Jim Robinson, C.S.U.-long Beach

Geneva Smitherman, Wayne State
University (Detroit

Conference Participants



ACADEMIC EXCELLENCE AND SOCIAL RESPONSIZILITY
IN BLACK STUDIES: THIL STANDARDIZATION OF CURRICULUM
FEBRUARY 24-26, 1977
UNIVERSITY OF CALIFORNIA, SANTA BARBARA

CONFEIRENCE WORXKSHOPS

The Conference Coordinating Committee (CCC) has conducted two
pre~conference planning sessions (held in Los Angelec &nd Berkelev)
with small groups of people active in the field of Black Studizs.
These were very successful meetings because they brought £orwa=d
the particular concerns of different types of programs and they
enabled people-to get a better grasp of the initial int2nticn of
the CCC. A major result of these meetings has been the additicn
of workshops that focus on the specific conc: rns reised during the
planning sessions and enable maximum participation and involvement.
We hope that you will prepare for the workshop you select by
organizing material that sums up your concrete experience. Please
come to the conference to share your experiences. The CCC hores
that these workshops will promote unity by revealing common
concerns from a diverse set of backgrounds. These workshops are
not geared to a set of experts, but are specificallyv geared for
the fullest possible exchange among conference participants.

I. THE LEGITIMATION-ARTICULATION CRISIS: TRANSFERRING CCLLEGE
CREDIT FOR BLACK STUDIES COURSES FROM COMMUNITY COLLEGES TO
FOUR YEAR COLLEGES

California has more community colleges and more Black community
college students than any other state in the U. S. IHost of
these two-year colleges have Black Studies courses and manvy
students transfer to four-year institutions. But:, unfortunately,
four-year institutions have often respoinded to twn-year
institutions as "junior partners” and not as full-fledgesd
educational institutions with the same interest in academic
excellence and social responsibility as others. For Black
Studies programs and courses, this 1s compounded by racism

in the society and 1in the university.. How can standerdization
of courses increase the legitimacy of Black Studies at twe-
vear and four-year institutions? Can standardization 2id in
the transfer of Black Studies credit between those institutions
by creating a standard measure of course content and
achievement? What are the responsibilities and capabilities

of Black Studies programs at four-year institutions in
cooperating with community colleges to increase ithe leglitimacy
and transferability of Black Studies courses?

II. STRENGTHEN THE ORGANIZATIONS THAT EXIST! BUILD 3TRENZTH
THROUGH COOPERATION IN STRUGGLE!

Too often new Black organizations are formed befcora we arce
clear on what existing organizations are already doinc. Often
existing organizations are less than effective b2cause thay
lack the maximum participation of concerned peonle whn arn
committed to serious work. The aim of this conferencs is



not to build a new organization. But rather its aim is to
address a particular concern--curriculumn development and
standardization--as one part of a problem that concerns us

all. But we also must strengthen th2 organizatiors that

exist, espezinllix In Light o tha need for strong organizations
that will struucls &7iaunst current attacks against Block Studies
programs. Wnat are some of the Black Studies—related
organizations in California and the U. S. What are +their
activities and what efforts are being almed at strengthening
Black Studies through the standardization of curriculum? How
can we build greater unity and strengti in fiqhting the

current attacks against Black Studies and Black pecnle in

higher education?

III. INTRODUCTION TO AFRO-AMERICAN STUDIES AND THE SOCIAL SCIENCES

"Black people in the USA must develop a scientific approzch
to understanding and changing this society... In the Firnal
analysis, Afro-~American Studies must serve the liberation
struggle of Black pecple.” Thus, the main focus of Introduction .
to Afro-American Studies is to study the historical develcpment
of modern (i.e., capitalist) society from the perspective of
the social sciences: political econonyv, political science,
sociology, and other disciplines. What makes the social
sciences an effective point of departure in suudyi‘ the -
Black experience? Does Introduction to Afro-Americen Studies
represent a point of departure in sesing how different
disciplines offer different perspectives on various aspects

of the historical developmant of Black people? Irow ara tha
soclial sciences presented in your introductory course end
program? How can Introduction to Afro-2m=2rican Studies po

made more effective in this regard?

Iv. TINTRODUCTION TO AFRO~-AMERICAN STUDIES AND THE HUMANITIES

Introduction to Afro-American Studies was initiallv designed
as an interdisciplinary freshman social science course. One
of its weakest points that has been reneatedly nointed out
is its failure to include more from the humanities--literature,
music, art, etc. There have been efforts o o this:
listening to spirituals when discussing the church, raading
poems, and realding novels that porirayvy *he BRlack euperi<nce
during the key stages of the slave experience, the rural
tenant-farmer experience, and urban proletariat(vorking
class) experience. How can -he humanities 2 used in close
connection with social science to achieve an cll-sided
view of the full development and expression of thie Zisck
experience? What lessons emerge from your experiznces on
how the humanities can be more effectively presented in
introductory Black SGtudizs courses?



INTRODUCTION TO AFRO-AMERICAN STUDIES AND AFRICA

Africa is significant in the consciousness of Black people. It
1s our ancestral continent. And, in the recent period, much of
Africa has been waging a revolutionary struggle against various
forms of racism and imperialism. Black people in the U. S. have
also been fighting these same two oppressors. This common
struggle against common problems is thus the most critical link
with Africa and the African heritage of Afro-Americans. The
rich history of Black people in this country and the common
struggle against racism and imperialism should therefore occupy
a central place in Black Studies because it is this that has
the greatest bearing on our current and future situation. What
is the place of Africa in Black Studies? What are the aspects
of the African heritage of Black people that should be included
in an introductory course on the Black experience in the United
States? What are your experiences in developing and teaching
courses which include a brief introduction to Africa and ’

courses which seek to pursue more in-depth investigation and
study? : '



' CONFERENCE SURVEY

Please answer this questionnaire. We will distribute the

® results during the conference on Friday.

l. ©Name the 5 most important Afro-American literary figures.
® ' : : -
®

2. Name the 5 most important Afro-American social scientists.

3. Name the 5 most important Afro-American artists.




SURVEY OF BLACK STUDILS PROGRALIS

Mame of Institution Tame of Director
are of Program Date Program Began
1. Please describe the main unit which ccordinates Black Studies courses on °
your campus.
Autonomous department (or unit) with independent courses
Interdepartmental program or committee with cross-listed courses
Other. Please specify
2. Please specify the academic or administrative division in which your
program operates. (College of Letters and Sciences, HNumanities Division, etc.)
3. Specify all of the following which describe the sources of your program's
funding.
A, Funding from annual university budget C. Foundation funding
8. Special university funding D. Government funding
4. Please answer these questions about the faculty in the area of Black Studies

on your campus.
A, Total Mumber of faculty C. Tenured in Black Studies

B. Full-time in Rlack Studies D. Tenured in other departments

Please ansver the following questions regarding your enrollment in Fall, 1976.

A, Total University enrollment \\\\\

B. ~ Total enrollment of Black Students *

C. Vamber of students enrolled in Blaclk Studies courses
D. Humber of Rlack Studies majors

T, tflumber of Rlack_Studies minors

. Mumber of Blacl: Studies courses

D ——————



Survey=--2
—_ CM YOUR BASIC INTRODUCTORY COURSE IN BLACK STUDIES
(o
o
1. "hat is the title of your course?
() :
2. Pow often is the course taught?
Every terms
® Every year
More often than the above
3. What is the average enrollment in the course?
®
IF YOU CAIl SEND US A COURSE SYLLABUS, SKIP THE FOLLOUING QUESTIONS:
4. Vhat is (are) the basic text (s) for the course?
/"_\.
o A,
B.
C.
‘ n
5. "hat form of evaluation is used? (e.g., objective tests, essay exams, papers)
®
6. hat topics are covered in the course?
L



ACADEMIC EXCELLENCE AND SOCIAL RESPONSIBILITY
IN BLACK STUDIES: THE STANDARDIZATION OF CURRICULUM

February 24-26, 1977

A PARTIAL LIST OF PARTICIPATING INSTITUTION:

9 American River College Los Angeles Mission College
Atlanta University Mt. San Antonio College
California State College, Sonoma Ohlone College
California Polvtechnic State University of New York

v Pomona (014 Westbury)

San Luis Obispo Pasadena City College

California State Univérsity San Diego State University

Chico
Dominguez Hills San Jose State University
Fresno
® Fullerton Santa Ana College
Hayward Santa Barbara City College

Long Beach

Los Angeles Santa Rosa Junior College

Northridge Seton Hall University (NJ)
9 Sacramento .
(;; San Diego South Seattle Community

Chapman College Stanford University

City College of San Francisco University of California

Berkeley
P College of !arin Los Angeles
College of San Mateo RlV@r;lde
San Diego
Colorado State University San Francisco
Santa Cruz
Compton College Santa Barbara
L Contra Costa College University of Illinois-
DeAnza College Chicago Circle
Diablo Valley College University of Pacific
Five College Consortium University of Redlands
U. of Mass. (Amherst) . , .
) Hampshire College University of San Francisco
Smith College University of Southern
Amherst College California
1t. ke Co , .
Mt. Holyoke llege University of Utah
® Foothill College . ' Washington State University
Humboldt State University Wayne State University (Mich.)
£ i i i
(i Loyola Marymount University Yuba College

Los Angeles Harbor College



. ACADEMIC EXCELLENCE AND SOCIAL RESPONSIBILITY

IN BLACK STUDIES: THE STANDARDIZATION OFf CURRICULUM

February 2&-25, 1977

CONFERENCE AGENDA

Thursday
3:00, PM
7:00

10.00

Friday
8:00 AM
9:00

12:00 PM
1:30

3:30
5:30
7:30

10:00

Saturday
9:00 AM

12:00

February 24, 1977
Registration Eoliday Inn

Keynote Address: St. Clair Drake, ProZesscr Emeritus
Former Directoxr, Afro-AZmerican Studies
Program, Stanford University

(Physics Building,

UCSB)

Hospitality Hour
(Holiday Inn)

February 25, 1977 Holiday Inn
Registration (all day)

Panel: Perspectives on Black Studizs in California:
Theory and Practice

Lunch

Panel: Introduction to Afro-Armerican Studies and
Standaxdizing Curriculum

(Summation of practice using this introductory
course in California, CGeorgia, Illinois,
Massachusetts, New York and T2rnessee.
Discussion of plans for revision and further
development.)

Small Group Discussions/Workshops
Dinner
Cultural Presentation

Speech: Black Studies and the Current State of the
Black Liberation Moveneni

Responses...Discussion

Conference Social and Cultural Tvent

February 26, 1977 Phvsics Building, UCS3

Closing Session Conference Sumrma*icn:
Where Mo 'a G5 IPrerm Here?

Conference Adjourns
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ACADEMIC EXCELLENCE AND SOCIAL RESPONSIBILITY
IN BLACK STUDIES: THE STANDARDIZATION OF CURRICULUM

February 24-26, 1977

Dear Qolleague:

This is a final reminder regarding an important event to
be held February 24-26, 1977--a conference on ACADEMIC
EXCELLENCE AND SOCIAL RESPONSIBILITY IN BLACK STUDIES: THE
STANDARDIZATION OF CURRICULUM--sponsored by The Center for
Black Studies at the University of California, Santa Barbara.

If you have not already done so, please take a moment to
review the earlier materials that have been sent as well as

the pre-conference packet which is enclosed for your convenience.

We are interested in having you or a representative attend the
conference and share your experiences in the area of Black
Studies. The main theme of the conference will be discussion
and evaluation of Introduction to Afro-American Studies, a
three year old effort to standardize a basic course in Black
Studies. All conference participants will be receiving a

copy of this text as our major working document for the
sessions.

We hope you will not want to miss the opportunity to
join in this important work. If you are unable to attend,
however, we invite you to order your copy of Introduction to
Afro-American Studies on the enclosed order form and consider
it for use in your program.

We look forward to hearing your comments and solicit vour
nelp in contributing toward the further development of a
standardized curriculum in Black Studies.

For Academic Excellence and Social Responsibility,

For the Con.’erence Coordinating Committee
The Center for Black Studies, South Hall Room 3703
University of California, Santa Barbara 93106



EDUCATIONAL REFORM AND REVOLUTIONARY STRUGGLE:
THE CONTINUING FIGHT FOR BLACK STUDIES

Discussion Paper for the Conference on
"ACADEMIC EXCELLENCE AND SOCIAL RESPONSIBILITY
IN BLACK STUDIES: THE STANDARDIZATION OF CURRICULUM"

February 24-26, 1977

and presented at
The First Annual Conference of
The National Council on Black Studies
"Black Studies Mobilization for Survival"
Ohio State University
February 16-19, 1977

The Center for Black Studies
University of California
Santa Barbara, California 93106

(805) 961-3915



EDUCATIONAL REFQRM AND REVOLUTIONARY STRUGGLE:.
° THE CONTINUING FIGHT FOR BLACK STUDIES

The hisfbrical developmené of Black Studies and its struggle
for survival mﬁst remain at the center-of any discussion of-Black
people in higher educaﬁion;” While almost one million.Blacks. are
engaged in post-secondary school e@ucationruénd-oppression and
exploitation continue- to exist-for nearly -all Black people, -Black
Studies remains a battle front for justice ‘and.equality, an arena ‘
in which to lihk_the¥fighé‘for‘refo:mS'with the- fight for revolution..
P It is in this context that this article presents a summary--analysis
of an on-goiﬁg research and development project on Black Stﬁdies
initially undertaken by AP’eop‘les College in lA970.l
® In this. article we will focus on'two.basié questices:

. l. What is the historical origin and development of

Black Studies and the nature of the crisis facing

Black Studies today? ‘

How can Black Studies survive and meet its dual objeetives
of academic excellence and social responsibility?

The Historical Origin and Development of Black Studies

Our general summary is-that Black.Studies has gone through
three stages of development. The stages of this national trend are:

0. a. Innovation: the social incidents that challenged the

status guo and initiated the process of bringing Black
Studies into being: .
b. Experimentation: the theoretical and practical struggle

o to set and achieve initial goals, and the setting of new

goals based on concrete experience.



c. Crisis of Development: the intensification of attacks

against Black Studies that seriously challenge its
continued existence.

Innovation: The initial thrust for Black Studies was a

turbulent experience, one that continued the unexpected outbursts
of rebellion and resistanée that characterized the 1960s. The
Middle 60s was a high tide of resistance for the Black liberation
movement; militancy was a common posture; A key act was the brutal
slaying of Martin Luther King in the Spring of 1968, because it
unleashed an outburst of violence in 110 cities, resulting in
39 deaths, over 2,500 injuries, over 14,000 arrests, and over 2,600
fires. The U. S. government repressed this spontaneous action with
45,000 National Guardsmen and 21,000 Federal ’I‘roops.2

The key social force in this spontaneous violence were those
young, working class Black people who were being kept out of
productive jobs, and kept out of institutions that they felt could
help them improve their lives. For these young people, the only
real options seemed to be jail or the armed services. But after
this thrust of spontanecus violence (1963-1967), a large sector
of this youth population was coopted into higher education,
purportedly "to civilize the natives and quell the unrest."
According to government statistics, Black college enrollment
increased to 370,000. This represents an increase over the previous
year of 88,000, 11 times the incréase of 1966 over 1965. But things
didn't work out for. this scheme of bourgeoisification, i.e., the

muting of working class militancy with the petty bourgeois privilgae



of the college campus and the subsequent benefits from a white
collar job. This plan backfired and these students became a
militant social force inside the university by disrupting the
normal state of affairs (meaning racism, elitism, and other forms
of reaction); they demanded Black Studies by any means necessary.

‘This is how one discussion sums up what happened. Note how
similar this is to the above description of what happened after
King was murdered:

...The early programs clearly and simply signified a

yielding to student pressure, threats and violence;

in 1968-69, according to one estimate, 43 institutions

experienced fires, 80 experienced wrecking of buildings

or breaking of furnishings, 45 experienced personal

injuries, at least 24 officials were held captive, and
at least 8 people were killed.3

In a very concrete sense we can conclude from the data that it
was this.militant struggle inside the university that forced the
initial change, the essence of this first stage of innovation. For
example, one study of 2 year colleges reports this data on course
offerings:4

Community Colleges Offaring Black Studies Courses

1966 or before 23

1967-68 24
1968-69 100
1969-70 92

Experimentation: The rapid increase in courses and programs

brought with it a broad pattern of experimentation regarding all

aspects of Black Studies. Nick Aaron Ford reports in Black Studies:

"For the 200 programs upon which this study is based, approximately

200 objectives are listed with enough variation in wording to be



considered different." Moreover, about 75% of these programs
were interdisciplinary and, for the most part, characterized
by a hodge-podge of faculty interests and backgrounds, shaped
by the history of racist scholarly neglect and discrimination
in faculty hiring practices.

To anycne vaguely familiar with Black Studies programs over
the last 9 years, an obvious conclusion is that there has emerged
no established pattern of intellectual content, administrative
organization, or standard of academic excellence and social
responsibility for faculty and students. Moreover, when the
militant students who fought for and won Black Studies left the
campus, or were bought off, the fire of the initial thrust began
to dwindle. One ex-student sums it up this way: “When we left,
Black Studies lost its political cutting edge. It was taken over
by either poverty pimp-type hustlers, or straight traditional
academic types. Eithef way, that's not what we fought for."

However, this period of experimentation has by no means been
a total loss, although this has often been the assessment of both
the ultra-conservatives (e.g., Bayard Rustin, Martin Kilson, etc.)
and the ultra-left student anarchisté (e.g., many of the student
activists who founded Student Organization for Black Unity, SOBU).
The material basis for this position is their common middle class
outlook. Both groups negate the objective reality of the rapid
increase in Black participation in higher education. The
conservatives openly declare their allegiance to elitism, while

the "infantile leftists," failing to grasp the relationship of



reform to revolution, negate the militant fight for the democratic
right to quality higher education. |

Out of this period of‘every flower bloomihg, however, there is
now beginning to emerge a clear direction forward; The current
task at hand is to clarify lessons learned, divide the good from
the bad, consolidate gains won by uniting with all progressive

forces, determine new goals, and continue to fight for change.

Crisis of Development: When we speak of crisis in this context,

we refer to two levels of analysis: (A) The deepening of the
crisis of U. S. capitalism, and (B) the specific features of
how this crisis impacts on higher education. The crisis of
capitalism has sharpened and, coupled with the winds of
revolutionary national struggle blowing throughout the third
world, there is a major realignment of forces on the world scene.
The threat of an unjust war to reenergize the imperialist systems
of the two super-powers - one old and dying and the other young
and growing - is a menace to all of the world's pecple.

Here in the USA the attacks on working people, Black people
and all oppressed nationalities are growing sharper every day.
The carrot of Kennedy-Johnson has been replaced by the stick of
Nixon-Ford-Rockefeller. This fascist-prone regime, wildly striving
to maintain the rule of the USA imperialist class, went beyond the
existing ruling class consensus anq faltered on the corruptions of
Watergate and the CIA-FBI debacle.é But the resulting revelations

t

/ .
and expose spoke more to questions of form than of essence. Now



we have the old con game with Carter, the white country preacher
with a grin, trotted out with the verbal rap of an F. D. R. and
similar bandaid solutions. For example, with war preparations
undéfﬁgﬁf“Carter appoints a non-violent preacher to be the
mouthpiece of the ruling class in the United Nations. And with
over 8 million workers unemployed, he proposes a so~called job
program for fewer than a million of them at a less than adequate wage.
The economic picture is bleak indeed. The Gross National
Product declined in 1974, 1975 and much of 1976, housing starts
have been down, and the basic industry continues to operate at
less than capacity. 2and, similar to the Great Depression, large
numbers of bankruptcies have occurred, including the billion-dollar
W.T. Grant Company and eleven large banks - this during 1976 alone!
Now, does this mean that the fat cats, the corporate ruling
class, are taking the loss? NO! In manufacturing, from 1974 to
the first half of 1976 there was a 5.5% decrease in the number of

production workers, but during this same period profits weRt up

72.9% to $63.8 billion. This means that more and more profit is
being squeezed out of fewer and fewer workers. This attack on
working people continues with the real value of income (measured
in 1967 dollars) declining nearly 2% between 1974 and 1975.
Iﬁ straight inflation terms, the Consumer Price Index went up
11% in 1974, and over 9% in 1975.

The crisis goes deeper as we all see and live it in our

communities every day. Corporate profits are protected by

—

governmental policies of massive cutbacks in social services -

hospitals and libraries are closing in nearly every major city,



public transportation is being cut back, and public health
programs are deteriorating. There have also been major cutbacks

in the area of education. According to the Chronicle of Higher

Education (May 17, 1976), corporate gifts to colleges and
universities declined by 3.5% in 1975 and gifts from leading
foundations declined from $12.1 billion in 1974 to $2.01 billion.
The Ford Foundation reduced its expenditures by $81 million.
Their aim is to maintain shrinking profits. Moreover, the costs
of one year of education for each four-year student went up
42% in the past 10 years - from $2167 to $3070.

The net result of this deepening crisis for Blacks in higher
education is alarming, and those of us in this area of work must
seize upon it as a call to arms. Consifer these reversals:

Increased Dropout Rate: Because of the cutback in suprort.

services--which have never been well financed and organized--the
drop-out rate among Black students will increase. Only 40.9% of
the number of Blacks who entered as freshmen in 1971 were enrolled
as seniors by 1974. This compares with 55.8% for white freshmen,
so the crisis is really an attack on the masses of everybody.

Decline in Enrollment: The percentage of Blacks entering

as first year students declined in 1973 for the first time in
years. Since a peak increase of 30% in the number of Blacks
among all students in college, the increase was only 7% between
1971 and 1972, and declined by 6% between 1972 and 1973. Since
the big increase in 1971, the rate of increase has slowed
considerably: ' there was only a 0.6% increase between 1971 and

1973, and between 1971 and 1974, a 20% increase. This compares



with a 65% increcase between 1969 and 1974 and a 110% increase
between 1964 and 1969. Many institutions have recently revised
entrance requirements, reduced financial aid, and raised tuition
which will further restrict enrollment.

Reversal of Affirmative Action: The courts have become the

focal point for the counter-attack of the ruling class to reverse
the gains that Black people won through militant struggle. Three
major court céses—-in Washington (Defunis), New York (Alevy), and
California (Rakke)--have all involved charges of "reverse
discrimination” by white students who were denied admission to
professional schonls. In each case, Blacks and other minority
students who had lower scores on biased "objective"~tests were
admitted in efforts to overcome past discrimination, increase the
access of oppressed nationalities to medical education, and improve
the quality of health care available in minority communities. The
future ruling of the U. S. Supreme Court in the Bakke case from
California will have a major impact on overturning the legal basis
for affirmative action--in education and on jobs--which ‘-as

established after the mass struggles of the late 60s and early 70s.

Black Studies: Study and Struggle

We have pointed to a history of struggle for Black Studies and
the increasinag attacks ggainst it. Essentially we have been
discussing the democratic rights of Black people and our task
is to raise up a program for the continued survival of Black
Studies. We hinge our view on the dual concepts of study and

struggle. Moreover, we hase our theoretical view on concrete



experience, a history that results in a fighting spirit andi
not the whihpering of a weak, in;ecure, newly-arrived Black
professional class. Our view is that it is precisely in the
face of this deepening crisis that it is possible to mount an
offensive, however small at first, that will eventually link
together the vast majority of Black Studies faculty and students
in a fight for substan+ial and fundamental change. While this
article will not address the entire program we are developing,
its main objective is to clarify and describe one vital aspect
of what is necessary.

. One of the major problems facing Black Studies is the
intellectual content of its programs, courses, and research. -
We hold the view that it is now more essential than ever to
build unity‘around a theoretical analysis of the Afro-American
experience in the United States. Further, we have developed -

and published a seventy-page booklet, Introduction to Afro-

American Studies, a major step in the direction of

standardizing our curriculum (available for $1.50 from Peoples

College, P. 0. Box 7696, Chicago, IL 60680).
A struggle for unity must be waged in a specific social context
for specific historical reasons. The case of Black Studies fits

this. We propose that individuals and programs take up Introduction

to Afro-American Studies as a tool around which to unite, and with

which to take up the struggle to protect and develop Black Studies.

We claim the legacy of the demands and aspirations of thousands

of Black Students who se® this in motion. We challenge you to

take this model and struggle for unity.
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Introduction to Afro-American Studies is designed as the

basic course for Black Studies. There are 5 objectives:
1. To challenge every student to be a serious intellectual,
(knowledgeable about herself/himself,and the society
:she/he lives in, committed to making the world a better
place to live in).
2. To study the development éf modern society and culture,
and the role Black people have played in it.

, 3. To investigate and discuss the historical origins and

development of the Afro-American people in the USA today.

4. To systematically examine the development, basis, and

make-up of several important social institutions in
the Black community.

5. To evaluate the relevancy of various ideologies
concerning the social oppression;rpdliﬁiéal repression,
and economic exploitation of Dlack people (past, present, -
and future).

This clarifies the essence of the emphasis on "study."

The course also encourages activity, struggle. The preface

boldly states this position:

But the search for knowledge does not end when new
knowledge-confronts old knowledge and new ideas result.
The real test of new ideas is not just in how well they
help us understand the world; the real test comes in
applying these new ideas to bullding a new and better
world for the masses of people. Therefore, we encourage
all of you who take up this course of study to test your
ideas in practice. By practice we mean that we should all
increase our study of history to include the on-going
struggle of Black people for liberation (freedom, justice
and equality), and that we should also increase our own
involvement in these current struggles. STUDY AND STRUGGLE!
STRUGGLE AND STUDY!
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This course has had a varied history and is the collective

product of scholars and activists from all parts of the country.
In fact, the INTRODUCTION TO AFRO-AMERICAN STUDIES

is the product of many years of collective study and

struggle--inside college and university classes, on the

job, in study groups, in the library, in community

struggles, and in many conferences and discussions. It

has been successfully taught as a course and used as a

format for study groups. Most important, it has had

the benefit of thoughtful review and criticism by many

people. We hope that you will find it useful--as a

course outline, as a guide for study groups, and as a

general reference in all aspects of your study and

struggle. Take'the time to sum up your experiences

with INTRODUCTION TO AFRO-AMERICAN STUDIES. Send your

comments, suggestions, and criticisms to us so that all

of us can grow even stronger.

The course was initially developed for an interdisciplinar§ .
social science freshman course cajiled . "Modern Culture and Black
People” at Fisk University in Nashville, Tennessee, 1973-74. -
Over 100 students, randomly selected from the entering first
year students, wrote a weekly 2-4 page paper for one semester
and four 6-10 page papers for one semester. Our completion
rate for papers was over 85%. There was a reaction against
the amount of work - students complained, circulated a
petition in protest, and solicited faculty support. But we
persisted, and in the end their productivity far surpassed all
expectations.

Further, the course has been used in one fashion or another
at over 15 universities, including Cornell University, University
of California, Atlanta Junior College, University of Illinois,
Thornton Community College, Wayne State University, State

University of New York, and a five-Tobllege consortium in
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Massachusetts - University of Massachusetts, Mount Holyoke
College, Amherst College, Hampshire College, and Smith College.
The first part of the course is divided inﬁo topics |
covering 16 important aspects of the Afio-American experience
with each topic presented as a popular question. .The table

of contents lists these topics:

PART 1. SURVEY OF THE AFRO-AMERICAN EXPERIENCE

1. What is Afro-American Studies? . ... .. ohiieient s 2
2. How did Africa develop before the Europeans came? .. .... .
3. How do we define the modern period of history?. . ..... ..t
4. What was the tripie characer of African Slavery?. . ... v 3
5. What is the social structure of Afro-American geople?. ..... .. i2

8. Can the masses of Black people get “a piecs of the
American Pie” by “pulling ourselves up b_y our own

bootstraps?’ . ..o ch e eanann i eeeseressananen 15
7. What kind of political power da Biack peopie have
MR USAY e e 13
8. Why has religion been so strang in the Black community? ... .. iy
9. Has education worked for Black people? ...............n 22
10. What are the problems faced by Black wemen? . ......... .. 27
11. What is the sacial rols of Black artand cuiturs? ..o u s K}
12. What were the mass struggles of Afro-American people
during the 1960'sallabout?. . ... .. covvianen ceieeraas K
13. What are the basic ideas of nationalism? . . .. ... ... cinnn 36
14. What is the historical development of the ideology
ofracism?. ..... 00 Ceemececansanaen e ieeaas 33

15. How is the Glack liberation movement related to

16. What program will lead to fundamental improvement
in the social and economic conditions of the masses of

Black people? . ..o viveerennaie et 42

Each of these topics of summed up in a few paragraphs, and

followed by ten related concepts, required readings, and ten
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supplementary readings. This unit on the Black church
lllustrates how each topic is presented:

8. WHY HAS RELIGION BEEN SO STRONG IN
THE BLACK COMMUNITY?

(CHURCH AS A SOCIAL INSTITUTION)

The church has been the most stable institution in the Black
community. The important role that religion has played among
Black people is due to the conditions to which Slack people
were introduced to the United States and the historical condi-
tions of exploitation, oppression, and racism in the context of
US society. The church has functioned as the basis of social
life, developed civic leadership, and provided an ideclogical
orientation for the masses of Black people. The church has gone
through different stages of development that reflect the basic
experiences of the Black community. At times the church has
slayed a leading role in the struggle for 2lack Yibezration--g.4.,
during slavery, and the struggle for democratic rights in the
1960's., But at other times tre influence of the church has not
bzen entirely progressive. As £. Franklin Frazier states: "the
Negro church and Negro religien have cast a shadow over the en=
tire intellectual life of Negroes and have been responsible for
the so-called backwardness of American. Negroes."

KEY CONCEPTS

African Survivais : invisibie Institution
Assmiliation . Religicus Dencminaticns
Call and Response - Secularization

Gospel Social Cchasion
institutional Church ‘ Storefront

REQUIRED READING

E. Franklin Frazier, The Negro Church in America, (1964).

(The ten supplementary readings are here omitted.)

The second part of Introduction is based on an intensive

analysis of what we consider cla-sics of Black Social Analysis
that take up critical issues and constitute’ the "Foundations

of Black Social Thought:"
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The second part of this INTRODUCTION TO AFRO-AMERICAN
STUDIES is an intensive analysis of basic socio-economic
forms experienced by Black people in the last 100 years.
The purpose is to build on the survey (Part I) of topics
with an in-depth study of seven (7) classics of Black
social writing and analysis. A work of Black cocial
analysis is considered a classic when it: (A) definitively
summarizes the existing knowledge of a major Black
experience; (B) represents a model of methodology and
technique that serves to direct future investigation;

(C) draws from the analysis theoretical concepts and
propositions that contribute to our general theoretical
grasp of the socio-economic and political history of the
USA and Afro-American people; (D) stands the test of time
by not being proven incorrect or inadequate and replaced

by a superior work; and (E) guides one to take an active
role in struggle to liberate Black people and fundamentally
change the nature of American society.

For this second pAart, we have selected the following topics

texts:

1. On the Reconstruction Era and the Struggle for Democracy,

1860-~1880.
W.E.B. DuBois, Black Reconstruction in America,
1860~1880.

2. On the Changing Social Forms of the Black Experience
from Rural to Urban Life.
Charles S. Johnson, Shadow of the Plantation.
St. Clair Drake and Horace Cayton, Black Mstropolis:
A Study of Negro Life in a Northern City.

3. On the Class Structure of Black People - Proletariat,
Petty Bourgeoisie, and Bourgeoisie.
Apbram L. Harris and Sterling D. Spero. The Black
Worker: The Negro and the Labor Movement.
E. Franklin Frazier, Black Bourgeoisie: The Rise
of a New Middle Class in the Unikted States.

4. On the Changing Character of Black Leadership - Booker T.
Washington and Malcolm X.
Booker T. Washington, Up From Slavery.
Autobiography of Malcolm X.

This is an overview of what we think is a solid point of

departure for unity in the process of standardization.

Introduction to Afro-American Studies is a sound basis of unity
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because it speaks to many of £he problems we collectively face
today'in the same way in which the struggle to create Black

Studies addressed ouf common problems at an earliér period.

The availability of a standardized introductbry course addresses
many basic problems: course development and~reorganization,
.planning library acquisitions, faculty recuitment and develobment,
the establishment of research priorities, and the'traﬁsfer of
credit from community colleges to four-year institutions. Further,
';Introduction to Afro-American Studies 1is a sound:basis of unity

i

.because it is the product of a united effort. It is on this

foundation that we hope to build.

Conclusicen
.;This course that we have just described reflects both the
‘ﬁesults of several years of work and a process that we anticipate
will be at the center of our work in Black Studies for the next

few years. Introduction to Afro-American Studies is ncow in its

third revised edition, and we are preparing to undertake a fourkth
revision. This is based on inputs received from the various people
and programs that have used it, and who are committed to making

it a better course. At the present time there are five general
concerns that will be included in this current process of revision:

a. there is a need for a glossary of terms in order to
equip the student with a working vocabulary and definitions;

b. there is a need for the more systematic inclusion of
material from the area of hum@nities, art, and literature;

c. there is a need for a series of slide lectures and audio
tapes to accompany the course materials so that interest
can be sustained and the experience made more immediate;
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d. there is a need for a teacher's gquide and for standardized
examination materials in order to evaluate the impact
of the course on a national level; '

€. there is a need for an edited textbook which includes
a collection of the best available discussion of the
topics covered in Introduction to Afro-American Studies.

Of course, there will be many more considerations that must
be takeﬁ into account.

We are committed to the value of criticism and work hard
to solicit feedback. We recognize that this is not the normal
academic style, but it is a necessary aspect of the historical
development of Black Studies and one that we think must be
maintained and further developed. YOU are the basis of the future,
especially as you join with projects such as this to continue the
fight for progress, academic excellence and social responsibility.

We are calling for mass participation in Introduction to Afro-

American Studies and we will work with everyone who accepts this
challenge.
NOTES

Peoples College is an organization that has been active in several
aspects of the Black Liberation Movement since 1970, most notably
Black Studies, support for African Liberation Movements, and the
development of the United Front Against Imperialism in the USA.
After a pericd of re-organization it is now actively working. on
theoretical issues of Black liberation and the class struggle.
Further information can be obtained by writing Peoples College,

P. O. Box 7696, Chicago, IL 60680, USA.

2Keesing's Research Report 4, p. 262.

3Ernest Van Der Haag and Alan Reynolds, "Black Studies Revisited, "
in George Roche, et. a., The Balancing Act (1974), p. 1lle6.

4John Lombardi, Black Studies in the Community College (ERIC
Clearinghouse, 1971), p. 3.

This paper is a brief abstract of a longer monograph. Additional
citations and an extensive bibliography on Black Studies can be
obtained by writing Peoples College.



A PROPOSAL TO CREATE A NATIONAL COMMISSION
ON INTRODUCTORY CURRICULUM IN BLACK STUDIES
OF THE NATIONAL COUNCIL FOR BLACK STUDIES

BACKGROUND: Black Studies is as significant and
widespread as any &nnovation in higher education in the
United States in the last several decades. Responding to
the racism and eliﬁism which characteriée higher education
in the late 1960s énd early 1970s, many Black people
--community residents, students, and teachers-~demanded the
increased admission of Black people into these institutions.
Black college enroliment increased 188.1% between 1960 and
1970. This set the stage for the subsequent demand that the
Black experience be included more accurately ahd more
comprehensively in the college curriculum.

The result of these demands and often necessarily
militant protests was Black Studies and programs in almost
every institution of .higher education in the U.S.=--in both
two-year and fcur-year institutions. Black Studies was

institutionalized as a relatively permanent base for cffering

a "relevant” education experience focused on Black people,
one which- would embody both academic excellence and a sense
of social responsibility to help solve the many problems
faced by Black people.

This period of innovation was followed by a period of
widespread experimenﬁation. A study of college catalogues

or any similar look at the past ten years will indicate that
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the;e was no single concept;on,but rather a number of broad
conceptions of what the mission of Black Studies was and the
most effective path to accomplish this mission. As a result,
this period of experimentation has yielded véry rich
experiences which can be the foundation for our future work
if we are deliberate about learninglfrom what'we have already
done.._-

Now Black Sﬁudies fécéévé hew period: a crisis of
deveidpment.» This crisis-is £gndamentally a reflection of
the geﬁeral economic and political crisis facingiﬁ,s. society.
The general impact on eddcétidn has resulted in the‘cutback
of federal, state, and localvfunding and a reduction of_;
corporate support thiough‘fbunéations. For Black éeoplé, the
impéct of these cutbacks and the general crisis which often
hits us first ahd hardest (the parallel to the last hired,
first fired situation facing Black workers). In addition,
wa are threatened with attacks like the Bakke decision,
which will overturn affirmative action provisions which have
been pivotal in the recent period of increased access to
opportunities for higher education. Concretely, all of this
is already being felt in an increased dropout rate for Black
students and a-decline in enrollment (resulting also from
"revised" admissions policies).

The response thét is growing among Black people (and

among others who are similarly affected) is the same response



which gave rise to increased admissions of Blacks and Black
Sstudies in the first place: STRUGGLE! 'In the finel analysis,
this mass struggle has‘beeh the soﬁrce of the mest important
and beneficial changes experienced by Black people. At the
same time, hoyever,'those of us in Black Studies ﬁuet
address a magef concern that is internal to our discipline:
the intellectuai contene_of Black Studies programs, courses,
andﬂfesearch. In this period of crisis it is more essential
than ever tha; we'assees our ten years of experieneeh and
build the breadest consensus possible afeund where We»go f;om
hefe.

This document progpcses a program of action by which the
National Council for Black Studies, as the-leading professional
organization in the field, can begin to address one important

aspect of this overall gquestion: the improvement and

Hh

standardization of introductory curriculum in Afro-American

Studies.



THE NATIONAL COMMISSION ON INTRODUCTORY CURRICULUM IN BLACK STUDIES

Purgoseﬁ This Coﬁmission of the National Council of Black
tudies will undertake the task of identifying, through broad-
based discussion with those active in the field and through
additional inygstigation énd research, the existing activity
and specific hégds regardinQ-introduqtory curriculum. It
will recommend theAappropfiate general strategies and specific

tactics for meeting these needs.

Ratidnale:uffhé.introductory curriculum should be the
co rie of Black séudies as.it is in any §cadémic discipline..
It provides the core intellectual content and*int:oducés key
intellectual figures, issues, and problems of the discipline.
It services those who will major in Black Studies and those
who seek to broaden their intellectual horizons through
taking Black Studies as general education courses (many of
whom might pursue a Black Studies concentration 1f the
introductory coﬁrse i; effective). . Widely-adopte@
introductory courses would facilitate the legitimation of
Black Studies, course development and organization, planning
library acguisitions, faculty recruitment and development,
estabiishment of research priorities, and the transfer of
course credit from community colleges to four-year
institutions or course articulation. It is imperative,
therefore, that our best foot be put forward in our

introductory courses. Therefore, while any of the above



issues could be taken up with great benefit, and all of them
must be studied in the ﬁear future, the work of this
Commission is focused entirely on the issue of introductory
qurficulum in Black Studies with a set agenda and a firm
timetable as one small contribution to thé overall

strengthening of the discipline.

General Objectives: The Commission will develop a
program of activity that seeks to accomplishvthe following:

(1) 1Initiate broad-based discussion regarding
introductory curriculﬁm in Black Studies and the importance
of developing a general intellectual consensus on thié'issue
toward the development of standardized course .offerings.
The issues of the legitimation of Black Studies, curriculum
continuity, the articulation of community college and four-
year college courses will be the main £focus of.these |
discussions;

(2) Conduct regional and/or local workshops to more

(b

fully explore these issues with larger numbers of interssted
people;

(3) Develop a format to evaluate introductory curriculum
in Black Studies and to implement this evaluation;

(4) To report on the work of the Commission, including
its recommendations at the annual conference of the NCBS, to
make special reports at meetings of the executive board, and

to report of other professional organizations with an interest

in this area;



Timetable:

1977

Sept-Dec

Jan

Feb
Mar-Dec

Jul

Jan

Feb

Mar

Conduct discussions and Commission meetings to
assess the state‘of the art and general éoncerns
regarding Blaék éﬁudies introductory curriculum
Circulate a preiiminary statement from the
Commission sumharizing the above discussion and
propos;ng theAspécific program for Commission work

Conduct a workshop at the annual conference‘based

" on the above document

Implementation of the Program of Action finalized
after the discussions at the Feb. conference
Interim report at the annual board meeting of NCBES;
assessment, evaluation, and revisions of program
of action

Circulate a draft of the final commission report
Discussion of Final Report at Annual €onference;
acdoption

Publication of Final Report; general circulation;
implementation of procedure to follow up on
Commission's recommendations; dissolving of

Commission



